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INTRODUCTION 
The principalship and superintendeacy are vital positions in the 
American public school system. As professional positions, they require 
specific career preparation, training and experience. Although all meet 
certain minimum certification requirements, the individuals holding 
principalships or superintendencies have varied career preparation. 
These individuals also have different kinds of positions in the various 
school systems. 
While each principal or superintendent now holds a particular posi­
tion in a specific school system, each has certain attitudes toward his 
position in his particular school system and it is believed that he has 
job aspirations for the future. 
Professors and students of educational administration are interested 
in the success and the attitudes of those they consider to be established 
in successful career positions. While this idea of success in a given 
position in a given school system is held, it is believed that each of 
these established individuals also holds aspirations for the future. 
The superintendency is the highest position held by a certified 
educational administrator in the public elementary and secondary schools 
of Iowa. The superintendent may have risen to that position from within 
a given district -- or he may have joined the school district as super­
intendent. His promotional opportunities often reside in another school 
system in another community. 
The principal, whether elementary, junior high or senior high, may 
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also have been selected for his position from within the system or from 
outside. 
This study was an attempt to determine the career preparation for 
the principalship and superintendency, to gather evidence of the atti­
tudes held by the occupants of these positions and to delineate their 
aspirations for the future. 
Statement of the Problem 
The general problem of this study was: 
1. To determine the career preparation of the practicing elemen­
tary principals, junior high school principals, senior high school 
principals and superintendents of selected Iowa districts. 
2. To assess the attitudes held by these professional adminis­
trators toward their: 
a. present career preparation 
b. need for additional career preparation 
c. past professional experience 
d. present position 
e. professional advancement 
3. To determine the aspirations held by these individuals as re­
lates to their: 
a. present position 
b. professional advancement 
c. professional growth 
d. retirement objectives 
3 
Purpose of the Study 
The purposes of the study were: 
1. To provide an overview of the career preparation of the four 
levels of public school administration, namely, the elementary, junior 
high, and senior high principal and the superintendent of schools. 
2. To compare the career preparation of the levels of administra­
tion and to determine patterns of preparation, if any exist, that can 
be related to the success of the individuals studied. 
3. To assess the attitudes of the administrators studied toward 
the kind of career preparation they have experienced, the need for ad­
ditional preparation, past professional experience, present position 
and professional advancement. 
4. To determine the aspirations held by these administrators as 
relates to their: present assignment, professional advancement, profes­
sional growth, and retirement. 
5. To provide a basis for counseling prospective administrators 
with respect to general occupational information. 
6. To provide a bench mark from which to develop future training 
programs for administrators based upon the opinions expressed by the 
practitioners in the one hundred largest public schools in Iowa, based 
on high school enrollment (37). 
7. To provide an overview of the promotional patterns that are 
revealed by this group of administrators. 
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Sources of Data 
Data pertinent to this study were collected by means of a ques­
tionnaire sent to the superintendents, senior high principals, junior 
high principals, and elementary principals in the one hundred largest 
high school districts. It was assumed that, from this source, the 
personnel involved would be, as a group, the most experienced, best 
trained and most successful in the State of Iowa. 
The selection was made from the actual census of the persons hold­
ing these positions in the one hundred largest high school systems. 
The mailed questionnaire was selected as the instrument for 
soliciting information and opinions of respondents because of the prac-
t icality of such an instrument for the survey of a group of this magni­
tude, and because of its wide acceptance by educators as a tool of re­
search. Borg (8) stated: 
Among the various methods of descriptive research, the 
questionnaire survey is by far the most widely used in 
education. The questionnaire survey can be very valuable 
in helping us to understand the current situation in some 
particular educational area. 
The questionnaire involved in this study requested both opinion 
and factual information and was pertinent to current opinions and at­
titudes of participants. 
Delimitations 
The scope of this investigation was limited to the superintendents, 
senior high principals, junior high principals and elementary principals 
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in the one hundred Iowa school districts with largest high school en­
rollment. The private and parochial schools of Iowa were excluded. 
The personnel included in this study were those persons holding these 
positions during the school year 1966-1967. 
Organization of the Study 
The material presented in this study was divided into five chap­
ters. The first chapter includes the statement of the problem and its 
purpose, sources of data and delimitations. Chapter 2 contains a sum­
marization and analysis of related literature and research. The review 
of literature presents (a) a brief history of the development of the 
levels of school administration, (b) the professional preparation of 
the superintendent, the senior high principal, the junior high princi­
pal, elementary principal and parallel preparation in other professions, 
(c) the characteristics of administrators, (d) certification requirements 
in Iowa, and (e) related studies. 
The methodology and procedures for the study are discussed in 
Chapter 3. Chapter 4 is a discussion of the findings of the data col­
lected from the mailed questionnaire. In conclusion. Chapter 5 deals 
with the summary pertinent to the investigation and recommendations 
for further study. 
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REVIEW OF LITERATURE 
This chapter cites the literature and related research. In this 
review, five general categories were presented: (a) a brief history 
of the development of the levels of school administration, (b) the 
professional preparation of the superintendent, the senior high prin­
cipal, the junior high principal, the elementary principal and parallel 
preparation in other administrative fields, (c) the characteristics of 
educational administrators, (d) certification requirements in Iowa, 
and (e) related studies. 
Development of the Levels of School Administration 
In American public education prior to about World War I, primary 
concern and the management of schools was vested in the hands of lay 
boards or committees, Marx (44) related that up until this time we had 
the "reverse English" type of organization in government management and 
structure. This carry-over to the schools was the logical concept for 
Americans to hold, as they did in other aspects of government. Their 
memories of colonial governors and "crown representation" was still 
uppermost in their deliberations concerning government. 
The earliest developments in the organization and management of the 
schools indicate that the responsibility resided with the citizens under 
the existing town meeting. In 1647, the General Court of Massachusetts 
(51) ordered that there be schools in all towns with fifty families, A 
second significant development of organization and management of the 
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schools also had its origin in Massachusetts. The following law was 
passed by the General Court in 1693 (61). 
That every town within this providence having the number 
of fifty householders or upwards, shall be constantly 
provided of a schoolmaster to teach children and youth to 
read and write and where any town or towns have the number 
of one hundred families or householders, there shall also 
be a grammar school set up in every such town, and some 
discreet person of good conversion, well instructed in the 
tongues, procured to keep such school. Every such school­
master to be suitable encouraged and paid by the inhabi­
tants, and the selectmen and the inhabitants of such towns, 
respectively, shall take effectual care and make due provi­
sion for the settlement and maintenance of such schoolmaster 
or masters. 
Another law was passed in Massachusetts in 1826 as follows (61); 
That each town in this Commonwealth, shall, at the annual 
March or April meeting, choose a School a School Committee, 
consisting of not less than five persons, who shall have the 
general charge and superintendence of all the public schools 
in said town which are kept through the year, at least once 
a quarter, for the purpose of making a careful examination 
of the same, and to see that the scholars are properly sup­
plied with books; also to inquire into the regulation and 
discipline of such schools, and the proficience of the 
scholars therein..and no instructor shall be entitled to 
receive any compensation for his service who shall teach in 
any of the schools aforesaid,.without first obtaining from 
- said committee a certificate of his fitness to instruct. 
According to Truesdell, soon after this law of 1826 was passed in 
Massachusetts, Iowa established its first school (62, p. 356): 
....and so when the first school was established in Iowa 
in 1830 the Massachusetts example had established four 
basic principles of free public education which became 
the heritage of Iowa schools. They were : 1) Schools 
available to all children in the community regardless of 
financial ability, 2) the policymaking authority retained 
in the citizen's meeting, 3) a board of lay citizens take 
over actual management or superintendence of the schools, 
4) a process of certifying candidates for teaching posi­
tions by the board of directors. 
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The management of Iowa public schools began with lay boards. This 
practice continued during most of the first half of the nineteenth cen­
tury. Anderson and Van Dyke (4) stated: 
During the second half of the^ighteenth Century, mounting 
enrollments forced towns to organize multiple-room secondary 
schools which required the services of several teachers with­
in one building. As these schools evolved, it became neces­
sary to devise some type of organization for coordinating 
the instructional services of the entire school. No one on 
the staff had any real authority except in his own class. 
Such elementary things as determining the time of opening 
and closing school, scheduling classes, securing supplies 
and equipment, taking care of and managing the building 
and communicating with parents and patrons began to pile up 
and demand so much time that the trustees had to appoint a 
"head teacher" to perform those duties. 
The head-teacher thus could have been the first administrative 
position in American public education. This head-teacher was certified 
only as a teacher and designated as "head" or "in-charge". 
The head-teacher lacked certification as a professional adminis­
trator-educator at this point in time. The head-teacher also had res­
ponsibilities of grade placement, discipline and assignment of teachers. 
Anderson and Van Dyke noted that the high school principalship 
emerged from the "head or principal teacher" (4). 
It is noteworthy that the principalship was the first ad­
ministrative position in American education. The principal-
ship preceded all other formal administrative positions. 
Spain, Drummond and Goodlad (59) also believe that the high school 
principalship was apparently the first American leadership position 
followed by the superintendency and then the principalship in the 
elementary school. 
Recognizing the rather firm establishment of the high school 
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principalship by the 1800's, the emergence of the superintendency was 
the next-administrative development. Buffalo, New York is credited with 
employing the first superintendent of schools in 1837 and a similar posi­
tion was established in Louisville, Kentucky the same year. 
With the development of the superintendency, a change was made in 
the role of the principal, since he no longer worked directly with the 
board of education. The principal became responsible to the superin­
tendent and became a liaison between his staff and the central staff. 
As the superintendent became recognized as the administrative head 
of the school system in mid-nineteenth century, the movement spread to 
Iowa. Truesdell (62, p. 356) said without certainty, that the first 
superintendency was probably at Keokuk as early as 1854. He related 
from the Iowa Journal of Education 1854, that a Professor Sanborn was 
Superintendent of Public Instruction at Keokuk. Truesdell also re­
vealed that there was a superintendent at Muscatine in 1867, Tipton in 
1856, and Davenport in 1857. Dubuque did not appoint a superintendent 
until 1895, according to Truesdell. 
Gilland (28) categorized the ultimate acceptance of the superin­
tendent as the executive officer of the board as the result of three 
basic circumstances which developed in the years just before 1900. He 
listed these as follows: 
1) Cities grew to a size where close supervision of activities 
required more time than board members could spare from their 
occupations. 
2) Boards were reduced in size from eleven to five members 
elected at large. 
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3) The problems of curriculum, supervision, and management 
demanded professional training. 
Until 1862, the board of directors of an Iowa school district was 
endowed, legally, with all the powers of school superintendence, Iowa 
law in 1862 (38) authorized the boards of union or graded schools to 
"select a person who shall have general supervision of their districts, 
subject to the rules and regulations of the board". The legal status of 
a superintendent was defined by Iowa law (35) in 1915 in a manner that 
left no doubt as to his authority to administer board policies. He was 
charged with the duty to "execute the orders and regulations of the 
board and have such powers and duties as they may prescribe". 
It is not coincidental that the law was beginning to recognize the 
administrative positions in the public schools. It was just prior to 
this era that Woodrow Wilson, in the infant years of public administra­
tion in the United States, declared a separation of policy and adminis­
tration. Wayson (64) quoted Wilson as follows: 
Administration lies outside the proper sphere of politics. 
Administrative questions are not political questions. Al­
though politics sets the tasks for administration, it 
should not be suffered to manipulate its office. Wilson 
felt that efficient administration depended upon study 
and learning. The object of administrative study is to 
rescue executive methods from the confusion and costliness 
of empirical experiment and set them upon foundations laid 
deep in stable principle. 
The development of the elementary principalship was the next ad­
ministrative position to emerge. As a movement, it is considered to 
have followed the development of the superintendent. An early report 
from the Cincinnati Public Schools, 1839, summarized the major duties 
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of elementary school principals. Spain, Drummond and Goodlad (59) 
quoted this report in their book: -a-
The principal teacher was: 1) to function as the head 
of the school charged to his care; 2) to regulate the 
classes and courses of instruction of all pupils, whether 
they occupied his room or rooms of other teachers ; 3) to 
discover any defects in the school and apply remedies; 
4) to make defects known to the Visitors or Trustees of 
district, if he were unable to remedy conditions; 5) to 
give necessary instruction to his assistants; 6) classify 
pupils; 7) to safeguard school houses and furniture; 8) 
to keep the school clean; 9) to instruct assistants; 
10) to refrain from impairing the standing of assistants, 
especially in the eyes of their pupils; 11) to require 
the cooperation of his assistants. 
These authors commented on this description as follows: 
This was rather typical of the duties of the elementary 
school principal in the middle of the nineteenth century. 
Any concept of supervisory responsibility for instruc­
tion, of leadership of the teaching staff or of profes­
sional stimulation was absent and evidently not con­
sidered important. 
The second half of the nineteenth century saw a 
marked change in the status and responsibilities of the 
elementary principal. The principle change was the re­
lease from teaching duties. Not all schools moved to 
this concept but many released the principal from some 
or all teaching duties. 
Additional responsibility in plant management, 
pupil control, curricular activity, teacher assignments 
came with the release from teaching duties. 
Regular custodial service and clerical help also 
helped evolve a new status for the elementary principal. 
In 1956, Spain, Drummond and Goodlad summarized the state of the 
principalship as follows: 
The position of elementary school principal is now at 
the point of being recognized unquestionably as a leader­
ship responsibility. The struggle up to this century 
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was for simple recognition that the need for the posi­
tion existed and that local school systems should es­
tablish such positions. 
Preparation of Administrators 
In defining purposes of this study, it was stated that an examina­
tion of the preparation of administrators would be made. The scope of 
this study involves those currently practicing their profession, there­
fore the review of literature in this area will be limited to the period 
from Taylor's Scientific Management to the present. It is an historic 
fact that administration evolved with persons who had established 
themselves as competent teachers. The assumption is therefore made 
that all administrators have been teachers and then administrators. The 
basic training of the administrator was therefore directed toward quali­
fying to teach. 
The emphasis on administration just after the passing of the 
nineteenth century was efficiency. Frederich Taylor, often called 
father of the scientific management movement, was born in 1856. He was 
an engineer. Taylor discovered that workers were both planning and 
performing their jobs, a situation he considered wasteful and ineffi­
cient. His experience in industry led him to develop his management 
principles. 
Campbell, Corbally, and Ramseyer (12) said this of Taylor's con­
tributions : 
From the perspective of our day, we find that Taylor took 
a narrow view of management, and that, moreover, he tended 
to ignore the psychological or personal aspects of 
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mobilizing human effort. At the same time, he did demon­
strate that many jobs could be done more efficiently. Even 
more important, his work stands as a monument to the con­
cept that management can be studied scientifically. No 
aspect of administration has remained immune to this idea. 
Henri Fayol was another contributor to the job analysis approach to 
administration. His work was not made available in the United States 
until about 1949. His elements were planning, organizing, command, 
cooperation and control. Campbell, Corbally and Ramseyer said of him: 
While Taylor concentrated on workers, Fayol on the man­
ager, both had as an ultimate objective the increased 
efficienty of industry. In later years Fayol extended 
the application of his administrative principles to 
government as well as industry. 
Following the development of the scientific management movement the 
Western Electric Company initiated studies (7) on environmental effects 
upon workers' productivity. These studies gave evidence that human 
variability was an important determinant of productivity and the human 
relations movement was born. 
Science and behavior began to be a concern. Chester Barnard is 
credited by many writers on administrative theory to have made the most 
influential contribution on behavioral science and administration. Bar­
nard (5) prepared eight lectures and eventually these lectures became 
the heart of his book, The Functions of the Executive. He gave great 
insight to formal and informal organizations. 
Today we are experiencing the works of many theorists. Administra­
tive theory is really being born now. 
What was happening to the schools while all this attention was 
being given to efficiency and human behavior in industry and government? 
14 
Early textbooks in educational administrationi, written by Cubberly, 
Strayer, Reader and many others, made their appearances. Callahan (11) 
made an analysis of how the schools, particularly in the period 1910 to 
1930, responded to the cult of efficiency that appeared to characterize 
the business ideology. Courses in school administration were opinion 
laden, with successful school men telling their successes and how to do 
it. The literature of this time and probably until the fifties con­
tinued to be taxonomies of practices by school men. The survey method 
of "how do you do it?" was the basis of much research effort. 
Knezevich (40) makes the following observation about early prepara­
tion of superintendents; 
Perhaps the most significant development revealed in a 1958 
study (American Association of School Administrators) of the 
urban school superintendency was the extended period of 
professional preparation. In 1922, only about 35 percent 
of the urban school superintendents had earned a master's 
degree or doctor's degree. In other words 65 percent had 
attained only a bachelor's degree or less. At that time 
51.9 percent had a bachelor's degree and about 13 percent 
had no degree. In contrast, in 1959 95.2 percent of the 
administrators had earned a master's or doctor's degree. 
Only 2.4 percent had merely a bachelor's degree. 
Even more startling has been the increase in the number 
of school superintendents holding a doctor's degree. This 
degree was a rarity among superintendents in 1922, for only 
2.9 percent had earned it. By 1959 21.3 percent had earned 
either an Ed.D. (15.2 percent) or a Ph.D. degree (6.1 per­
cent). Practically all of the superintendents holding a 
doctor's degree majored in educational administration and 
supervision of education. Only a handful had earned the 
doctorate in other fields. It is interesting to note that, 
the larger the community, the more likely it was that the 
superintendent would hold a doctor's degree. Thus approxi­
mately two-thirds of the superintendents in cities of half 
a million or more held a doctorate; 45.2 percent in cities 
of 100,000 to 400,999; 36.6 percent in towns of 30,000 to 
99,999; 20.7 percent in towns of 10,000 to 29,999 population; 
15 
7.2 percent in communities of 5,000 to 9,999; and only 4.9 
percent in the urban communities of less than 5,000. 
The stereotype of the American school superintendent as 
an undergraduate physical education major was completely 
discredited in the 1958 study. The major fields of study 
most frequently listed by superintendents were: the be­
havioral sciences (sociology, economics, psychology, anthro­
pology and human relations), 17.5 percent; education, 16.8 
percent; physical and biological science, 14.8 percent; 
history and political science, 14.7 percent; mathematics, 
11.4 percent; and English, 8.6 percent. Only 3 percent 
majored in physical and health education and 1.8 percent 
in industrial or vocational arts. 
Most superintendents attended only one undergraduate 
institution. Thus 69.6 percent attended only one institu­
tion and only 2 percent studied at as many as four colleges. 
Knezevich challenged the myth that school administrators pursued 
their graduate study "cafeteria style", the idea being that they chose 
courses, rather hit and miss and in a variety of colleges and universi­
ties over a period of many years. The 1958 study of the American Asso­
ciation of School Administrators, which Knezevich cited, revealed that 
the majority of superintendents did all of their graduate work at only 
one or two institutions. He reported 40,8 percent attending only one 
and 32.6 percent attending two. 
Graduate study, according to Knezevich, was started between the 
ages of 25 and 30, although in a few cases it was delayed as late as 
age 40. He believes that evidence currently indicates that superintend­
ents are beginning graduate work earlier than was the case previously. 
The American Association of School Administrators (1) reported in 
their Thirty-eighth Yearbook what they found to be the current scene of 
preparation of professionals in 1960. The AASA selected 302 universities 
and colleges which were presumed to have programs for preparation of 
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school administrators. The commission.writing the yearbook invited 
selected superintendents to participate in the study. Of the 293 re­
turns, 251 indicated programs of preparation in administration. The 
commission asked a series of questions on admission to preparation pro­
grams . 
1) On what basis are candidates admitted to programs for 
preparation of school superintendents? 
2) Are the admission requirements stringent and exacting? 
3) Are the requirements for programs for preparation of 
superintendents different from the requirements for those 
seeking to be principals? 
4) Are the criteria for selection valid: that is are the 
criteria that are used the best that research had 
turned up? 
5) What would colleges do differently if they could if 
they wanted? 
The commission found that the most common requirements for admission 
to a program of preparation for the superintendency are first, teaching 
experience; second, a teaching certificate and third, a bachelor's de­
gree of any variety. 
The AASA commission found that many institutions had requirements 
in terms of undergraduate grade averages. The most common average re­
quired is a "B", although grades averaging "C" to "B+" were acceptable 
at at least one or more of the institutions. Many institutions allow a 
probationary admission if the entrance grade average is not fully met. 
This means that the candidate must take two to six courses and if he 
makes the standard marks at the institution, he is allowed to continue. 
Some institutions required the Graduate Record Examination or Miller 
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Analogies Test for entrance. 
Forty-eight institutions reported they required a certain number 
of prerequisites. The number varied from six to 33 semester hour credits. 
Interviews were sparsely used and were classified as of little value. 
Recommendations were used by 34 institutions. These were solicited from 
employers. 
Eighteen institutions had faculty committee action. The committee 
would recommend and review. 
The commission selected the admission statement of Boston Univer­
sity as probably the most typical. 
Three years experience as a teacher, recommendations, satis­
factory prior academic record, satisfactory score on scholas­
tic aptitude test, satisfactory completion of an introductory 
course, experience combining instruction with personal-
vocational guidance. 
The AASA commission recommended that more institutions follow the 
lead of Harvard University. The Administrative Career program at that 
institution was developed with Kellogg funds. It has been in operation 
since 1952. It was reported as follows: 
Admission to the program is limited in any one year to a 
small group, including, 1) men and women already established 
and experienced in educational administration, and 2) those 
with little or no administrative experience who are nonethe­
less regarded as persons of administrative promise. The 
Harvard Master of Education for General Purposes degree or 
its equivalent is prerequisite to admission, ...Students 
planning a program of specialization ordinarily must have 
had two or three years of successful teaching experience. 
Some experience in educational administration is desirable 
but not mandatory. All candidates will ordinarily be re­
quired to take the Aptitude test of the Graduate Record Ex­
amination. 
In answer to the question of what colleges would like to do, the 
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commission reported basically that they would continue with traditional 
programs. 
This study indicated that entrance requirements for the superin-
tendency were not different from those seeking the principalship. The 
more rigorous entrance requirements tended to exist where the doctorate 
was given. 
Course requirements were another subject of the commission's in­
quiry. Chart 1 was reproduced for a more descriptive treatment of the 
courses the institution considered most important. The chart gives the 
rank of importance and descriptive course titles, types of program and 
the number of institutions reporting. 
The typical master's program contained at least eight of the in­
gredients shown in the previous chart. They were: 1) Organization and 
administration (general), 2) Supervision, 3) Curriculum, 4) Social Foun­
dations, 5) Finance, 6) Research, 7) Law, and 8) Psychological founda­
tions . 
Chart 2 illustrates what courses the superintendents were most 
likely to take for their advance preparation. 
Over 100 institutions reported courses outside the field of profes­
sional education. This would indicate a high degree of student selec­
tion and a rather helter-skelter basis for selection of courses outside 
of professional education. 
The commission made the following observations about current pro­
grams of preparation in educational administration. 
1) Instruction is classroom-bound. 
Chart 1. Most common elements of core^ programs^ 
Types of programs 
Rank Descriptive course titles Master's Sixth year Doctorate Total 
1 Organization and administration (general) 94 14 57 165 
2 Supervision (general, secondary, or 
elementary) 83 14 47 144 
3 Curriculum (general, secondary, or 
elementary) 65 12 39 116 
4.5 Social foundations (including philosophy 
of education) 35 9 39 83 
4.5 School finance 42 11 30 83 
6 Research 43 6 19 68 
7 School law (general or state) 34 8 24 66 
8 Psychological foundations (including 
human growth and development) 34 5 24 63 
9 Tests and measurements evaluation 20 5 20 45 
10 Guidance 20 5 15 40 
11 School plant 17 6 16 39 
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'Core" is used very loosely to mean anything from an integrated experience to a set of dis­
crete courses. Also note that the totals are given as programs, not institutions. Some institu­
tions have two or three programs. 














Types of programs 
Descriptive course titles Master's Sixth year Doctorate Total 
2 3 4 5 6 
School community relations 19 5 13 37 
Field experiences 11 2 9 22 
Business administration 6 3 8 17 
Current issues, problems, trends 10 2 5 17 
Personnel (general) 6 2 9 17 
Introduction to graduate study 9 1 5 15 
Thesis (Master's) 13 - - 13 
Personnel (Pupil) 5 1 6 12 
Federal, state, and local relations 1 6 7 
Personnel (staff) 3 3 6 
Case studies — — 1 3 4 
Chart 2. Courses required and recommended for the preparation of school administrators^ 
Types of programs and their rank order 
Descriptive course titles^ Master's Sixth, year Doctorate . Total 
1 2 3 4 5 
Organization and administration 
(general, elementary, secondary) 128 ( 1) 26 ( 1 ) 92 ( 1) 248 . ( 1 ) 
Curriculum (general, elementary, 
secondary) 90 ( 3) 15 ( 4.5) 81 ( 3) 186 ( 2 ) 
Supervision 102 ( 2) 16 ( 3 ) 58 ( 7) 176 ( 3 ) 
School finance 68 ( 4) 15 ( 4.5) 91 (2) 175 ( 4 ) 
Social foundations (including 
philosophy of education) 55 ( 6) 18 ( 2 ) 76 ( 4) 159 ( 5 ) 
School law 52 ( 7) 12 ( 6 ) 61 ( 5) 125 ( 6 ) 
Research 58 ( 5) 8 ( 8.5) 42 (10) 108 ( 7 ) 
Psychological foundations (including 
human growth and development) 47 ( 8) 8 ( 8.5) 52 ( 8) 107 ( 8.5) 
School plant 37 ( 9) 10 ( 7 ) 60 ( 6) 107 ( 8.5) 
Personnel (staff and pupil) 21 (10) 7 (10 ) 49 ( 9) 77 (10 ) 
^Source: (1, p. 66). 
^It is difficult to draw conclusions from Chart 2 because the titles have varieties of mean­
ing. Just what "Organization and administration" encompasses is anyone's guess. One can observe 
the remarkable similarity between courses at the master's and the doctor's levels and wonder. The 
lack of widespread use of course titles such as Human Relations, Administrative Processes, or Ad­
ministrative Theory is indicative of the lack of program revision in recent years. 
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2) Administration is talked about rather than observed, felt 
and in these and other ways actually experienced. 
3) Where the student should be "scared" by exposure to the 
facts of administrative life he is instead bored by the 
tame fare of second-hand success stories. 
4) Where the student should be fattened by a rich diet of 
multidisciplinary fare, he is starved by the lean offerings 
of provincial show. 
5) Schools of administration have not found a satisfactory 
means of bringing their students into contact with pro­
fessions from other disciplines. 
6) Schools of educational administration have not made use 
of the public schools as laboratories. 
7) Schools of educational administration have not revised 
preparation programs to include cases, role-playing, 
field study, simulation or any other of a multitude of 
techniques. 
Full-time graduate study in school administration was found to be 
rare. Eighty-eight percent of the programs reporting had fewer than 25 
full-time students. 
One of the major weaknesses listed was the lack of internship 
programs which would give sound field experience. 
Others have made observations about the lack of an interdisciplinary 
approach in the training of educators. Conant (14) pointed this out 
quite vividly in the first chapter of his book. He entitled it, "A 
Quarrel Among Educators", and alluded that, while the situation has im­
proved, serious conversation needs to be made to improve the dialogue 
in both camps. 
Fensch and Wilson (24) offered this commentary on the preparation 
of administrators. 
....the maturation of school administration is the changing 
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concept of the superintendent's function. Professional litera­
ture and training programs of the past have suggested that this 
officer is primarily the educator or a scholarly teacher...our 
acceptable point of view in the early days when school commit­
tees appointed the best, or oldest teacher to look after the 
instructional phases of school operations while committee 
members managed business affairs. They expected their super­
intendent to be the highest expert on learning, on teaching 
methods, and on supervision, and further, to look after these 
functions personally. 
The new concept states, however, that the function of the 
superintendent is primarily that of coordinating, who marshals 
many functions and specialists in all aspects of school opera­
tions but a specialist only in the skill of coordinating. 
The new concept gives respectability to the term "management" 
when applied to the superintendent. 
In a more recent publication, the American Association of School 
Administrators (2) re-emphasized what a preparation program in school 
administration should do. 
The Executive Committee of the American Association of 
School Administrators reaffirms its belief that the program 
of preparation for the superintendent of schools should be 
designed to prepare him to be effective as: 1) Professional 
adviser to the board of education in all areas where the 
board acts with reference to educational policy and educa­
tional programs; 2) Executive officer for the school system 
in organizing and administering the total school program; 
3) Professional leader of the entire certified school staff; 
4) Community wide educational leader. 
The AASA in the same publication made recommendations on admission 
standards and prerequisites to graduate programs. 
Therefore it seems imperative that the first essential 
of a good preparation program should be a broad liberal edu­
cation striking across many relevant fields. Reasonable -
assurance of personal competence and good health should be 
regarded as prerequisites for admission into programs of pro­
fessional preparation. Perhaps it is not out of place to sug­
gest here some specific requirements for admission. 
1) The candidate should have demonstrated superior scholarship 
at the undergraduate level. 
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2) Prior to being admitted to the graduate field, the candi­
date should have a broad educational background, including 
some preparation in history, political science, economics, 
sociology, literature, science, geography, mathematics, 
philosophy, psychology, art and music. If the undergraduate 
program of studies leading to a prior degree and teaching 
certificate does not include subject matter and experience as 
a foundation, the candidate should be required to meet those 
essential prerequisites before full admission into the graduate 
program. 
3) Before a candidate is fully admitted into the professional 
preparation program at the graduate level, he should have 
demonstrated leadership abilities through experience with 
pupils, professional associates, and the public. The pre­
requisite emphasizes the importance of classroom teaching, 
preferably a different age and grade level for a period of 
three years. Experience as a principal or supervisor, while 
not mandatory, should be regarded as highly desirable. 
4) Prior to full admission into a program of preparation at 
the graduate level, the candidate should have demonstrated 
normal physical and emotional maturity and stability along 
with superior intelligence. There is no substitute for 
brains. But intelligence resting in an unhealthy body or 
housed with emotional imbalance is likely to fall short of 
reaching its full potential. 
While the above are criteria for admission, the AASA becomes more 
specific in the content of the program at the graduate level. 
It seems clear that there are at least three major facets 
of the preparation program at the graduate level. These 
may be roughly classified as: 
1) Problems, developments, and issues in American Culture. 
2) Theory and practice in planning, organizing and ad­
ministering. 
3) Research and evaluation, together with skill in com­
munication, particularly as related to school-community 
relations. 
To outline a program of specific study did not seem to be the pur­
pose of the AASA, but the committee believe that, to make a graduate 
program complete for the serious graduate student in the preparation 
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for the superintendency, certain areas of study are essential. They 
suggested that economics, philosophy, anthropology, sociology and history 
are basic to any program. To become enlightened on theory and practice, 
the AASA believes that study is necessary in: 1) personnel theory and 
management, both pupil and staff; 2) principles, theory and techniques 
in public understanding and public relations; 3) business which includes 
budget-making and budget control along with purchasing, school building 
construction and design, modern finance, and taxation; 4) principles, 
basic facts and philosophical understandings which undergird good school 
administration and supervision; 5) the school curriculum and how its 
objectives may best be obtained. 
In research and evaluation they recommend study in; 1) research, 
statistics, and techniques for collecting and handling data; 2) program 
appraisal and community surveys ; 3) case studies and simulations; 4) a 
writing project. 
The preparation for the principalship has been found to be quite 
parallel to that of the preparation for the superintendency and it is 
reasonable to believe that it should be so. The literature generally 
discusses preparation for educational administration and treats the 
subject in the manner that all administrators should have certain funda­
mental preparation for any level of administration. Certainly all 
levels of the preparation suggested by the American Association of 
Administrators should benefit any administrator. Where, then, are the 
points of difference in the preparation of principals and that of super­
intendents ? 
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The National Elementary Principal's Yearbook Committee of 1958 (48) 
conducted a research study of the elementary principals in the United 
States. A portion of this study revealed a great deal of pre-service 
and in-service overlap in the education for preparation of principals. 
About 21 percent reported no formal preparation before becoming princi­
pals and 32 percent reported they had all of their preparation before 
becoming principals. Basically, there were two kinds of elementary 
principals, the teaching principal and the supervising principal. The 
teaching principal is one who teaches some formal instruction and the 
supervising principal is one engaged in full-time administration without 
teaching duties. 
This study revealed that the median years of college completed by 
the respondents was 5.6 years. The median for supervising principals 
was 5.7 years and for teaching principals the median was 5.9 years. 
Little difference was found between men and women who were full time 
supervising principals. The men had a median of 5.5 years and the women 
a median of 4.5 years. 
In terms of degrees earned, it was found that four percent of the 
principals held no degree, 20 percent held bachelor's degrees, 70 per­
cent held master's degrees and six percent held a two-year diploma or 
a doctor's degree. In considering the degree that best describes the 
preparation of the elementary principal today, the master's degree would 
be a reasonable index. 
The fields of study at the graduate level were: three percent, no 
graduate study; 56 percent, elementary school administration; 18 percent. 
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elementary school supervision and curriculum development; nine percent, 
elementary school teaching; five percent, a subject matter area; four 
percent, secondary school administration; four percent, the superin-
tendency; and one percent, no specialization to date. 
Elementary school administration was reported as the major field 
of study by 60 percent of the supervising principals and 35 percent of 
the teaching principals. The second most prominent field of study for 
supervising principals was elementary school supervision and curriculum 
development. This field was more often pursued by women than men. 
This study also sought to find out about the instructional method­
ologies of the colleges and universities and how they were accepted by 
the principals. It was reported that classroom discussion led the 
field. Workshops, seminars and research were all given about the same 
value and were ranked second, third and fourt respectively. Course 
lectures ranked fifth. Field studies were not common. The term paper 
was quite unpopular and held in lowest esteem by the principals. The 
internship, a more recent development in the training program, was ex­
perienced by few, but considered very valuable by all of those report­
ing the experience. 
An attempt was made to find out which area in a principal's pro­
fessional preparation he had found most helpful. Heading the list was 
supervision and curriculum development. Classroom teaching was second 
most helpful, administration was third and community relations was 
fourth. Teaching principals as a group ranked classroom teaching as 
most helpful. In the supervisory principal group, more women than men 
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rated teaching most helpful, while the men in this group considered cur­
riculum development and supervision most helpful. 
The literature relating to the elementary principalship usually con­
tains comparisons between men and women. This is a contrast to studies 
considering the superintendent. The literature was for all purposes 
void in its mention of women for that position. There was some indica­
tion that the elementary principalship has also begun to take on the 
masculine look. Hare (30) made a point of the vanishing woman elementary 
principal. 
Today, although men are outnumbered 7 to 1 as teachers in 
elementary schools, they outnumber the women in elementary 
principalships 3 to 2. This is a reversal of the situa­
tion in the 1920's. In 1928, 55 percent of the principals 
were women according to a National Education Association 
report of that year. 
Hare raised some interesting questions. Are we to assume that men 
are better principals than women? She said that research reveals little 
to bear that out. Then, why the reversal in thirty years of the ratio 
of men versus women as elementary principals? 
Hemphill, Griffiths and Fredericksen (33) conducted a study on 
the principal's effectiveness. This study involved 232 principals, 
137 of whom were men. These researchers stated that there probably is 
no reason to prefer men over women as principals. They further stated 
that if such attributes as working with teachers and outsiders; being 
concerned with objectives of teaching, pupil participation, and the 
evaluation of learning; and the ability to gain positive reactions 
from teachers are important, then women should probably be favored, 
since women, in the study, possessed these attributes to a significantly 
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greater degree than men. 
Another explanation often given (of the decline in numbers of women 
principals) is that women teachers dislike working for women principals, 
and men teachers like it even less. A survey conducted by Barter (6) 
refutes this idea. Her study found that women teachers approved of 
women principals more than men teachers did. Men teachers who had 
taught in schools administered by women were more favorable to women. 
The men who disapproved of women principals most were those who had 
taught only under men principals. 
Hare feels that some of the reasons for the trend of more men than 
women are that women prefer to remain in the classroom and have little 
desire to advance to higher positions. Some women have the desire, but 
do not because they feel the odds against them are too great and that 
there are fewer positions open to women. Hare does not substantiate 
these statements with research but argues that these reasons seem plausi­
ble. 
A young principal attempting to prepare himself for the responsi­
bilities of his new job wrote a letter to the Executive Secretary of the 
Department of Elementary School Principals in Washington D.C. The young 
principal wanted to know wliat materials were available to him that would 
assist him in his task. In a discussion of his dilemma to answer this 
letter, Eaves (21) wrote: 
....a few years ago I would have unhesitatingly referred him 
to several magazine articles and textbooks on school adminis­
tration, feeling that I had adequately met his request 
Traditionally we suggested that the job of the principal 
mainly consisted of administration and management, supervision 
and instruction, and the development of good relations with 
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parents. Today there is a new era for the elementary princi-
palship at the elementary school level and outlining the prin­
cipal's job is far more complex The elementary school 
exists in a world of uncertainties..a world where the explosion 
of knowledge has upset many of our earlier ideas about curricu­
lum. A world where it is increasingly difficult to establish 
educational priorities and where there is increased disagreement 
as to what is a good education for children. In addition, there 
are greater demands on the principal's leadership skills. With 
the coming of specialization among school personnel, the proper 
delegation of responsibility becomes increasingly important. 
Teachers are demanding a greater part in deciding school policy. 
Innovation in educational materials arid teaching make heavy 
in-roads on a principal's time. 
In view of Eaves' statements of the new era for the principalship, 
Dawson (17) cited changes in preparation and certification for the elemen­
tary principal. In 1913-14, Columbia University had a course relating 
to the principal's work. In 1923 the Third Yearbook of the Department 
of Elementary School Principals conducted a survey to discover the ex­
tent of such offerings. California, according to Dawson's review of the 
yearbook, "recently had enacted a law which required a school executive 
to hold a special administrator's certificate, for which training cour­
ses are to be provided in institutions of that state". By 1960, ac­
cording to Dawson, the typical requirement was three years successful 
teaching experience coupled with a master's degree. Only three states 
were not requiring special certification. 
Dawson said that a number of regional trends are fairly clear in 
the area of preparation of elementary school principals. 
First, the basic education of the elementary school 
principal is being broadened. There are more courses in 
behavioral and social sciences. An A.B. degree in the 
liberal arts is being recommended. 
Second, more attention is being given to selection 
procedured and to the screening out of the less competent 
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during the program. 
Third, more attention is being given to the nature of the 
administrative process, to theory as contrasted with specific 
technique. 
Fourth, interdisciplinary seminars planned cooperatively 
with other departments appear in many programs. 
Fifth, a greatly increased emphasis on understanding 
human relationships and interpersonal communication is evident. 
The above trends are in addition to a trend to reorganize 
and strengthen offerings in more traditional content: curriculum 
development, child guidance, supervision, etc. 
A composite graduate program of preparation for the principal-
ship would include: 
1) Philosophy, psychology, and sociology related to 
elementary education with an emphasis of ways teachers can 
be helped. 
2) Supervision, including a study of supervisory tech­
niques, selection, placement, and orientation of teachers, and 
evaluation of teaching success. 
3) The dynamics of human behavior including a study of 
the variety of ways in which people work successfully and at­
tention to both individual and group behavior. 
4) Group processes, including ways of organizing groups, 
group planning, securing participation, group problem solving, 
and processes involving lay groups. 
5) Curriculum development, including a study of curricular 
programs in both large and small school systems, the establish­
ment of goals, use of research, provision for individual dif­
ferences, and evaluation. 
6) Communication skills, including experience in speaking 
and writing—oral and written reports, press releases, bulletins, 
and speeches to community groups. 
7) Community agency contacts, including a study of com­
munity agencies and their interrelationships and youth and 
welfare organizations and their relation to the public schools. 
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8) School law and finance, including study of school 
system budgets and unit school operation and of law particu­
larly as it relates to local school affairs. 
In general, the programs for principals recommended by the litera­
ture, tend to resemble those of the superintendent's preparation. Most 
principalship programs seem to terminate with the master's degree but 
some doctoral programs have been developed and some specialization 
exists. 
The principalship training for secondary education tends to in­
clude both the junior and senior high school levels. 
The National Association of Secondary-School Principals conducted 
a national study of the secondary school principalship during 1963 and 
early 1964. The study was conducted by the Educational Testing Service, 
Princeton, New Jersey, 
Richards (54), an Associate Research Psychologist for Educational 
Testing Service, reported in Part I of the study that a total of 23,555 
questionnaires were returned. Hemphill (32), reporting on Part II of 
the study, presented the following: 
1) Major field of graduate study. 
71 percent educational administration 
12 percent secondary education 
1 percent physical education 
7 percent humanities and fine arts 
2 percent science and engineering 
1 percent business 
6 percent some other specialty 
1 percent no graduate work 
2) Highest degree held. 
9 percent bachelor's degree 
35 percent master's degree education 
4 percent master's degree other field 
41 percent master's plus work 
6 percent master's plus all doctor's course work 
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2 percent doctor of education 
1 percent doctor of philosophy 
1 percent some other degree 
3) Teaching experience. 
2 percent none 
2 percent 1 year 
11 percent 2-3 years 
22 percent 4-6 years 
18 percent 7-9 years 
21 percent 10-14 years 
12 percent 15-19 years 
7 percent 20-24 years 
6 percent 25 years or more 
The median teaching experience appears to be about eight years. 
4) Experience as a principal. 
8 percent 1 year 
14 percent 2-3 years 
14 percent 4-5 years 
11 percent 5-7 years 
10 percent 8-9 years 
18 percent 10-14 years 
10 percent 15-19 years 
6 percent 20-24 years 
9 percent 25 years or more 
The median experience is a little over eight years. 
5) Value of course work in preparation for the principalship. 
The six considered as leading the list as absolutely essen­
tial were: 





administrative theory and practice 






history of education 
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The National Association of Secondary-School Principals made a 
companion study in 1965 but concentrated on the junior high school prin­
cipal. Sixty-eight hundred junior high school principals were available 
for the survey. Sixty-six percent or 4,496 responded to the question­
naire. 
It was reported by Conover (15) that 96 percent of the junior high 
school principals are men. The major fields of undergraduate work were: 
57 percent, liberal arts; 19 percent, education; 12 percent, physical 
education. It was also reported that 96 percent have earned a master's 
degree or a further advanced degree. Educational administration and 
supervision was the primary area of their graduate work. Seventy per­
cent taught for seven years or more before entering the principalship. 
Most frequent route to the principalship was through an administrative 
post. Three-fifths of the junior high school principals were previously 
elementary or senior high school principals, while only 30 percent were 
teachers just before entering the principalship. The person in a 5-3-4 
or 6-2-4 type school was more likely to have been in another administra­
tive capacity before his present position. 
Sachs (56) wrote an excellent summary of the literature in the 
field of educational administration preparation. 
For the supervisor-principal, which would cover the preparation 
of the elementary, junior high school and senior high school principals, 
Sachs believes all preparation programs should have the following general 
goals: 
1) The nature and premises of the democratic society. 
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2) Self awareness - the need for understanding one's role, 
motivations and perceptions. 
3) The nature and premises of the individual groups ; inter­
action and decision making in a democratic society. 
4) The role behavioral and social sciences and humanities 
for the above. 
5) Practical application. 
6) Research. 
Sachs recommended some specific course work intended to attain 
these goals: 
1) Historical evolution of American education; some present 
issues re. finance, state and federal control etc. 
2) The essential tasks of the administrators as related to 
insight. 
3) The consideration of tasks as related to democratic 
premises. 
4) Course work and experiences in behavioral and social 
sciences and humanities. 
5) The intern program (field service). 
6) Master's thesis as well as minor research projects through­
out course work. 
For other roles in administration, Sachs recommended as general 
goals; 
1) The nature and premise involved in law in a democracy. 
2) The nature and premises involved in public finance, 
taxation etc. 
3) The nature and premises involved in public institutions 
and facilities. 
4) The study of behavioral sciences, humanities, and social 
science. 
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5) Practical applications. 
6) Research. 
To facilitate the development of these goals, Sachs recommended 
the following areas of course work: 
1) School law, its functions, purposes, evolution, specifics, 
and limitations. 
2) School finance: its functions, purposes, evolution, 
specifics, and limits; the school budget as a social 
document. 
3) School housing: its relationship to community, learning 
etc.; the school plant as an investment in children and 
their developmental needs. 
4) . Course work in the behavioral sciences. 
5) The concentrated intern program. 
6) Doctor of Education or the Doctor of Philosophy degrees. 
Work in the social sciences is strongly advocated, including the 
study of the minorities, study of civilization, and economic theory. 
In the area of business administration, most writers advocate courses 
in methods and practices in the areas of public and private finance, 
corporate law, and methods of purchasing by institutional and public 
agencies. Public administration and political science should include 
the development of local, state and federal governments. Enrichment, 
wherever possible, should be another objective of the administrator's 
program. Some study in humanities, the sciences and the arts will be 
of great benefit to the leadership role the administrator must play if 
he is to be successful. 
Review of some of the literature in other fields of administration 
revealed several changes (e.g., city managers, hospital administrators 
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and county administrators) being affected in those career programs. 
Gentry (27) reported changes he had observed in the schools of business 
administration. He looked at the programs of 30 state universities 
offering programs in business administration. 
Increased emphasis on the quantitative studies, mathematics and 
statistics, was noted. He reported that 47 percent of the schools 
responding to his survey now require two semesters of mathematics and 
17 percent require three or more semesters. All schools reporting in­
dicated at least one semester of business or economic statistics with 
30 percent requiring two semesters. 
He also reported that specialization for the undergraduate is dis­
appearing and there was evidence of an interdisciplinary approach in 
that studies in the behavioral sciences are finding their way into the 
business curriculum. 
Some schools, particularly at the graduate level, have recruited 
faculty from such areas as psychology and anthropology. Teachers thus 
recruited join with existing business faculties to provide an approach 
that integrates the behavioral studies into the functional areas of 
business. 
Gentry summarized the changes in training for business administra­
tion in this way: 
There has been an increase in the demands made upon the 
student studying business. This is most noticeable in the 
quantitative areas. There has been a movement away from 
specialization toward a more generalized approach, although 
this movement has not been as pronounced as some would prefer. 
Also there have been shifts in the direction of a stronger 
background in liberal education for the undergraduate busi­
ness student. 
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The changes noted by Gentry seem quite similar to recent changes 
in the preparation of school administrators. Graduate programs are 
offered by many schools in the field of business administration but 
graduate degrees are given much less emphasis than in the field of edu­
cation. Industry on the other hand tends to prefer its developing ad­
ministrators to enroll in executive development courses. 
Moser (46) wrote that executive development courses in univer­
sities did not begin their rapid growth until after 1950. By 1954 
there were 17 such courses in operation in 15 different universities. 
By 1957 there were 32, no one of which was planned or directed alike. 
The lengths of the courses varied from two weeks to seven and one-half 
months. 
If one were to roll all the objectives into a simple statement 
it would probably come out like this: through these courses, 
the educational institution is trying to teach the executive 
to improve his thought processes and his analytical abilities 
....to improve the batting averages of right decisions. 
The content of the executive development program can be categorized 
under the five headings: 
1) The process of being an executive 
a. policy formulation 
b. executive action 
c. administrative practice 
d. organization and control 
2) Business functions 
a. marketing management 
b. accounting and financial administration 
c. management operations 
d. statistical planning and control 
3) Human relations 
a, labor relations 
b, communication and training 
c, employer selection and development 
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4) Public relations 
a. community relations 
b. business-government relations 
5) Personal development 
a. conference leadership 
b. reading and public speaking 
c. investment, insurance counseling and estate planning 
These programs are presented in a variety of ways, but one of the 
most popular has been the "in-basket", "out-basket" approach. A second 
popular method is to study each topic separately and then move on to 
the next topic of concern. These are very similar to the procedures 
found in administration courses, seminars and workshops. 
The Characteristics of an Educational Administrator 
Nowhere in the literature was there a report of a "composite" of 
an educational administrator. There have been many surveys which have 
sought to find out about the characteristics of administrators at all 
the levels of administration being considered in this study. 
From time to time the American Association of School Administrators 
has surveyed the field of superintendents in the United States to ascer­
tain the general characteristics of public school administrators. The 
American Association of School Administrators and the Research Division 
of the National Education Association (3) conducted such a study and 
published the results in 1960. The questionnaire was sent to all super­
intendents in cities of 2,500 or more population. A total of 3,812 
respondents were used in compiling the data. The range of age was from 
30 to 80 years, the median age was 51 years and the age most frequently 
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reported was 54 years. All respondents were male. There were some 
women superintendents in the United States but none responded to this 
study. 
Superintendents came from families where there was a median of 4.6 
children and only 6.5 percent were only children. Thirty percent of 
the superintendents were first born in their family. 
Superintendents tended to come from small communities. Seventy-
two percent were graduated from high schools located in communities of 
under 10,000 population. Only two percent graduated from high schools 
located in cities of over one-half million population. There was a 
slight tendency for men to hold superintendencies in communities of the 
same size as the one from which they received their diploma. 
Two-thirds of all superintendents took their first educational 
position between the ages of 20 and 24 years. It was very rare for a 
superintendent to have entered his first educational position after age 
30. About 16 percent began their professional careers before age 20. 
Some 90 percent of all superintendents took their first adminis­
trative or supervisory position before age 35, with the average age of 
first position being 28. 
The average age at the first superintendency was slightly over 36, 
with a range from 20 to 55 years. There was a high positive correla­
tion between a man's age at first superintendency and size of the com­
munity presently served. 
Thirty-eight percent of the superintendents in the sample held the 
same position for ten years or more. Forty-four percent had held only 
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superintendency. Only nine percent had held three or more superintenden-
cies in the last ten years. Eighty-five percent have held three or 
fewer superintendencies in their entire careers. 
Superintendents do not move from state to state. Eighty-five per­
cent of all superintendents held positions in one state. Large city 
superintendents are more likely to cross state lines. About 36 percent 
of the superintendents of cities over 100,000 population had served in 
two or more states. 
The median length of time in present position was eight years. 
Thirty-five percent have served less than five years and nine percent 
have served 20 years or more. 
In 1960, the median salary for the group reporting was $10,700, 
Manatt (43) studied selected characteristics of the superintendents 
of approved four-year high schools in Iowa during the school year 1954-
1955. He found there were 814 superintendents in Iowa at that time. 
The median age was reported as 45 years. The median length of service 
was three years in 1955. This was a reported increase of one year from 
1929. The median salary was $5,366 compared to $2,333 in 1929. 
Most of the superintendents studied by Manatt had teaching res­
ponsibilities and more than one-half of the subjects they taught were 
outside their major area of concentration. 
Primmer (51) found that 64.6 percent of the Iowa school superin­
tendents in 1959-1960 had received their graduate preparation within the 
state of Iowa. More superintendents received their graduate preparation 
at the State University of Iowa than at any other Iowa institution. 
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Drake University ranked second of the Iowa schools preparing school 
administrators. Twenty-two persons practicing the school superintendency 
in Iowa in 1959-1960 had received their graduate degrees from Colorado 
State College. 
Social science was the major area of preparation at the undergrad­
uate level reported most frequently by Iowa superintendents in 1959-
1960. 
The age of the typical superintendent, according to Primmer, was 46. 
This was one year greater than the median age reported by Manatt. 
Kramer (41) studied 459 superintendents of Iowa districts maintain­
ing approved, four-year secondary schools during the school year 1964-
1965 from records of the Iowa State Department of Public Instruction. 
He found that all of the superintendents had bachelor's degrees and all 
but 20 held the master's degree. Most superintendents had taken their 
undergraduate training at private colleges or at the State College of 
Iowa. Major areas of concentration were social studies, science and 
physical education. The State University of Iowa and Drake University 
had awarded more than one-half the master's degrees held by the super­
intendents in 1965. 
Kramer found the median age was 47 years. The youngest superin­
tendent was 28 years, and the eldest was 67 years of age. Age of en­
trance into the superintendency held in 1965 was 41 years of age. One 
out of six had served in the district in another capacity before becom­
ing superintendent. The median age of first entrants into the superin­
tendency was 40 years. This is about four years higher than is found 
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at the national level. It was noted by Kramer that the age of the 
superintendent increased with the size of the school. Schools above 
the median size seemed to offer the best tenure for superintendents. 
Superintendents in 1965 were older, more highly 
trained and better paid. Further, these superintendents 
had fewer teaching responsibilities and greater length 
of service than superintendents in 1955. The median 
age was 45 years in 1955, 47 years in 1965. Three-
fourths of the superintendents held master's degrees 
in 1955 while over 95 percent of the 1965 superintend­
ents held this degree. 
The median salary in 1965 was nearly double that 
of 1955. The median number of classes taught per day 
for those with teaching duties decreased from two in 
1955 to one in 1965. The median length of service had 
increased from three years in 1955 to four years in 
1965. 
The average rate of turnover of an Iowa school superintendent seems 
to be at about twice the nation's rate. Tuttle (63), in discussing 
superintendent's tenure, said that in the average community there is 
a new superintendent every six years or so. 
The high school principal also has some characteristics that are 
unique to that position. Most of the information found in this search 
of literature was from surveys which revealed facts about the charac­
teristics of principals of junior and senior high schools. Very few 
treat the junior high school principal alone. 
Two landmark studies are those by Eikenberry (22) and Farmer (23). 
Farmer's study, based upon 561 returns to a questionnaire sent to 715 
principals by the United States Office of Education, provides a com­
prehensive and authoritative study showing that the public high school 
principalship is changing rapidly. Characteristics of the principals 
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found in studied by Farmer and Eikenberry were compared by Farmer. Two 
profiles are presented with the contrasting items paired. 
High School Principal 1947 High School Principal 1923 
1. Married male. 
2. Present age is 43.3 
3. Teaches 1.4 periods 
per day, 
4. Has 23.1 undergraduate 
hours in education. 
5. Has 28.6 graduate cred­
its in education. 
6. Highest degree general­
ly earned is a master's 
degree. 
7o Serves in the state in 
which he received his 
educational preparation. 
8. Age 30.4 years on enter­
ing first high school 
principalship. 
9. Entered high school 
principalship from high 
school teaching position 
with 4.3 years of exper­
ience . 
10. Entered high school prin­
cipalship from some other 
system. 
11. Has been in present 
principalship 4 years. 
12. Has experience in other 
high school principal-
ships averaging 5 years. 
13. Experience in 2 dif­
ferent high school prin-
cipalships. 
14. Total experience as a 
high school principal, 
9 years. 
15. Annual salary 
$3,610.89. 
1. Married male. 
2. Present age is 33.4 
3. Teaches 3 periods per day. 
4. Has 13.8 undergraduate 
hours in education. 
5. Has 4.4 years of training 
above high school. 
6. Highest degree generally 
earned is a bachelor's 
degree. 
7. Not reported. 
8. Age 26.9 years on enter­
ing first high school 
principalship. 
9. Entered high school prin­
cipalship from high school 
teaching position with 2.7 
years of experience. 
10. Entered high"school prin­
cipalship from some other 
system. 
11. Has been in present prin­
cipalship 3 years. 
12. Has experience in other 
high school principalships 
averaging 4.5 years. 
13. Experience in 2.3 different 
high school principalships. 
14. Not reported 
15. Annual salary $2,423.00. 
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The purpose of Eikenberry's study was to show the status of the 
principals of fully accredited public high schools in the United States, 
especially with respect to academic and professional training, educa­
tional experience, state and local requirements, salary, sources of 
supply, duties and responsibilities. In obtaining his information he 
sent questionnaires to 3,000 principals, all state superintendents and 
commissioners of education, and selected heads of departments of educa­
tion. 
In 1934 Douglas (19) reported that the typical high school prin­
cipal had graduated from a liberal arts college, and two-thirds had 
taken undergraduate courses in English,.mathematics, history, foreign 
language, science, philosophy and psychology. Their preparation was 
similar to that of high school teachers and typically they entered the 
principalship from the teaching ranks. Their experience as teachers 
ranged from three to five years for principals in the small schools to 
nine to eleven years in the larger schools. Douglas (18) listed the 
following as median salaries of principals in the United States, 1952-
1953. 
Population of Cities 
100,000 30,000 10,000 5,000 2,500 
500,000 100,000 30,000 10,000 5,000 
Junior high school $6,200 $5,848 $5,221 $4,365 $3,917 
Senior high school $6,892 $6,523 $5,710 $5,082 $4,598 
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Jacobson, Reavis and Logsdon (39) also reported the survey conducted 
by Farmer in \riiich he indicated that the most commonly held position 
prior to becoming a high school principal was that of a high school 
teacher. 
Concerning salaries, these authors observed that the high school 
principalship pays more than any other type of principalship. They re­
ported that in 1948-1949 the median salary for principals in cities of 
10,000 to 30,000 population was $3,767 to a teaching principal and 
$3,275 to a non-teaching high school principal. In cities of 5,000 to 
10,000, median salaries for supervising principals was $3,250 and in 
towns of 2,500 to 5,000, the median salary for a supervising principal 
was $2,700. 
Shannon (57), reporting on training of principalship to 1932, 
stated that 51.04 percent had a master's degree. 
Hemphill (31), in 1964, reported that he found the average age of 
high school principals to be 44 years in all schools and in cities of 
250,000 or more a median age of about 51 years. In relation to ex­
perience, he found that the principals had a median of experience of 
over eight years and in the middle west about six years. 
The National Education Association, Research Division (50) con­
ducted a study of small high schools. They defined a small high school 
as one with fewer than 300 senior high students. 
The typical principal of a small high school is a 40 year 
old man.who holds a master's degree and has 14 years of 
school experience. He works 55 hours per week and is 
paid $6,181 per year. 
The NEA reports that over one-half the high school principals in the 
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United States are in small high schools. They say that the average age 
of a principal is rising. In 1927 the average age of a principal, ac­
cording to this source, was 32 years. They also report that in 1961 
only 3.5 percent of the high school principals in the United States 
were women. 
The Oregon Association of Secondary School Principals supported 
a comprehensive study over a period of four years beginning in 1952. 
McAbee (45) conducted the study for the Oregon association. He sum­
marized the data from 88 percent of the total number of secondary-school 
principals in Oregon in the 1954-1955 school year. The following is a 




He was a married male. 
His median age was 41.9. 
He taught 1.1 periods per day. 
He had 26 undergraduate credit hours in education. 
He had 50 graduate credit hours in education. 
The highest degree generally earned was a master's. 
He most generally attended school in and served in 
his home state. 
He was 30.2 years of age when entering first secondary 
principalship. 
He entered the high school principalship from a high 
school teaching position with 7.2 years experience. 
He had been in his present principalship for five years. 
He had experience in two different high school principal-
ships. 
His experience in other high school principalships 
averaged 4.1 years. 
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13) His total experience in a high school principalship 
was 9.4 years. 
14) He earned an annual salary of $6,006. 
15) The median principal's contract stipulated 10.3 months 
each year. 
16) Secondary education was listed as the most frequent 
undergraduate major and minor of Oregon principals, 
however, only 22 percent of the group reported a major 
and 36 percent reported a minor in education at the 
undergraduate level. At the graduate level, only 
10 percent of the principals majored in secondary 
education. 
Bracey (9) studied the personal characteristics of the negro 
secondary-school principal of South Carolina. He found that in compari­
son with other high school principals the South Carolina negro principal 
had similar, not inferior, training, experience, professional outlook, 
and approach to educational problems. 
In a study of 369 white public high school and junior high school 
principals, Florida (25) reports the following: 
1) Median age 46.7 years for high school principals 
compared to 44.5 years for the junior high school 
principals. 
2) All persons in the study held the bachelor's degree 
while 73.2 percent of the high school principals and 
67.8 percent of the junior high school principals 
held the master's degree. The Sixty-Year Specialist 
or Class AA Certificate was held by 21.1 percent of 
the junior high school principals. 
3) The median of 8.5 years of classroom teaching ex­
perience was indicated by high school principals and 
a median of 8.4 years of classroom teaching experience 
was indicated by junior high school principals. 
4) A median of 5.2 years of administrative experience was 
reported by both groups of principals. 
5) Less than half taught some classes. 
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6) The median salary of high school principals was $6,458.42 
compared to $5,855.64 for the junior high school principals. 
There have been a number of studies of the principalship in Iowa con­
ducted through the years. The principal of yester-year did a great amount 
of classroom teaching. This is evidenced in a 1917 study conducted by 
Hines (34). He surveyed 150 principals who were located in towns of 500 
population or more with accredited high schools. He found that 137 
principals were engaged in teaching five to 40 classes per week, (as­
sumed to mean periods). Thirteen principals, all male, taught no clas­
ses. The leading subject was history with 47 and English second with 38. 
One hundred twenty-nine of these principals reported their preparation. 
Of the 119 principals who held degrees, 109 held bachelor's degrees, 
nine held master's degrees and one held the doctorate of medicine de­
gree. The typical principal had had 10.9 years of experience prior to 
his present position and had served 1,5 years in his present position. 
In 1939 Silver (58) collected data on the high school principals 
of Iowa schools with enrollment between 100 and 200 pupils. About two-
thirds of his principals were men with a mean age of 31.1 years. The 
mean salary of all principals was $1,288.11. The mean experience was 
11.2 years in teaching and a mean of 4.7 years in their present posi­
tion. All principals in this study taught ten or more periods each 
week with the mean being 20.9 periods per week. Principals were found 
to have taught social science subjects more than any other. English 
and a combination of mathematics and science ranked second and third 
respectively. Only three percent did not hold a college degree. 
Seventy-eight percent held a bachelor's degree only and 19 percent 
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held the master's degree. 
A study by Romig (55) of principals in small high schools (less 
than 100 enrollment) in Iowa revealed 76.1 percent were men with a 
median age of 32.6 years. Women had a mean age of 6.4 years above that 
reported for men. Men had a mean tenure in their present position of 
4.3 years while women had a mean tenure of 8.7 years. Sixty percent of 
all principals had ten or less years of educational experience. Only 
17 percent held the master's degree. 
Drendel (20) conducted a field study at Iowa State in 1960. His 
characteristics of principals were reported as follows: 
1) Over 93 percent of the principals were men. 
2) Fifty-nine percent of the male principals were under 
41 years of age. 
3) As size of school increased, the percentage of prin­
cipals with master's degrees increased. 
4) The total percentage of principals with master's 
degrees was just over 73 percent. 
5) Fifteen percent of the principals had over 15 
semester hours of work beyond the master's. This 
increased in frequency as the enrollment increased. 
6) Ten was the most frequent number of months mentioned 
as to length of contract. The length of contract 
increased as the size of the school increased. 
One study that directed its attention solely to the junior high 
school principal was that of Foster (26). He prepared a manuscript 
from returns of a questionnaire mailed by the Office of Education of 
the Department of Interior to all junior high school principals with 
grades 7-8-9 organization appearing on the list of public junior high 
schools in 1928. He related: 
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1) There was a predominance of men in the junior high 
school principalship. 
2) The greater proportion of men principals were married 
and the greater proportion of women principals were 
single. 
3) In 77 percent of the cases reporting, the principal 
was a graduate of a four-year high school. 
4) Two-fifths of the men and three-fifths of the women 
had normal-school preparation. 
5) More than three-fourths of the men and less than one-
half of the women were college graduates. 
6) The bachelor's degree was held by 76.6 percent of 
the principals. The master's degree occurred in 38 per­
cent of the cases and the doctorate was reported by 
3.6 percent. 
7) One-fifth of the principals majored in education as 
undergraduates. 
8) Slightly more than one-half of the principals had done 
graduate work in education. 
9) More than one-half of the principals had 6 to 20 years 
of educational experience prior to their present posi­
tion and approximately one-fourth had been in their 
present position five years or less. 
10) The median salary was $3,468 for men and $2,775 for 
women. 
The most recent Iowa study was conducted by Christiansen (13) in 
1965. He studied 686 secondary school principals of Iowa school dis­
tricts maintaining approved four-year high schools in the school year 
1964-1965. This included 459 Iowa school districts. He made three 
classifications: 
1) Junior high school principals. 
2) Senior high school principals. 
3) Combination junior-senior high school principals. 
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There were 211 junior high school principals, 345 senior high 
school principals and 130 combination principals. His findings are 
reported as follows: 
1) Junior high school principals were more commonly found 
in the larger districts, senior high school principals 
were generally found throughout all districts and the 
combination principals were found more generally in the 
smaller districts. 
2) The median age of junior high school principals was 
43.0 years, while for senior high school principals it 
was 39.9 years and for combination principals it was 
39.9 years. The largest percent of principals were 
married males. About three percent of the principals 
in all categories were women. About 60 percent of these 
women were married. 
3) The master's degree was held by 76.8 percent of the 
junior high principals, 88.7 percent of the senior high 
principals, 86.2 percent of the combination principals. 
4) The State University of Iowa and Drake University awarded 
a little more than one-half of the highest degrees held 
by principals in 1965. 
5) Major areas of concentration at the graduate level were 
secondary school administration and general school ad­
ministration. 
6) Most principals had taken their undergraduate training 
at private Iowa Colleges, at State College of Iowa or at 
the State University of Iowa. 
7) Major areas of undergraduate concentration were social 
studies, health and physical education, business educa­
tion, science and mathematics. 
8) Junior high principals were found to have served 7.7 years 
in their present district while senior high school prin­
cipals had served 6.1 years and combination principals 
had served 3.5 years. The total teaching experience of 
junior high school principals was revealed to be 15.7 
years wiaile that for senior high principals was 14.4 
years and the combination principal was 11.3 years. 
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9) Twenty-nine and four-tenths percent of the junior high, 
40.6 percent of the senior high, and 55.4 percent of the 
combination principals taught classes during the school 
year 1964-1965. 
10) Salaries for principals in 1964-1965 ranged from $5,000 
to $14,300 with a median for junior high principals at 
$8,349, senior high principals at $8,176 and combination 
principals at $7,736. 
The characteristics of elementary school principals have also been 
given some attention by writers and researchers. The National Education 
Association, Department of Elementary School Principals sponsored a 
series of these national studies. The NEA Research Division conducted 
the studies. The 1928 (47), 1948 (49) and 1958 (48) studies are reported 
in the Department of Elementary School Principals Yearbook for the above 
years. 
In the survey of 1928, 4,000 questionnaires were sent to various 
city superintendents in 17 states for redistribution to elementary prin­
cipals who were considered to be representative of the principalship 
in their cities. Iowa was not included in the survey but Missouri and 
Nebraska were. Replies were returned by 1,093 elementary school princi­
pals. 
In 1948, 7,500 elementary school principals who were members of the 
Department of Elementary School Principals were surveyed. Replies to 
this survey were made by 1,826 principals. 
In 1958 the survey was sent to 4,384 elementary school principals 
regardless of membership in the Department of Elementary School Princi­
pals. Replies were received from 2,421 (55 percent). 
These studies revealed the median age of elementary school 
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principals has steadily increased. In 1928, the median age was 45.4 
years. The 1948 survey reported a median age of 46.1 years, and in 1958 
the median age was 47.7 years. In all three studies the median age of 
the principals decreased as the size of school being investigated de­
creased. 
In 1928, 55 percent of the principals were women. In 1948 this 
had shifted to 59 percent men and by 1958 the trend to men principals 
had continuedJ 62 percent were men. 
Seventy percent of the elementary principals had earned a master's 
degree in 1958 and six percent had earned the education specialist de­
gree or the doctorate degree in 1958. This was compared to 1948 when 
only 3S percent had a master's degree. In 1928 only 15 percent of the 
elementary principals had earned a master's degree and 50 percent held 
no degree at all. 
In comparing the professional experience of elementary principals 
as revealed in these three studies, the median in 1928 was 23.6 years 
with a median of 8.1 years of experience as a principal in their present 
position. In 1948 the median was 23.8 total years of experience and 
8.5 years experience in the district. In 1958 the median total exper­
ience was 23.4 years and the principals had served 7.1 years in their 
present district. 
Median salaries in 1928 were $2,735, 1948 median salary was $3,622 
and by 1958 the salary median was $6,237. The studies relate, in general, 
that the median salary of elementary principals was directly related to 
the size of the school district. 
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A study by Redwine (53) of elementary principals in Arkansas was 
done in 1953. Some of the characteristics revealed in this study were: 
1) Median age was 45.7 and the median salary was $3,186. 
2) The majority (52 percent) were men. 
3) Master's degrees were held by 86.1 percent while 2.4 
percent had less than a bachelor's degree. 
4) Major area of concentration for the master's degree 
was elementary education or educational administration. 
Rappolee (52) studied Oklahoma elementary principals in 1955. He 
included 358 principals and found that 76.6 percent were male with a 
median age of 44.8 years and that they had 18.5 years of total profes­
sional experience. Of the 358 principals, 72 percent had earned the 
master's degree, and had done their undergraduate concentration in 
social studies. The median salary for the Oklahoma elementary princi­
pals in 1955 was $4,103. 
In 1961 Lepick (42) investigated the personal and professional 
characteristics of 800 California elementary principals. He found that 
84 percent had been promoted to their positions from teaching positions 
within the system in which they were teachingv Thirty percent related 
that they were required to pass a written examination in order to be 
promoted to the principalship. The median age of these principals was 
43 years, the median number of years in the principalship was 7.4 years 
and the median salary was $10,729. Most of the group had graduated 
from colleges and universities in California. Seventy-six percent had 
earned their master's degrees, and 3.9 percent had earned the doctorate 
degree. 
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The most recent Iowa study of the characteristics of Iowa elementary 
principals was conducted by Curtis (16) in 1966. He collected data on 
528 elementary principals in Iowa school districts maintaining approved 
four-year high schools in 1964-1965. He found the following: 
1) Almost half (44 percent) of the principals were located 
in districts of 4,000 or more total enrollment. He also 
found no principals in districts having a total enroll­
ment of less than 300. 
2) The principalship was dominated fay married males who had 
a median age of 43.6 years. As the size of the school 
enrollment increased, the median age of the principal 
increased. Women principals, who made up 27 percent of 
the total elementary principals, were generally found 
in districts with total school enrollment of 2,000 or 
over. 
3) Almost 70 percent of the principals received their under­
graduate training at the State College of Iowa or at one 
of the private Iowa colleges. The major area of concen­
tration for elementary principals was in the social studies 
curriculum. 
4) The master's degree was held by 80.3 percent of the princi­
pals. Drake University and State University of Iowa awarded 
more than one-half the master's degrees held by principals. 
In general the higher the school enrollment the higher 
would be the number of semester hours of credit earned by 
the principal. 
5) Only 7.2 percent of the principals taught classes besides 
their regular administrative duties. 
6) The range of salary medians was from $6,649 to $9,434. The 
total median salary was $8,213. The salary tended to in­
crease with size of school enrollment. Elementary principals 
with less than ten years of experience were found to have 
the lowest median salaries, however the largest median 
salaries were not received by principals with the most years 
of experience, Curtis also examined the turnover rate. He 
found that the turnover rate in the smaller districts was 
three times that of the larger districts. 
Characteristics from state to state have many similarities as well 
as many differences. One of the major factors influencing many of the 
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characteristics reported would appear to be certification require­
ments . 
Certification Requirements in Iowa 
At the present time certification is done in most states by a cen­
tral agency. An analysis by Bryant (10) of the certification of elemen­
tary principals in the United States showed that 46 states issued one 
or more administrative credentials for the elementary principalship. 
Bryant further pointed out that if the elementary principal is prepared 
according to the minimum standards required for certification, the aver­
age elementary principal has obtained less than 18 semester hours of 
graduate work in the areas of educational administration. 
The certification requirements for administrators in Iowa include 
certain minimum professional training at the graduate level in the 
field of educational administration. The Iowa Department of Public 
Instruction (36) includes the following requirements for the various 
administrative certificates: 
1) Elementary Principals 
Applicant must have met the requirement for the profes­
sional certificate endorsed for one of the several types 
of teaching services, and, in addition thereto, have se­
cured a master's degree in elementary-school education 
from a recognized institution with emphasis on administra­
tion, but including attention to problems of supervision 
and have had four years of successful teaching experience; 
provided further that said applicant shall have had ele­
mentary-school administrative experience, either with or 
without credit, under the supervision of the institution 
granting said applicants master's degree, or, in lieu 
thereof, equivalent experience as judged by said institu­
tion. 
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Any elementary principal •who, prior to 1960, was already accepted 
and approved for this administrative position under previous life vali­
dated old-type certificate was allowed to retain his administrative 
position even if he did not meet the new standards. 
The requirements for certification of elementary and secondary 
principals are the same except where the word elementary appears the 
word secondary is substituted. 
The requirements for junior high school principals are void as 
such in the Iowa Department of Education regulations. They are generally 
certified as secondary-principals, however, an elementary principal's 
certificate is valid for a service as a junior high school principal-
ship. 
The certification of superintendents in Iowa has the following 
requirements (36): 
Applicant shall have met the requirements for a professional 
certificate endorsed for one of the several types of teach­
ing service, and, in addition thereto, have secured a 
master's degree in school administration from a recognized 
institution, 30 semester hours of approved graduate study 
completed after the date of awarding the master's degree, and 
have had four years of successful teaching experience, pro­
vided further that said applicant shall have had general 
school administrative experience, either with or without 
credit, under the supervision of the institution in which 
the additional 30 semester hours were completed, or in 
lieu thereof, equivalent experiences as judged by said in­
stitution. 
The superintendent's certificate authorizes the holder to serve as 
county superintendent, or as superintendent, principal, supervisor or 
teacher in any elementary or secondary school through grade fourteen. 
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The most recent certification requirements became effective Au­
gust 31, 1960. 
Related Studies 
One of the purposes of this study was to determine aspirations held 
by the participants in the study. The matter of administrators' aspira­
tions was not revealed in the research of literature. An interesting 
discussion by Starbuck (60) is presented here to support the concept 
that aspirations are temporal in nature and are subject to change as 
one's life space changes: 
A level of aspiration is a subjective goal for performance. 
It serves as a reference point for feelings of success or 
failure. To the problem solver the level of aspiration is 
success, and performance which falls short of the level of 
aspiration is failure. 
The problem solver has goals. He perceives behavior 
alternatives and mutually exclusive consequences of these 
behavior alternatives. The problem solver's task is to 
choose a behavior alternative, the consequences of which 
will satisfy his goals. 
A level of aspiration is fundamentally an operational 
goal. It is a basis for action, stated with perceivable 
variables and a simple way. On the other hand a problem 
solver can have general, vaguely-defined, non-operational 
preferences which form a superstructure for his operational 
goals. As this ambiguous super-structure becomes more 
clearly defined, and as the problem solver learns about 
his life space, his levels of aspiration will change. New 
levels of aspiration will be established; old levels of 
aspiration will be revised or erased. 
This is not to imply that levels of aspiration apply 
only to immediate events. Some levels of aspiration include 
an implicit or explicit timing condition which defines a 
future date. 
60 
The preference hierarchy implies that the problem solver 
has a fairly extensive library of specific levels of aspira­
tion which vary in generality and timing, and the sectors of 
the life space to which they apply. Evoked levels of aspira­
tion are those in the problem solver's phenomenal field; he 
is not aware of them at the time he makes the decision. 
Goals are evoked by cues from the environment and by 
the problem process itself, since the problem solver must 
stimulate his environment when tracing the consequences of 
a particular behavior alternative. Presumably this evoca­
tion process tends to act on clusters of goals defined by 
the hierarchial structure. Consequently the elements in 
the set of evoked goals tend to be associated with one 
another. If the evocation links between goals are subject 
to reinforcement when goals are evoked simultaneously the 
goal hierarchy will tend to assume a structure which is 
efficient relative to the perceived environment. 
Another study taking the approach that there is another side to 
administrative training (other than formal training gained from a pro­
gram of study in an institution of higher learning) was conducted by 
Gross and Herriott (29). In a study of 175 elementary principals 
these authors made a basic assumption that elementary school princi­
pals undergo a two-phased process of training. They described the first 
as phase I or the preparation phase. This was defined as the period 
of formal training which must be undergone by principals in an institu­
tion of high learning. They categorized this as exposure to skills, 
knowledge, values and attitudes that professors of education judge to 
be prerequisites for entrance into the principalship. They believe 
that during this phase the neophyte encounters only a few of the hard 
realities that will confront him in the schools in v^ich he will later 
work, because institutions typically have little detailed knowledge of 
the facts of life of the places where the students will eventually be 
assigned. The second phase of training according to these authors is 
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that time wîien the individual having successfully completed the prepara­
tory phase assumes his administrative position in a specific school. 
Phase II they call the phase of organizational reality. This phase was 
further defined as the period when the administrator confronts the com­
plex realities of organizational life. 
The authors postulated two obstacles to phase II (29): 
1) Claims of his subordinates to professional status. 
2) The heavy demand on the principal which is made by the 
routine administrative and clerical duties. 
Their findings are reported as follows: 
Higher administration and executive professional leadership. 
1) A principal's professional leadership is directly affected 
by the professional leadership of his superior. 
2) Principals allowed to assist in the selection of their 
staff demonstrated a higher level of professional leader­
ship. 
3) Principals whose administrative superiors endorsed their 
efforts to improve teaching methods exerted a greater 
professional leadership. 
4) The more social support a principal receives from his 
immediate administrative superior the greater the execu­
tive professional leadership. 
Principal-teacher relationships and executive professional 
leadership. 
1) The more a principal allows his teachers to share in 
his decisions the higher the executive professional 
leadership, 
2) The more egalitarianism a principal's relationship 
with his teachers the higher his executive profes­
sional leadership. 
3) The more social support offered by a principal to his 
teachers the higher his executive professional leader­
ship. 
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4) The greater the managerial support a principal offers 
his teachers the higher his executive professional 
leadership, 
5) The greater the support in teacher-pupil conflicts the 
greater will be the principal's executive professional 
leadership. 
Personal Attributes of the Principal and Executive Professional 
Leadership. 
1) Self evaluation of his ability to provide educational 
leadership to his staff. 
2) The time he devotes to his job. 
3) His academic record in college. 
4) His interpersonal skills. 
5) Service motive for seeking the principalship. 
Gross and Herriott found that neither type nor length of previous 
teaching experience discriminated among a principal's executive profes­
sional leadership. They found no basis for previous experience as 
assistant or vice principal. They found that graduate courses in educa­
tional administration were negatively related to executive professional 
leadership. Age was also negative except that on first appointment 
after age 45 this group showed weakened executive professional leader­
ship, while those first appointed between 36 and 40 years of age exhibi­
ted the strongest executive professional leadership. 
Of no significance were sex, marital status, salary, or number of 
assistants, in determing executive professional leadership. 
These investigators believed that more consideration should be 
given to candidates in the selection process on the following points: 
1) A high level academic performance in college. 
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2) A high order of interpersonal skill. 
3) Motive of service in the principalship. 
4) Willingness to commit off-duty time to their work. 
5) Relatively little seniority as teachers. 
While the study of Gross and Herriott deals with another dimension 
of administration, it is considered related to this study and gives in­
sight to the role of the principalship as it relates to higher levels 
of administration. 
Summary 
Certain general statements may be made concerning the information 
gathered from a review of the literature. 
The development of the levels of administration in American educa­
tion and its origin may be traced back to the Latin grammar school of 
colonial New England. It is reasonable to believe that the order of 
the development of administrative positions were the high school prin­
cipalship, the superintendency, the elementary school principalship and 
the junior high school principalship, in that order. 
During the period between 1820 and 1875, there was a marked develop­
ment in the public high school movement. Most often the early public 
high school was directed by a committee or selectmen which were later 
to be known as the board of education. Following about 1875, the cities 
of the nation had a rapid development and the larger public school 
systems were developed. This called for some organizational structure 
and the high school principal became the principle administrator. During 
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this same period, the more rapidly growing districts in the large cities 
found that they needed another kind of administrator, one who worked 
closely with the board of education and was an overseer of the entire 
system. Thus the superintendency was born. 
Since about 1900, a new interest developed in administration. It 
was an outgrowth of the interest in efficiency that had its develop­
ment in business and industry. School boards found that the management 
was too great a task for them while carrying on their own businesses 
and they sought to assign management to a particular employee. This 
administrator came to be known as the superintendent. During this period 
of expansion in all phases of education came the development of many 
other administrative positions. Two that are of interest in this study 
are the elementary school principal and the junior high school principal. 
The junior high school principal is primarily a creation of the 20th 
century as that movement did not make a serious breakthrough until 
about 1915. 
The preparation of administrators has grown up with its develop­
ment. The early experts were successful superintendents and some 
writings from the social sciences have had an impact upon the field. 
Most of the courses in administration in the early 1900*s were reports 
of successful practices in the field. It has only been in the past 
fifteen years that a new emphasis has been placed upon administration. 
The new emphasis is on interdisciplinary approach to the problems of 
administration which embrace philosophy, economics, sociology, history, 
political science, statistics, and the internship which is a field ex­
perience . 
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Most states now require a credential certifying eligibility to 
practice the profession at a given administrative level. In the early 
history of educational administration, this was primarily a local matter 
as determined by the board of education. Most states now require the 
master's degree for entrance into all levels of administration and many 
states require at least 30 semester hours of specialization in adminis­
tration beyond the master's degree. 
There has been much research done in the area of the characteris­
tics of school administrators. Educational administration is rapidly 
becoming a man's field and these men are much better educated, are 
earning higher salaries, are older and have a longer tenure than their 
counterparts of 25 years ago. 
The diversity of the data examined in this review would seem to 
indicate a great deal of flexibility in the preparation required, method 
of selection, tenure of office, salary and the promotion possibilities 
of administrators. It is also indicated that controlled experimenta­
tion is relatively rare in the studies of administration. Primarily 
the empirical data presented throughout the review of literature has 
been gathered by the survey questionnaire technique. 
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METHODS AND PROCEDURE 
The problem of this study was to determine the career preparation 
of practicing elementary school principals, junior high school princi­
pals, senior high school principals and superintendents of the selec­
ted individuals in the study. It was also designed to assess the atti­
tudes held by these professional administrators toward their present 
career preparation, need for additional career preparation, past profes­
sional experience, present position and professional advancement. 
Another aspect of the problem was to determine from these professionals 
the aspirations they hold as relates to present position, professional 
advancement, professional growth and retirement objectives. 
This chapter describes the methods and procedures that were used 
to gather and analyze the data required for the study. It has been 
divided into five parts: 
1. Selection of the population for the study. 
2. The description of the instrument. 
3. Construction of the instrument. 
4. Collection of the data. 
5. Treatment of the data collected. 
Selection of the Population 
A basic assumption was made in the selection of the population for 
this study. It was assumed that those holding positions in the one 
hundred largest high school districts would be the better qualified. 
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more experienced and better paid group of public school professional 
educators. This assumption is supported in the literature by the many 
studies reviewed. 
Since a delineation was made as relates to the scope of the schools 
used, a decision was also made to survey the entire population of the 
superintendents and principals employed in the included schools. 
The"list of schools selected appears in Appendix A. This list 
was compiled from an official publication of the Iowa Department of 
Public Instruction (37). 
So that an accurate list of the participants and their school 
mailing addresses would be assured, the Systems Department of the Iowa 
Department of Public Instruction was consulted. A print-out of the 
1966-1967 directory headings was furnished to the researcher for his 
use in making verification. From this source, only those persons clas­
sified as superintendent, senior high school principal, junior high 
school principal and elementary principal were included in the compiled 
list. Where a high school principal was listed as a combination junior-
senior high school principal, he was included in the mailing list as a 
senior high school principal. 
The superintendents, high school principals, junior high school 
principals, and elementary school principals received a copy of the 
survey instrument and were invited by letter to participate in the 
study. 
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Description of the Instrument 
The instrument used in collecting data for this study was divided 
into two parts (see Appendix B). The first part sought personal informa­
tion from each participant through a series of short answers in the 
blanks provided. This section was designed to provide information re­
garding the career preparation of the respondent. 
The second part of the instrument was a series of thirty state­
ments. These statements were designed to assess attitudes and aspira­
tions as described in the statement of the problem. Three responses 
to each statement were provided. If the respondent was in agreement 
with the statement he was to circle A; if he was undecided about the 
statement he was to circle the U; if he was in disagreement with the 
statement he was to circle the D. 
Construction of the Instrument 
A basic assumption underlying this study was that the administrators 
in the list of schools used in the study are the better trained and more 
successful group of administrators in the state of Iowa. From their 
experiences, career preparation and aspirations for the future, they 
carry with them certain attitudes about these matters. It was assumed 
that this information could be of value in an assessment of the adminis­
trator's problems and that from this information some bench mark could 
be developed for future training and retraining of administrators. 
The first part of the questionnaire sought personal information 
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from the administrators. These items related to age, sex, years in 
present position, title of present position, past positions in educa­
tion, salary, length of contract and subject matter teaching area while 
in the classroom. Also in this part an attempt was made to determine 
the different degrees earned and the major area of concentration for 
each degree earned. 
The first part also asked for information relating to the adminis­
trator's first full-time position following the bachelor's degree. Of 
further interest was the number of years the administrator had taken to 
complete subsequent degrees. Concerning career selection, some informa­
tion was sought to discern why the administrator selected administra­
tion or why he left the ranks of teaching. Aspirations of the adminis­
trator were also of interest in the study. A series of questions about 
the administrator's projected future were included in part one. A 
total of 18 questions requiring brief and, hopefully, concise answers 
made up part one. 
Part II of the questionnaire was concerned with attitudes and as­
pirations directly associated with formal preparation, present posi­
tion, promotional opportunities, retirement plans and relationships 
with outside educational agencies. 
In the development of this part of the questionnaire a thorough 
examination of the literature pertinent to administration was conducted. 
In the related research, some information on attitudes and aspirations 
was found that seemed applicable. Some of the questions were de­
veloped from the researcher's experience as an administrator and in 
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his observations and contacts with fellow administrators over the years. 
The results of this research should produce some insight into the cur­
rent pressures, satisfactions and dissatisfactions of administrators 
and at the same time yield information about future training needs of 
administrators who intend to continue in the profession. 
The method of response to the second part of this questionnaire 
was limited to the three possible answers. This method was decided 
upon so that the respondent could respond with clarity that he either 
agreed, was undecided or was in disagreement with the statement. 
A copy of the questionnaire was submitted to a twelve-member judg­
ment panel. The panel consisted of three persons from each of the four 
levels of administration included in this study. The members of the 
judgment panel were selected from schools just below the cut-off point 
of the 100th school in the study. The list of the judgment panel members 
is in Appendix C. 
Collection of the Data 
One hundred superintendents, 114 senior high school principals, 
134 junior high school principals and 458 elementary school principals 
were included in the population of the study. A mailed questionnaire 
was decided upon as the best means of securing the data. 
The questionnaire was mailed to each administrator with a 
letter explaining the survey and an invitation to participate. A 
return, self-addressed envelop was included as an enclosure. 
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Treatment of the Data 
As the data were received, they were hand tabulated for each level 
of administration i.e., superintendents, high school principals, junior 
high principals and elementary principals. 
The returns totaled 550 from an initial mailing of 806, which is 
an 80.6 percent return. 
Summary of Returns 
Mailed Returned Percent 
Superintendents 100 92 92.0 
H.S. Principals 114 101 88.6 
Jr. H. Principals 134 114 85.1 
Elem. Principals 458 343 74.9 
Totals 806 650 80.6 
Each item from each questionnaire was tabulated on forms developed 
for that purpose. After tabulation was completed and summarized for 
totals, appropriate tables for exhibiting the data were developed and 
were presented in the chapter on Findings. 
The data on career preparation and characteristics were divided by 
quartiles. Each quartile consists of 25 school districts. The school 
districts in the first quartile are Iowa's 25 largest, second quartile 
the next largest group of school districts, third quartile the third 
next largest group and the fourth quartile the fourth largest group. 
To relate the size of districts as regards enrollment the following 
information was presented. 
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721 to 9096 
538 to 708 
455 to 537 
363 to 453 
The only criteria for number of pupils in each of the schools 
within a quartile is to offer some clarity to the reader when he at­
tempts to relate the size of districts to the data presented. 
Thirty statements on attitudes and aspirations were included in 
the questionnaire. The responses to these statements were tabulated 
and chi square contingency tables were constructed so that a chi square 
could be computed. These tables were presented in the findings and for 
purposes of clarity, the tables also show the percent of those respond­
ing to each possible response and by level of administration. 
Statistical treatment 
The chi square statistical treatment was used to compare the fre­
quency of choices to the statements involving an expression of attitude 
or aspiration, Part II of the questionnaire. 
The null hypothesis for each statement was as follows: there were 
no significant differences in the responses of superintendents, senior 
high principals, junior high principals and elementary principals in 
their attitude/or aspiration toward the statement. 
The chi square is calculated from the formula 
(Actual frequency - Expected frequency)^ 
Expected frequency 
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The degrees of freedom involved are (R-1)(C-1). The test was to 
be taken from an accumulative distribution of an appropriate chi square 
table at the five percent or significant level and the one percent or 
highly significant level. 
A significant difference refers to a value which exceeds the tabu­
lated value with appropriate degrees of freedom at the significance 
level desired. The degrees of freedom were the product of the number 




One problem of the study was to determine the career preparation 
of the practicing elementary principals, junior high principals, senior 
high principals and superintendents of the selected individuals studied. 
A second aspect of the problem was to assess the attitudes held 
by these professional administrators toward their: (a) present career 
preparation, (b) need for additional career preparation, (c) past pro­
fessional experience, (d) present position, and (e) professional advance­
ment . 
Finally it was attempted to determine the aspirations held by 
these individuals toward their: (a) present position, (b) professional 
advancement, (c) professional growth, and (d) retirement objectives. 
The data presented in this chapter were divided into two major 
divisions. They were as follows: (a) career preparation and charac­
teristics, (b) attitudes and aspirations. 
Career Preparation and Characteristics 
Age 
Information regarding the age of administrators was presented in 
Table 1. 
It was evident from the responses presented in Table 1 that male 
administrators were younger as a group than the female administrators. 
This difference for the total group was a mean difference of 10.8 years. 
The more mature male administrator was the superintendent of schools in 
Table 1. Mean age of administrators 
Quartile and level No. No. Mean age Mean age Mean age 
of administration men Percent women Percent Total men women total 
First^ 
Superintendents 21 100. ,0 0 0. ,0 21 50, .8 0. ,0 50, .8 
High school principals 31 100. ,0 0 0. ,0 31 51, .3 0. ,0 51, ,3 
Junior high principals 61 100. 0 0 0, .0 61 47, .4 0, ,0 47, .4 
Elementary principals 154 74, .7 52 25. 3 206 43, .8 55, ,5 46, .7 
Second^ 
Superintendents 24 100.0 0 0. ,0 24 51.7 0, .0 51. ,7 
High school principals 23 100.0 0 0. ,0 23 43.0 0. ,0 43. ,0 
Junior high principals 19 100.0 0 0, .0 19 41.0 0, .0 41, .0 
Elementary principals 28 60.0 18 40 .0 46 42.7 55 .7 47 .8 
Thirdf 
Superintendents 24 100.0 0 0.0 24 48.8 0.0 51.7 
High school principals 23 100.0 0 0.0 23 42.7 0.0 42.7 
Junior high principals 19 100.0 0 0.0 19 41.3 0.0 41.3 
Elementary principals 34 75.5 11 24.5 45 39.2 57.1 43,5 
^Largest 25 school districts, high school enrollment - 721 to 9096. 
^Second largest 25 school districts, high school enrollment - 538 to 708. 
^Third largest 25 school districts, high school enrollment - 455 to 537. 
Table 1. (Continued) 
Quartile and level No. No. Mean age Mean age Mean age 
of administration men Percent women Percent Total men women total 
Fourth^ 
Superintendents 22 100, .0 0 0 .0 22 48. ,7 0, .0 48. 7 
High school principals 24 100, .0 0 0 .0 24 40. ,4 0, .0 40. ,4 
Junior high principals 15 100, .0 0 0 .0 15 40. ,0 0, .0 40, ,0 
Elementary principals 37 90, .2 4 9 .8 41 40, .4 48, .5 41, .2 
Totals 559 86 .8 85 13 .2 644 44 .6 55 .4 46 .0 
Fourth largest 25 school districts, high school enrollment - 363 to 453. 
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all size school districts. The mean difference in age for superintend­
ents was less than three years in any enrollment quartile. The high 
school principal in the first quartile was about the same age as the 
superintendent. In the lower three quartiles, the mean age difference 
between superintendents and principals was six to eight years. Junior 
high school principals were generally a little younger than high school 
principals. This difference was greatest in the largest group of schools 
while in the lower three quartiles the mean age of the junior high prin­
cipal very much paralleled the age of the senior high school principal. 
Female administrators were found only at the elementary level in this 
study. They tended to have the highest mean age of all administrators 
as a group. The youngest group of women were in the fourth quartile. 
The women had a mean age of from eight to 18 years greater than their 
male counterparts. 
Table 2 presents another analysis of the age of administrators by 
five-year age spans. The evidence presented in this table points up 
that for an administrator at any level the entrance age is about 30 
years. Retirement of administrators was quite evident at about 65 
years of age. Sixty-one percent of all administrators were between the 
ages of 36 and 55 years, while only 15.5 percent were under 36 years of 
age. 
In ten years 21.8 percent will be 65 years of age, in twenty years 
63.6 percent of those responding will have reached the usual retirement 
age of 65 years. In ten years 28 (30.7 percent) and in 20 years 57 
(62.6 percent) of the superintendents will have reached age 65. As a 
Table 2. Comparison of age of groups of administrators 
Age grouping 
30 65 
Quartile and level and 31- 36- 41- 46- 51- 56- 61- and 
of administration under % 35 "L 40 % 45 % 50 % 55 % 60 % 65 % over % Total 
First 
Superintendents 0 0.0 0 0.0 3 14.2 3 14.2 5 23.8 4 19.0 4 19 .0 1 0.4 1 0.4 21 
High school 
principals 0 0.0 3 9.7 1 3.2 5 16.1 5 16.1 6 19.4 5 16 .1 6 19.4 0 0.0 31 
Junior high 
principals 0 0.0 6 9.8 11 18.0 9 14.8 12 19.7 12 19.7 6 9 .8 5 8.2 0 0.0 61 
Elementary 
principals 6 2.9 23 11.2 46 22.4 28 13,7 27 13.2 22 10.7 34 16 . 6 18 8,8 1 0.5 205 
Second 
Superintendents 1 4.2 0 0.0 1 4.2 3 12.5 7 29.2 4 16.6 3 12.5 5 20.8 0 0.0 24 
High school 
principals 1 4.3 5 21.7 8 34.8 2 8.7 1 4.3 1 4.3 3 13.2 2 8.7 0 0.0 23 
Junior high 
principals 0 0.0 3 15.8 8 42.1 4 21.1 2 10.4 1 5.3 1 5.3 0 0.0 0 0.0 19 
Elementary 
principals 1 0.2 6 13.0 5 10.9 9 19.6 7 15.2 6 13.0 5 10.9 5 10.9 2 4.3 46 
Table 2. (Continued) 
Age grouping 
30 65 
Quartile and level and 31- 36- 41- 46- 51- 56- 61- and 
of administration under % 35 % 40 % 45 % 50 % 55 % 60 % 65 % over % Total 
Third 
Superintendents 0 0.0 2 8.4 6 25.0 2 8.4 4 16.5 2 8.4 3 12.5 5 20.8 0 0.0 24 
High school 
principals 0 0.0 4 17.4 7 30.3 5 21.7 3 13.2 4 17.4 0 0.0 0 0.0 0 0.0 23 
Junior high 
principals 4 21.1 2 10.5 4 21.2 3 15.8 1 5.0 3 15.8 1 5.3 1 5.3 0 0.0 19 
Elementary 
principals 6 13.3 6 13.3 10 22.2 4 8 . 9  6 13.3 3 6.7 7 15.6 3 6.7 0 0,0 45 
Fourth 
Superintendents 0 0.0 0 0.0 3 13.6 10 45.4 1 4.6 2 9.1 2 9.1 3 13.6 1 4.6 22 
High school 
principals 1 4.2 6 25.0 4 16.6 10 41.6 2 8.4 0 0.0 0 0.0 1 4.2 0 0.0 24 
Junior high 
principals 0 0.0 4 26.7 5 33.3 4 26.7 0 0.0 1 6.7 1 6 .6 0 0.0 0 0.0 15 
Elementary 
principals 1 2.4 15 36.6 6 14.6 6 14.6 4 9.8 4 9.8 3 7.3 2 4.9 0 0.0 41 
Total 21 3.3 85 13.2 128 19.9 107 16.6 87 13.5 75 .11.7 78 12.1 57 8.9 5 0.8 643 
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group the high school principals will not retire quite as rapidly but in 
ten years 17 (16.8 percent) will have reached age 65 and 39 (38.6 per­
cent) will reach age 65 in 20 years. Junior high school principals 
show an even smaller percentage retiring in ten years, 15 (13.2 percent) 
and 47 (41.2 percent) in 20 years. Elementary principals are an older 
group. In ten years 80 (24.4 percent) will reach age 65 and in 20 years 
159 (48.5 percent) will have reached age 65. 
Sex 
All administrators responding to this study in the administrative 
positions of superintendent, high school principal and junior high school 
principal were found to be men. Only in the elementary administrative 
level were there practicing women principals. Out of 339 elementary 
principals responding to the question of sex, 254 (74.9 percent) were 
men and 85 (25.1 percent) were women. Table 1 indicates that few young 
women enter the administrative positions at any level. 
Present degree status 
The formal education of administrators beyond the high school 
level was reported in Table 3. This table gives an analysis of the 
levels of degree attainment from the undergraduate degree through the 
doctor of philosophy for all levels of administration. 
The prevailing degree held by all levels of administrators is the 
master's degree held by 565 (87.6 percent), A total of 12 (1.8 percent) 
administrators have earned the Doctor of Philosophy degree. Ten of 
these degrees are held by superintendents and one each by a junior high 
Table 3. Educational degrees attained by the various levels of administration 





















Superintendents women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
men 0 0.0 11 52.4 1 4.8 1 4.8 8 38.0 21 100.0 
High school women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 0 0.0 29 93.5 0 0.0 2 6.5 0 0.0 31 100.0 
Junior high women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 0 0.0 56 91.8 2 3.3 3 4.9 0 0.0 61 100.0 
Elementary women 5 9.5 48 90.5 0 0.0 0 0.0 0 0.0 53 100.0 
principals men 3 1.9 145 93.5 4 2.6 2 1.3 1 0.6 155 100.0 
Second 
Superintendents women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
men 0 0.0 22 91.8 1 4.1 0 0.0 1 4.1 24 100.0 
High school women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 0 0.0 22 95.7 1 4.3 0 0.0 0 0.0 23 100.0 
Junior high women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 2 10.5 17 89.5 0 0.0 0 0.0 0 0.0 19 100.0 
Elementary women 8 47.1 9 52.9 0 0.0 0 0.0 0 0.0 17 100.0 
principals men 2 7.1 25 89.3 1 3.6 0 0.0 0 0.0 28 100.0 
Table 3. (Continued) 
Doctor Doctor 
Under­ Educ. of Edu- of Phi-
Quartile and level graduate Master's spec. cation losophy Total 
of administration No. 7o No. % No. % No . 7o No. % No. 
Third 
Superintendents women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
men 0 0.0 19 79.2 3 12.6 1 4.1 1 4.1 24 100.0 
High school women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 1 4.3 21 91.4 1 4.3 0 0.0 0 0,0 23 100.0 
Junior high women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 1 5.3 17 89.4 0 0.0 0 0.0 1 5.3 19 100.0 
Elementary women 9 81.8 2 18.2 0 0.0 0 0.0 0 0.0 11 100.0 
principals men 7 20.6 27 79.4 0 0.0 0 0.0 0 0.0 34 100.0 
Fourth 
Superintendents women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
men 0 0.0 20 90.1 2 9.9 0 0,0 0 0.0 22 100.0 
High school women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 1 4.2 21 87.5 2 8.3 0 0.0 0 0.0 24 100.0 
Junior high women 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
principals men 0 0.0 15 100.0 0 0.0 0 0.0 0 0.0 15 100.0 
Elementary women 0 0.0 4 100.0 d 0.0 0 0.0 0 0.0 4 100.0 
principals men 2 5.4 35 94.6 0 0.0 0 0.0 0 0.0 37 100.0 
Totals women 22 25.9 63 74.1 0 0.0 0 0.0 0 0.0 85 100.0 
men 19 3.4 502 89.6 18 3.2 9 1.6 12 2.2 560 100.0 
Grand total 41 6.4 565 87.6 18 2.8 9 1.4 12 1.8 645 100.0 
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principal and an elementary principal. The Doctor of Education degree 
is held by nine administrators, including two superintendents, two high 
school principals, three junior high school principals and two elementary 
principals. The administrators in the first quartile held a total of 
17 (81 percent) degrees at the doctorate level. 
The Educational Specialist degree has been earned by 18 administra­
tors, including seven held by superintendents, four by high school 
principals, two by junior high principals and five by elementary prin­
cipals. About an equal number of men and women, 19 and 22 respectively, 
hold the undergraduate degree only. This represents only 3.4 percent 
of the men, but it is 25.9 percent of all the women in administration. 
The most popular advanced degree appears to be the Educational Specialist. 
A total of 39 (6.0 percent) administrators in this study reported gradu­
ate work completed beyond the master's degree. 
The mean age of those superintendents holding the Doctor of Philoso­
phy degree was 45.7 years. The youngest superintendent with the Doctor 
of Philosophy degree was 37 years old and the oldest was 55 years of 
age. The superintendents holding the Doctor of Education degree had a 
mean age of 36 years and those holding the Educational Specialist degree 
had a mean age of 42 years. All superintendents in this study had a 
minimum of a master's degree. 
The high school principals in this study had not earned a Doctor 
of Philosophy degree, however two had earned the Doctor of Education 
degree. The mean age of these men was 40.5 years. Four high school 
principals had earned the Educational Specialist degree. These men had 
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a mean age of 34.5 years. Only two high school principals had not earned 
the master's degree. 
Only one junior high principal had earned the Doctor of Philosophy 
degree, while three had earned the Doctor of Education degree. The mean 
age of these principals was 51.3 years and each of them held a principal-
ship in one of the twenty-five largest districts. Two junior high school 
principals had earned the Educational Specialist degree and they also 
hold principalships in one of the largest districts. 
Preparation for the elementary principalship has been primarily the 
master's degree. This degree was held by 295 (87.0 percent) of the en­
tire group of elementary principals responding to this study. Thirty-
six (10.6 percent) of the elementary principals held only the bachelor's 
degree. A very limited number of elementary principals have earned de­
grees beyond the master's. A total of eight (2.4 percent) have completed 
degrees beyond the master's, five Educational Specialists, two Doctor 
of Education degrees and one Doctor of Philosophy degree. Twenty-two or 
about 25 percent of the women elementary principals held only the bache­
lor's degree and none of the women had earned degrees beyond the master's. 
Tenure in present position 
The respondents to the subject of tenure and total experience in a 
position with a similar title were reported in Table 4. Superintendents 
in the second and fourth quartiles showed the longest mean tenure, 8.5 
years and 8.9 years respectively. The superintendents in the largest 
25 districts had the shortest mean tenure, 6.5 years. Superintendents 
in the smallest 25 districts have the fewest number of years of 
Table 4. Administrators' tenure in present position and length of experience in a position 
with a similar title 
Present position Total years in similar position 
Total Total 
Quartile and level of Mean Mean mean Mean Mean mean 
administration Men years Women years years Men years Women years years 
First 
Superintendent 21 6.5 6.5 21 16.3 16.3 
High school principal 31 11.0 11.0 31 14.9 14,9 
Junior high principal 61 8.1 8.1 61 9.0 J 9.0 
Elementary principal 154 8.4 54 11.5 9.2 154 9.8 54 12.5 10.5 
Second 
Superintendent 24 8.5 8.5 24 20.5 20.5 
High school principal 23 7.9 7.9 23 11.3 11.3 
Junior high principal 19 5.7 5.7 19 6.6 6.6 
Elementary principal 27 5.7 18 14.0 9.0 27 6.6 18 14.7 9.7 
Third 
Superintendent 24 7.8 7.8 24 17.0 17.0 
High school principal 23 5.4 5.4 23 9.0 9.0 
Junior high principal 19 5.3 5.3 19 5.7 5.7 
Elementary principal 34 5.5 11 13.4 7.4 34 6.1 11 13.4 7.9 
Table 4. (Continued) 
Present position Total years in similar position 
Total Total 
Quartile and level of Mean Mean mean Mean Mean mean 
administration Men years Women years years Men years Women years years 
Fourth 
Superintendent 22 8.9 8.9 22 15.9 15.9 
High school principal 24 6.7 6.7 24 9.0 9.0 
Junior high principal 15 6.3 6.3 15 6.6 6.6 
Elementary principal 37 5.2 4 6.3 5.3 37 6.3 4 5.2 6.3 
Total 252 7.3 87 12.0 8.5 252 8.5 87 12.8 9.6 
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experience as superintendents, with a mean experience of 15.9 years. 
The superintendents in the first and second quartile had approximately 
the same number of years total superintendency experience, with means 
of 16.3 and 17.0 years respectively. The superintendents in the second 
quartile ranked high in tenure in present position with a mean of 8.5 
years and they had the highest mean total years experience as superin­
tendents, 20.5 years. 
High school principals in the largest districts studied had the 
highest mean number of years in their present position, 11.0 years, and 
they had a total mean number of years of experience as a principal of 
14.9 years, which was substantially greater than the second quartile 
with a mean of 11.3 years and the third and fourth quartiles with a 
mean of 9.0 years. High school principals in the second, third and 
fourth quartiles had similar tenure in present position as expressed 
in mean number of years, 8.5, 7.8 and 8.9 respectively. High school 
\ 
principals in the third and fourth quartiles had the least experience 
in the principalship with a mean of 9.0 years in each quartile. 
The junior high school principal in the largest districts had the 
longest mean tenure, 8.1 years, and the highest mean years of exper­
ience, 9.0 years. The junior high school principals in the second, 
third and fourth quartiles had very similar mean tenure, 5.7, 5.3 and 
6.3 years, and their total experience as a junior high school principal 
was also comparable with a mean tenure of 6.6, 5.7 and 6.6 years. 
In terms of tenure and total experience, the elementary principal-
ship exhibits a similar pattern for men as that shown for junior high 
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school principals. Women elementary principals, however, demonstrate 
quite a different pattern as they have a higher mean tenure except in 
the fourth quartile. The mean years tenure of women corresponds very 
closely with their mean total years experience as a principal. Only 
nine of 54 women holding positions in the 25 largest districts had ever 
changed positions and only two of 18 women principals had ever changed 
positions in the second quartile. None of the women elementary princi­
pals had ever held another principalship in the third and fourth quar-
tiles. 
Promotion routes 
Promotion routes to present position held by the responding adminis­
trators were analyzed in Tables 5, 6, 7 and 8. Table 5 illustrates the 
promotion route to the superintendency. 
The most common promotion route to the superintendency in all size 
districts studied was from the high school principalship. Sixty-two 
(72.1 percent) superintendents reported they went from the high school 
principalship to the superintendency. The second most popular route 
was directly from the classroom, 15 (17,3 percent). The third most 
popular route was from another level of administration not included in 
this study, eight (9.3 percent). Such positions were curriculum director, 
directors of elementary education or assistant superintendents. Only 
one superintendent came directly from the junior high school principal-
ship and none had been an elementary principal just prior to entering 
the superintendency. 
In Table 6 the data revealed that 52 (53,6 percent) high school 
Table 5. Promotion route to the superintendency 
1st quartile 2nd quartile 3rd quartile 4th quartile Percent 
No. Percent No. Percent No. Percent No. Percent Total of total 
High school principal 
to superintendent 13 21.0 21 33.8 15 24.2 13 21.0 52 72.1 
Junior high school 
principal to 
superintendent 0 0.0 0 0.0 0 0.0 1 100.0 1 1.2 
Elementary principal 
to superintendent 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
Classroom teacher to 
superintendent 2 13.3 2 13.3 5 33.3 6 40.1 15 17.3 
Other to superin­
tendent 5 62.5 0 0.0 3 37.5 0 0,0 8 9.3 
Totals 20 23 23 20 86 100.0 
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principals came to that position directly from the classroom. The 
second most popular route was the junior high principalship. Twenty-
three (23.7 percent) of the high school principals had served as junior 
high principals just prior to entering that position. Thirteen (13.4 
percent) of the senior high school principals in the largest schools 
had served as assistant principals just prior to becoming the high 
school principal. It is interesting to note that seven (7.2 percent) 
of the high school principals came to that position from the superin-
tendency. 
The promotion route of the junior high school principal was sum­
marized in Table 7. A more diverse prior experience for entrance to 
this position is evident. The most predominant route, however, is from 
the classroom with 33 (28.9 percent) entering from this prior experience. 
The second most predominant route is from other administrative positions 
and the data from the respondents revealed that this was most predominant 
in the 25 largest districts. These junior high principals had served 
as assistant junior high principals prior to entry into the principal-
ship. Again, a trend for superintendents to leave that position for 
the junior high principalship was noted. Ten (8.8 percent) junior high 
principals had been superintendents prior to entering their present 
position. Noteworthy is the fact that 17 (14.9 percent) of the junior 
high school principals had been senior high school principals prior to 
holding their present positions. 
The promotion route of the elementary principal. Table 8, was 
shown to be from the classroom. Two hundred thirty-eight (71.9 percent) 
Table 6. Promotion route to the high school principalship 
1st quartile 2nd quartile 3rd quartile 4 th quartile 





cipalship 0 0.0 1 14.3 5 71.4 1 14.3 7 7.2 
Junior high princi­
pal to high school 
principalship 7 30.4 10 43.5 2 8.7 4 17.4 23 23.7 
Elementary principal 
to high school 
principalship 1 50.0 1 50.0 0 0.0 0 0.0 2 2.1 
Classroom teacher to 
high school prin­
cipalship 9 17.3 10 19.2 15 28.8 18 34.6 52 53.6 
Other to high school 
principalship 12 92.3 0 0.0 0 0.0 1 7.7 13 13.4 
Total 29 22 22 24 97 100.0 
Table 7. Promotion route to the junior high school principalship 
1st quartile 2nd quartile 3rd quartile 4 th quartile 




junior high school 
principalship 4 40.0 3 30.0 2 20.0 1 10.0 10 8.8 
High school princi­
pal to junior high 
school principal 5 29.5 4 23.5 4 23.5 4 23.5 17 14.9 
Elementary principal 
to junior high 
school principal 12 52.2 4 17.4 2 8.7 5 21.7 23 20.2 
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Totals 61 19 19 15 114 100.0 
Table 8. Promotion route to elementary principalship 
1st quartile 2nd quartile 3rd quartile 4th quartile 
Percent 
No. Percent No. Percent No. Percent No. Percent Total of total 
Classroom teacher to 
elementary prin­
cipalship 145 60.9 30 12.6 36 15.1 27 11.4 238 71.9 
Junior high prin­
cipal to elemen­
tary principal 12 57.4 19.0 9.4 3 14.2 21 6.4 
Senior high princi­
pal to elementary 
principal 8 57.2 0 .0  3 21.4 3 21.4 14 4.2 
Superintendent to 
elementary prin­
cipal 20 48.8 8 19.5 6 14.6 7 17.1 41 12.3 
Other to elementary 
principalship 14 82.4 11.8 0 . 0  5.8 17 5.2 
Total 199 44 47 41 331 100.0 
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were classroom teachers prior to becoming principals. The second most 
predominant route to the elementary principalship was from the superin-
tendency. Forty-one (12.3 percent) of the elementary principals were 
superintendents just prior to becoming elementary principals. Other 
positions held prior to entrance into the elementary principalship were 
high school principal, 14 (4.2 percent), junior high principal, 21 
(6.4 percent), and other, 17 (5.2 percent). Several of those listing 
other were from the largest districts and they stated they had been 
assistant elementary principals. 
Other administrative experience 
As can be noted by the summary of data in Table 9, administrators 
at all levels have held some other position of another title. Eighty-
three principals at all levels reported they had been superintendents 
of schools for one or more years. The data revealed that 53 (63.9 
percent) of those who had been former superintendents are now elemen­
tary principals. More than one-half of the 53 are now elementary 
principals in the 25 largest districts, while only ten are elementary 
principals in the 25 smallest districts included in the study. Only 12 
(14.5 percent) of the former superintendents are now high school princi­
pals, while 18 (21.68 percent) of the former superintendents are now 
junior high principals. One hundred forty of the persons who are not 
currently high school principals have served as high school principals 
at some point in their careers. Seventy-one superintendents, 35 junior 
high principals and 42 elementary principals are former high school 
principals. Fifty-nine persons who are not currently junior high school 
Table 9. Other administrative positions held prior to present position 
Prior positions held Present position held 
Superin- High school Junior high Elementary 
Level of administration tendent principals principals principals Total 
Superintendent 12 18 53 83 
High school principal 71 35 42 148 
Junior high principal 6 25 28 59 
Elementary principal 1 1 29 31 
Other administrative positions 13 16 37 27 93 
Total 91 54 119 150 414 
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principals have held the position of a junior high principal for one 
year or more. Six are now superintendents, 25 are now high school prin­
cipals and 28 are now elementary principals. Only 31 persons now in a 
non-elementary administrative position have ever held that position. 
Twenty-nine junior high principals were formerly elementary principals, 
while only one superintendent and one high school principal have ever 
been an elementary principal. Ninety-three persons reported that they 
had held other administrative positions not specifically included in 
this study. The data revealed that most of these positions were held 
in some capacity in the largest districts. 
Salaries 
Salaries are generally included in any study of characteristics. 
Table 10 is a mean distribution of salaries in the four groups of dis­
tricts for each of the levels of administration studied. 
The highest salaries for all levels of administration were paid to 
administrators in the 25 largest districts. The mean salary for all 
superintendents included in the study was $15,029 per year. The range 
of salaries for superintendents in the first quartile was $15,000 to 
$26,000 with a mean salary of $18,048 per year. The second quartile 
of superintendents revealed a range of $11,500 to $16,500 with a mean 
salary of $14,508 per year. The third quartile of superintendents 
earned a salary in a range from $12,500 to $16,000 with a mean of 
$14,160 and the superintendents' salaries in the fourth quartile ranged 
from $11,000 to $16,000 with a mean annual salary of $13,600. 
High school principals earned a mean annual salary of $11,076. 
Table 10. Mean salary distribution for the various levels of administration 
Superintendents High school principals Junior high principals Elementary principals 
Quartile No, mean No. mean No. mean No. mean 
1st 21 $18,048 31 $12,506 61 $11,243 200 $10,745 
2nd 24 $14,503 22 $10,601 19 $ 9,390 46 $ 8,566 
3rd 24 $14,160 23 $10,582 19 $ 9,311 43 $ 8,442 
4 th 21 $13,600 24 $10,136 15 $ 9,578 40 $ 9,062 
Totals 90 $15,029 100 $11,076 114 $10,393 329 $ 9,935 
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This was nearly $4,000 below the mean of superintendents. High school 
principals in the first quartile had a range of $9,900 to $15,080 with 
a mean annual salary of $12,506. This was a mean difference of $5,542 
less than superintendents in the same group of schools. The second 
quartile had a range of $9,754 to $12,250 with a mean annual salary of 
$10,601. The mean difference between superintendents and high school 
principals in the group was $3,701. The third quartile had a range of 
$8,200 to $11,700 with a mean annual salary of $10,582. The mean dif­
ference between superintendents and principals in this group was $3,578. 
The group of smallest schools had a range of $7,750 to $12,330 with a 
mean annual salary of $10,136. The mean difference between superintend­
ent and high school principal in this group was the smallest difference 
of any comparable group, $3,464. 
The junior high school principals had a mean annual salary of 
$10,393. Junior high principals in the first quartile had a salary 
range of $9,000 to $13,800 with a mean annual salary of $11,243. In 
the second quartile of junior high principals the salary range was 
$8,300 to $11,000 with a mean annual salary of $9,390. The third quar­
tile salary range was $7,500 to $12,000 with a mean annual salary of 
$9,311 and the fourth quartile salary range was $7,700 to $12,000 with 
a mean annual salary of $9,578. 
Junior high school principals had an average salary of $683 less 
than the average of high school principals. In the 75 largest schools 
the mean difference between high school and junior high school principals 
was a little more than $1,200 in favor of the high school principal. 
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Elementary principals were the lowest paid group of administrators 
included in the study. Elementary principals in the 25 largest districts 
had amean annual salary of $10,745, which was substantially above the 
other quartiles of elementary principals. The elementary principals in 
the largest districts had a salary range of $7,100 to $12,500. The 
second and third quartiles had means of $8,566 and $8,442 respectively. 
The range of salaries was also quite similar. In the second quartile 
the salary range was $6,240 to $10,300 and in the third quartile the 
salary range was $5,900 to $10,400. The elementary principals in the 
25 smallest districts had the second highest mean annual salary, $9,062. 
The salary range for this group was $7,200 to $12,285. The salary mean 
for all elementary principals was $9,935. 
The length of contract for administrators was summarized in 
Table 11. Superintendents had the longest contracts with a mean of 
11.8 months. The mean length of contract for high school principals 
was 10.9 months, junior high principals 10.7 months and elementary prin­
cipals 10.4 months. Administrators in the 25 largest districts had the 
longest annual contracts at all levels of administration. Elementary 
principals had the lowest mean number of months in their contracts. 
Classroom experience 
Eighty-three superintendents reported they had been classroom 
teachers at one point in their careers. The predominant pattern for 
this group of superintendents was to start in the classroom as second­
ary teacher, advance to the principalship and then to the superintend-
ency. Eighty superintendents reported classroom experience and the mean 
Table 11. Mean number of months in administrators' contracts 
Superintendents High school principals Junior high principals Elementary principals 
Quartile No. mean No. mean No. mean No. mean 
1st 21 11.9 31 11.3 61 10.9 207 10.5 
2nd 24 12.0 23 10.6 19 10.6 44 10.0 
3rd 24 12.0 23 10.9 19 10.5 45 10.2 
4 th 21 11.9 24 10.6 15 10.3 41 10.2 
Total 90 11.8 101 10.9 114 10.7 337 10.4 
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for these respondents was 4.5 years of classroom teaching. 
One hundred and one (100.0 percent) of the high school principals 
reported they had had some classroom experience. These principals did 
not report the total number of years of classroom experience as a group. 
The predominant route of promotion to the principalship was directly 
from the classroom (53.6 percent). The mean number of years of class­
room experience as reported by 89 principals was 7.0 years. 
One hundred nine junior high school principals reported classroom 
experience. The predominant pattern for this group of junior high prin­
cipals was to begin their careers as secondary teachers and to advance 
to the principalship directly from the classroom. The one hundred six 
junior high principals reported a mean of 7.1 years of classroom teach­
ing experience. 
About one-half of the elementary principals reported that they had 
been elementary classroom teachers before entering the principalship. 
The other half were most often secondary teachers of social studies, 
mathematics, science and English before becoming elementary principals. 
Several principals reported junior high school teaching experience with 
social studies as their subject matter teaching area. 
Subject matter area while teaching 
Superintendents Forty-one (45.1 percent) reported they had 
taught social studies while in the classroom, 12 (13.7 percent) were 
business education teachers, 16 (17.5 percent) were mathematics teachers, 
nine (9.1 percent) were science teachers and others were economics, 
English, industrial arts, physical education and vocational agriculture 
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teachers. Forty superintendents (43.9 percent) reported they had been 
coaches during their careers. 
High school principals Forty-one (40.6 percent) reported they 
were social studies teachers, 13 (12.9 percent) mathematics teachers, 
12 (11.9 percent) physical education, 11 (10.9 percent) science and 
others reported teaching English, industrial arts, music, art and safety 
education. Thirty-eight (37.6 percent) reported they had been athletic 
coaches during their educational careers. 
Junior high school principals Thirty-one (27.2 percent) re­
ported they were social studies teachers, 21 (18.4 percent) science 
teachers, 12 (10.5 percent) business education teachers, seven (6.1 per­
cent) industrial arts teachers, and six reported English and physical 
education. Only four reported elementary classroom experience. Twenty-
eight (24.6 percent) reported they had been atheltic coaches. 
Elementary principals Elementary principals generally reported 
they had taught self contained classrooms in the elementary schools. 
Some reported secondary and junior high school classroom experience with 
social studies being the most common subject matter area. 
Undergraduate preparation 
Superintendents Eighty-seven superintendents reported their 
undergraduate degree major areas of concentration as follows: 
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Area of concentration Number Percent 
Social studies 31 35.6 
Physical education 12 13.8 
Sciences 12 13.8 
Business 11 12.7 
Mathematics 10 11.5 
English 3 3.4 
Industrial arts 3 3.4 
Agricultural education 2 2.3 
Secondary education 2 2.3 
Speech 1 1.2 
Total 87 100.0 
High school principals One hundred one high school principals 
reported their undergraduate degree major areas of concentration as 
follows: 
Area of concentration Number Percent 
Social studies 37 36.5 
Physical education 20 19.8 
Business education 12 11.9 
Sciences 10 9.9 
Mathematics:: 9 8.9 
Industrial arts 4 4.0 
English 3 3.0 
Music 2 2.0 
Economics 1 1.0 
Education 1 1.0 
Art 1 1.0 
Vocational agriculture 1 1.0 
Total 101 100.0 
Junior high school principals One hundred fourteen junior high 
school principals reported their undergraduate major areas of concentra­
tion as follows: 
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Area of concentration Number Percent 
Social studies 31 35.6 
Physical education 12 13.8 
Sciences 12 13.8 
Business education 11 12.7 
Mathematics 10 11.5 
English 3 3,4 
Industrial arts 3 3.4 
Agricultural education 2 2.3 
Secondary education 2 2.3 
Speech 1 1,2 
Total 87 100.0 
Elementary principals The undergraduate major area of concen­
tration was reported by 136 elementary principals as elementary educa­
tion. Sixty-one reported majors in social studies and 24 reported 
physical education. The others were distributed in the fields of mathe­
matics, sciences, business education, English, speech, art, music, 
speech correction, junior high education, religion and physics. 
The data in Table 12 revealed that administrators in this study 
had attended a wide variety of institutions in the pursuit of their 
undergraduate degrees. Three hundred seven (48.5 percent) graduated 
from a private four-year college or university in Iowa. Two hundred 
twelve (32.3 percent) attended one of the three Iowa Regents' institu­
tions, State College of Iowa at Cedar Falls was most popular for all 
administrators with 158 (24.9 percent) receiving their degrees at that 
institution. The State University of Iowa at Iowa City was next most 
popular with 39 (5.1 percent) earning their undergraduate degrees there, 
Drake University graduated 63 (14.1 percent) of all administrators at 
the undergraduate level. One hundred nineteen (19.2 percent) were 
graduated from out of state institutions. 
Table 12. College or university where undergraduate degree was earned 
High school Junior high Elementary 
Superintendents principal principal principal Total 
Name of institution N Percent N Percent N Percent N Percent N Percent 
State College of Iowa 19 21. ,3 30 29. 7 26 22. 8 83 24. 9 158 24. 8 
University of Iowa 7 7. ,9 5 4. ,9 10 8. ,8 17 5. ,1 39 6. ,1 
Drake University 6 6. ,8 2 2. 0 8 7. 0 47 14. 1 63 9, 9 
Iowa State University 5 5. .6 1 1. 0 1 0. ,9 8 2. ,4 15 2. ,4 
Iowa private 38 42. ,7 48 47. ,5 43 37. ,7 115 34. ,4 244 38. ,2 
Non-Iowa 14 15, .7 15 14. ,9 26 22. ,8 64 19. ,2 119 18. ,6 
Total 89 100, .0 101 100, ,0 114 100, ,0 334 100, ,0 638 100, .0 
Total Iowa Regent's 
Institution 31 34 .8 36 35 .6 37 32 .5 108 32 .3 212 33 .2 
Total Iowa private 44 49 .5 50 49, .5 51 44, .7 162 48, .5 307 48 .1 
Total non-low^ 14 15 .7 15 14 .9 26 22 .8 64 19 .2 119 18 .7 
Total 89 100 .0 101 100 .0 114 100 .0 334 100 .0 638 100 .0 
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Advanced degree ma jor area of concentration 
Superintendents Eighty-eight (96.7 percent) of the superintend­
ents responding reported educational administration as their major area 
of concentration at the master's degree level. Only one person majored 
in either economics, physical education or history. 
All degrees earned by superintendents beyond the master's degree 
were concentrated in administration. 
High school principals Seventy-eight (78.8 percent) of the 99 
high school principals reported their master's degree major area of con­
centration was educational administration. Other major areas of concen­
tration reported were history - seven, physical education - four, indus­
trial education - two, business administration - two, chemistry, English, 
speech, guidance, music and mathematics - 1 each. 
All degrees earned by high school principals beyond the master's 
degree were educational administration majors. 
Junior high school principals One hundred fourteen principals 
responded to this question. Ninety-two (80.7 percent) reported that 
their master's degree major area of concentration was educational adminis­
tration. Five specifically concentrated in elementary administration or 
a total of 97 (85.1 percent) have administration concentration majors. 
Other majors reported were physical education - three, history - three, 
industrial education - three, guidance - two, and one each in economics, 
biology, vocational education, business, speech, and music. 
All degrees earned beyond the master's were with major concentration 
in educational administration. 
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Elementary principals Two hundred thirty-two elementary princi­
pals responded to this question. Two hundred twelve (91.3 percent) re­
ported their master's degree major area of concentration as educational 
administration. Twenty others reported political science - four, gui­
dance - three, industrial arts - three, music - two and one each in reli­
gion, geography, business education, economics, special education, speech, 
physical education, and science. 
All elementary principals earning degrees beyond the master's re­
ported their major area of concentration in educational administration. 
As shown in Table 13, the degree at the master's level was earned 
predominantly at an Iowa college or university. Four hundred twelve 
(68.2 percent) of the administrators responding to this study earned their 
master's degree at an Iowa college or university. The leading Iowa in­
stitution for all levels of administration was the State University of 
Iowa at Iowa City. Drake University at Des Moines was a popular second 
choice for Iowa institutions at all levels of administration. Out of 
state colleges and universities most often attended by superintendents 
were Colorado State College, Nebraska, Wisconsin, Northwestern Univer­
sity, University of Missouri, North Dakota University and the University 
of Minnesota. 
High school principals' choice of out-of-state institutions were 
University of South Dakota, Colorado State College, University of 
Minnesota, Omaha University, Columbia, Northwest Missouri State College, 
Northeast Missouri State College, Northwestern University and the Univer­
sity of Nebraska. 
Table 13. College or university where master's degree was earned 
High school Junior high Elementary 
Superintendents principal principal principal Total 
Name of institution N Percent N Percent N Percent N Percent N Percent 
University of Iowa 38 42. 7 41 41. 4 39 34. ,2 93 30. ,8 211 34. 9 
Drake University 22 24. 7 20 20. ,2 23 20, ,2 83 27. ,5 148 24. 5 
State College of Iowa 2 2. ,2 5 5. ,1 11 9. ,6 26 8. ,6 44 7. 3 
Iowa State University 2 2. 2 1 1. ,0 3 2. ,6 3 0. ,9 9 1. 5 
Non-Iowa 25 28. ,2 32 32. ,3 38 33. ,4 97 32. ,2 192 31. 8 
Total 89 100. ,0 99 100. ,0 114 100. ,0 302 100, .0 604 100. ,0 
Total Iowa Regents' 
Institution 42 47, .1 47 47, .5 53 46, .4 122 40 .3 264 43, .7 
Total Iowa private 22 24 .7 20 20, .2 23 20 .2 83 27 .5 148 24 .5 
Total non-Iowa 25 28, .2 32 32, .3 38 33, .4 97 32 .2 192 31, .8 
Total 89 100 .0 99 100 .0 114 100 .0 302 100 .0 604 100 .0 
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The junior high school principal sought out-of-state education at the 
master's level at about the same percentage as other administrators. His 
preferences for out-of-state institutions were University of South Dakota, 
University of Minnesota, Columbia University, Northeast Missouri State 
College, Northwest Missouri State College, Northwestern University and 
the University of Nebraska. 
The elementary principal also goes out-of-state for educational pre­
paration at the master's level. The preference of about one-third of 
the elementary principals was at out-of-state institutions in the follow­
ing order of preference: Colorado State College, Omaha University, North­
east Missouri State College, University of South Dakota, Columbia Univer­
sity, Western Illinois, Wyoming and Northwestern University. 
The Doctor of Philosophy degree has been earned by eight at the 
State University of Iowa, two at Iowa State University and two at Colum­
bia University. The Doctor of Education degree has been earned by two 
at Colorado State College, one at Columbia University, one at the Univer­
sity of Nebraska and one at Northwestern University. 
Administrators earning the Educational Specialist degree have earned 
them as follows: State University of Iowa - seven, Drake University -
six. University of Nebraska - two. State College of Iowa - two, Columbia 
University - two, and one each from Western State Colorado, and Catholic 
University, Washington D.C. 
Very few administrators earned a master's degree immediately follow­
ing an undergraduate degree. In Table 14 the mean number of years spent 
in the pursuit of an advanced degree was summarized. 
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Table 14. Mean number of years to earn the advanced degree 
Bachelor *s degree Master * s degree 
Quartile and level to Master 's degree to advanced degree 
of administration No. Mean years No. Mean years 
First 
Superintendents 22 6.7 12 11.8 
High school principal 31 7,3 2 7.0 
Junior high principal 61 7.5 5 10.0 
Elementary principal 200 7.4 8 9.1 
Second 
Superintendents 24 9.2 2 11.5 
High school principal 23 6.0 1 8.0 
Junior high principal 18 5.7 0 0.0 
Elementary principal 36 6 . 9  1 4.0 
Third 
Superintendents 24 6.9 4 8.0 
High school principal 22 7.7 1 4.0 
Junior high principal 17 8.5 0 0.0 
Elementary principal 30 6.3 0 0.0 
Fourth 
Superintendents 23 6 . 3  0 0.0 
High school principal 23 6.1 1 3.0 
Junior high principals 15 7.3 1 6.0 
Elementary principal 39 6.7 , 0 0.0 
Total 608 7.1 38 8.6 
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The administrators in all categories took a minimum mean of 6.0 
years. Those superintendents in the second quartile had a higher mean 
than those in the other three quartiles. The degree beyond the master's 
for superintendents had the highest mean number of years, 11.5, of any 
of the other levels of administration. 
The pattern for receiving the master's degree was quite similar for 
all other levels of administration. The mean number of years to earn 
advanced degrees for high school principals, junior high principals and 
elementary principals tended to decrease with the size of school and 
the age of the administrator. It took a mean of 7.1 years for the ad­
ministrator to earn the master's degree following the completion of an 
undergraduate degree, and a mean of 8,6 years of receive the next higher 
degree. 
An attempt was made to secure information regarding the reasons 
administrators chose to enter the field of educational administration. 
The primary reason given by superintendents for entering administra­
tion was the motivation of higher salaries. Two other reasons in order 
of preference were interest and the belief that it offered a better 
future than classroom teaching. The high school principal gave very 
similar reasons but more of them indicated they felt a need to accept 
the challenge. The junior high principal was also highly motivated by 
higher salaries. Exactly one-half of those responding to the study gave 
this as their prime motivation. This group also gave about equal weight 
to interest, opportunity and the challenge of administration as other 
motivational factors. 
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The elementary principal was somewhat less motivated by salary but 
127 (40.5 percent) said this was their primary motivation. Many elemen­
tary principals said it was because they were given the opportunity or 
were encouraged by the superintendent to enter the elementary principal-
ship. 
Each administrator was asked to give the primary reason he left the 
classroom. Every level of administration strongly supported the aspect 
of poor salaries for classroom teachers of, inversely, the better salary 
associated with administration. The other most often reported reason 
given was the opportunity to enter administration. 
By method of an open-end question an attempt was made to assess 
the aspirations of administrators. The aspiration of ten, twenty and 
thirty years in the future was the subject of three questions. The 
response to this subject by superintendents is illustrated below: 
Aspiration 10 years 20 years 30 ye 
Retired 27 58 81 
Superintendent 41 14 2 
College teacher 6 7 1 
Administration 10 4 1 
Undecided 3 4 1 
Elementary principal 1 0 1 
Adult education 1 0 0 
Supervision 1 1 0 
Curriculum coordinator 1 1 0 
Writing 1 0 1 
Consultant 1 0 2 
Department of Public Instruction 0 0 1 
The high school principal reported his aspirations for ten, twenty, 
thirty years as follows: 
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Aspiration 10 years 20 years 30 years 
Retired 17 27 78 
High school principal 42 14 0 
College teaching 3 6 2 
Undecided 5 4 1 
Curriculum director 5 5 1 
Administration 15 9 3 
Classroom teacher 1 3 1 
Superintendent 9 8 0 
Junior college dean 0 1 0 
Guidance field 0 1 0 
The junior high school principal reported his aspirations for ten, 
twenty, and thirty years respectively: 
Aspiration 10 years 20 years 30 years 
Retired 20 55 80 
High school principal 5 5 1 
Junior high principal 42 18 5 
Administration 20 10 3 
College teacher 7 10 6 
Private business 2 1 0 
Curriculum coordinator 4 1 0 
Personnel administration 2 1 0 
Classroom teacher 1 2 0 
Superintendent 7 8 5 
Elementary principal 1 0 0 
Business manager 1 1 1 
Department of Public Instruction 0 0 1 
Undecided 1 3 7 
The elementary principal reported 




Junior high principal 
High school principal 
Superintendent 
his aspirations for ten, twenty, 
10 years 20 years 30 years 
80 148 260 
19 101 16 
2 2 0 
1 1 0 
3 4 3 
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Elementary principal aspirations (continued) 
Director, elementary education 8 5 1 
College teacher 16 18 13 
Administration 4 4 1 
Personnel director • 2 2 0 
Administrative assistant 1 1 0 
Curriculum director 8 5 1 
Educational research 2 0 0 
Audio visual education 1 0 0 
Business manager 1 2 0 
Guidance field 3 2 0 
Each administrator was asked to give what he considered to be his 
greatest obstacle for advancement in school administration. The reasons 
given are summarized below: 
Number reporting this obstacle 
High Junior Elemen-
Superin- school high tary 
Obstacle tendent principal principal principal- Total 
Lack of Doctor of 
Philosophy or 
Doctor of Educa-
tion degree 35 26 16 38 115 
Age 27 14 16 48 105 
Personal desire 0 7 19 47 73 
None 10 12 15 28 65 
Residence requirement 0 3 1 8 12 
Experience 6 3 4 11 24 
Salary 0 3 4 8 15 
Advanced education 3 18 10 32 63 
Family 0 2 0 3 5 
Opportunity 1 0 7 15 23 
Competition 0 2 3 5 
Staff relations 1 0 0 0 1 
Like present community 
too well 0 0 6 18 24 
Public 1 
Religion 0 0 2 . 0 2 
Own ability 1 0 0 0 1 
Master's degree 0 0 1 4 5 
Sex (woman) 0 0 0 6 6 
Health 0 0 0 3 3 
Other 0 0 0 6 6 
Total 84 90 101 278 553 
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The obstacle considered to be most serious was the lack of the 
Doctor of Philosophy or Doctor of Education degree, 115 (20.7 percent). 
Sixty-three other administrators listed only advanced education and five 
listed the lack of a master's degree. Therefore a total of 183 (33.0 
percent) felt that more education was necessary to advance in adminis­
tration. A little less than 20 percent considered themselves too old 
for advancement opportunity and 73 believed they had no personal desire 
to advance. Other reasons of some importance were lack of sufficient 
experience, available opportunity, and the attachment they had for their 
present community. Six women felt they could not advance because they 
were women. 
In response to their feelings about their wife's or husband's 
assessment of their career plans, administrators as a group believed 
that their spouses were in agreement with them. A very small minority 
expressed that their spouses were displeased or not in accord with 
their educational careers. 
The "dream job" question was not responded to with clarity. The 
indications were that at all levels of administration either college 
teaching or college administration were somewhat coveted. The great 
majority preferred to remain at their present level or they move to 
staff positions such as assistants, business managers, coordinators or 
directors. 
An attempt to assess the educational aspirations of administrators 
was made by asking what college or university they intended to attend 
while earning thier next degree. The majority reported they had no such 
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Superin- school high tary 
College or university tendent principal principal principal Total 
State University of 
Iowa 10 23 22 58 113 
Iowa State University 10 5 9 12 36 
State University of 
Iowa or Iowa State 
University 6 2 6 14 
Drake University 4 9 0 18 31 
University of Nebraska 4 2 5 5 16 
State College of Iowa 2 10 6 10 28 
University of South 
Dakota 1 0 3 6 10 
Colorado State College 0 1 5 0 6 
University of Missouri 0 2 0 0 2 
University of Wyoming 0 1 1 2 4 
Other 0 0 2 10 12 
Total 37 55 59 121 272 
Of those planning to continue their graduate programs, it was not de­
termined exactly what degree they intended to pursue. The Educational 
Specialist degree was indicated by many. Iowa institutions had the most 
interest of Iowa school administrators, since 222 (81.6 percent) indica­
ted they planned their graduate program at Iowa institutions with gradu­
ate programs. The University of Nebraska was the popular choice from 
all non-Iowa institutions. 
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Aspirations and Attitudes 
A number of statements were included in the questionnaire to de­
termine attitudes toward school administration and current position 
held as well as aspirations for future administrative career roles. A 
representative statement was, "My present position lacks the prestige 
that other administrative positions seem to possess." Each level of 
administrator-respondent was asked to respond in one of three ways: 
agree, undecided, and disagree. 
These responses were totaled by administrative level in the tables 
which follow. The mathematical distribution, chi square, was used to 
determine whether the set of observed frequencies differed sufficiently 
from the expected frequencies so that the conclusion could be made that 
the difference was not due to chance or random selection. In other 
words, this technique tested whether the distribution of opinions, ex­
pressed as number of responses by each class of administrators, differed 
from the frequencies expected on the basis of the null hypothesis. 
The chi square test was used at the five percent level and the one 
percent level of significance to test the null hypothesis for each 
table. 
A significant difference refers to a chi square value which exceeds 
the tabulated value with appropriate degrees of freedom at the five per­
cent level of significance. A highly significant difference refers to 
a value which exceeds the tabulated value at the one percent level with 
the appropriate degrees of freedom. 
For clarity, percentage of total respondents as well as frequencies 
118 
were reported in each table since total numbers of administrators in 
each class varied. 
Master's degree preparation 
The terminal degree for most of the respondents was the master's 
degree. From Table 15 it can be seen that most administrators were 
satisfied with the preparation offered at the master's level. A greater 
percentage of superintendents found fault with the master's preparation, 
almost one in four. 
Table 15. Attitudes of administrators: The master's degree prepared 
me well for my present position 
Administrative 
level 
Agree Undecided Disagree 
Tota: N Percent N Percent N Percent 
Superintendents 52 57.1 17 18.7 22 24.2 91 
H.S. principals 69 69.0 11 11.0 20 20.0 100 
Jr.H. principals 67 59,8 27 24.1 18 16.1 112 
Elem. principals 200 63.9 65 20.8 48 15.3 313 
Totals 388 63.0 120 19.5 108 17.5 616 
Gal. = 10.374 X^ .05, 6 d.f. = 12.592 x2 .01, 6 d, .£. = 16. 812 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There were no 
differences in the attitudes of elementary principals, secondary prin­
cipals, and superintendents toward the preparation afforded by their 
master's degrees.) 
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Administrators were also asked if their graduate programs at the 
master's level failed to prepare them well for the new administration, 
i.e., in the theory of administration, the behavioral sciences, and in 
personnel management. Inspection of Table 16 revealed that all types 
of administrators were less satisfied with this aspect of their master' 
program. This attitude was to be expected since most of these school 
administrators completed a master's degree long before the "new adminis 
tration" wave of the early 1950's. Fifty and two-tenths percent of all 
administrators expressed dissatisfaction and 25.2 percent indicated 
they were undecided about their satisfaction with the master's degree 
program. 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. 
Table 15. Attitudes of administrators: My graduate program at the 
master's level did not prepare me well for the new adminis­
tration, i.e., in the theory of administration, the be­
havioral sciences, and in personnel management 
Administrative Agree Undecided Disagree 
level N Percent N Percent N Percent Total 
Superintendents 31 34.8 18 20.2 40 45.0 89 
H.S. principals 21 21.2 27 27.3 51 51.5 99 
Jr.H. principals 21 19.1 34 30.9 55 50.0 110 
Elem. principals 74 23.3 76 24.0 167 52.7 317 
Totals 147 23.9 155 25.2 313 50.9 615 
Cal. = 9.320 .05, 6.d.f, = 12.592 .01, 6.d.f. = 16.812 
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Advanced degree preparation 
A series of three statements were submitted to the respondents con­
cerning their attitudes toward the next graduate-level degree. Most of 
the respondents had the master's degree so the interpretation of the 
data implied the Educational Specialist, Doctor of Education or the 
Doctor of Philosophy degree. The data for these statements were pre­
sented in Tables 17, 18 and 19. 
When asked about the personal pressure to pursue the next degree 
so that they could maintain their present position, the respondents 
differed significantly. The calculated chi square for Table 17 was 
greater than the appropriate tabled values and the null hypothesis was 
therefore rejected. The differences were significant at the .01 level. 
Table 17. Attitudes of administrators : I feel a great amount of per­
sonal pressure to pursue the next degree if I wish to main­
tain my present position in the next ten years 
Administrative Undecided Disagree 





36 43.9 13 15.9 33 40.2 82 
31 32.3 16 16.7 49 51.0 96 
20 17.8 18 16.1 74 66.1 112 
55 17.4 55 17.4 206 65.2 316 
Totals 142 23.4 102 16.9 362 59.7 606 
Cal. = 33.207 .05, 6.d.f. = 12.592 X^ .01, 6.d.f. = 16.812 
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An examination of Table 17 revealed that superintendents, 43.9 per­
cent, agreed that they felt a great deal of pressure to pursue the next 
higher degree to maintain their present position during the next ten 
years. High school principals, 32.3 percent, were also concerned about 
their need to pursue the next higher degree. Junior high principals 
and elementary principals were much less concerned. This attitude was 
not surprising since the activity for pursuing the degree beyond the 
master's was greatest at the superintendent's level. 
Administrator respondents were asked if one of the reasons for 
hesitating to pursue the Doctor of Philosophy degree was the foreign 
language requirement. 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There were 
no differences in the attitudes of elementary principals, junior high 
principals, high school principals, and superintendents toward the 
foreign language requirement for the Doctor of Philosophy.) 
It is apparent in Table 18 that an evenly divided attitude was 
held on the part of all administrators toward the language requirement. 
It was probably due to the.widely accepted fact that those who wanted 
to pursue this degree would have to meet that requirement and that 
others felt that this was one of the reasons they never would consider 
pursuing the Doctor of Philosophy degree. 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There were 
no differences in the attitudes of elementary principals, junior high 
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Table 18. Attitudes of administrators; The requirement of a foreign 
language at the Ph.D. level is one reason I hesitate to pur 
sue that degree 
Administrative ^^ree %*decided Disagree 
level N Percent N Percent N Percent Total 
Superintendents 35 42.7 9 11.0 38 46.3 82 
H.S. principals 42 43.3 14 14.4 41 42.3 97 
Jr.H. principals 51 47.2 13 12.0 44 40.8 108 
Elem. principals 143 45.7 40 12.8 130 41.5 313 
Totals 271 45.2 76 12.7 253 42.1 600 
Gal. = 0,860 X^ .05, 6.d.f. = 12.592 X^ .01, 6.d.f. = 16.812 
principals, high school principals and superintendents toward the resi­
dence requirement for the doctorate degree.) 
An examination of the data presented in Table 19, while not signifi 
cant in the test of independence, revealed that more than one-half or 
56.5 percent of all the administrator-respondents agreed that, because 
of the residence requirement, they hesitated to pursue the doctorate 
degree. The superintendents, 62.2 percent, and the high school princi­
pals, 60.8 percent, expressed the greatest amount of concern about the 
residence requirement. This undoubtedly was a concern because of the 
level of salary, age and the decision to give up their present position 
for the fulfillment of this requirement in the pursuit of a degree re­
quiring residence. 
An attitude concerning the status of the Educational Specialist 
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Table 19. Attitudes of administrators: The residence requirement is 
one of the reasons I hesitate to pursue the doctorate degree 
Agree Undecided Disagree 
Administrative : 
level N Percent N Percent N Percent Total 
Superintendents 51 62 .2 6 7.3 25 30. 5 82 
H.S, principals 59 60, .8 8 8.2 30 31. 0 97 
Jr.H. principals 59 54. 6 11 10.2 38 35. 2 108 
Elem. principals 162 54. ,2 30 10.0 107 35. 8 299 
Totals 331 56. 5 55 9.4 200 34. 1 586 
Cal. = 2.693 .05, 6. • d.f. = 12, .592 x2 .05, 6.d.f. = 16. 812 
degree as an academic goal was asked of the respondents. This is a de­
gree that is being earned in increased numbers and has only been offered 
by a limited number of institutions in recent years. 
The calculated chi square for Table 20 was greater than the appro­
priate tabled values and the null hypothesis was therefore rejected. 
The differences in the responses by the various levels of administration 
were significantly different at the .01 level. 
The superintendents, 57.2 percent, agreed that the Educational 
Specialist lacked the prestige among the professionals with which they 
worked to be a very meaningful academic goal. The respondents from the 
other levels of administration were very much less concerned with the 
status of the Educational Specialist degree as an academic goal. It 
would appear that the superintendents felt that the competition for the 
superintendencies with greatest prestige also command the prestige of 
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Table 20. Attitudes of administrators: The Educational Specialist de­
gree lacks the prestige among the professionals with which I 
work to be very meaningful as an academic goal 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 48 57.2 20 23.8 16 19.0 84 
H.S. principals 27 27.8 28 28.9 42 43.3 97 
Jr.H. principals 44 39.2 34 30.4 34 30.4 112 
Elem. principals 105 34.5 93 30.6 106 34.9 304 
Totals 224 37.5 175 29.3 198 33.2 597 
Cal. = 21.544 X^ .05, 6 d.f. = 12.592 x2 .05, 6 d.f. = 16. 812 
the doctorate degree. 
In Iowa, the boards of education of the 25 largest school districts 
seem to be seeking applicants who have earned the doctorate degree when 
they have a vacancy for a superintendent. The interest in these posi­
tions by superintendents in the smaller school districts undoubtedly 
causes them to feel that the doctorate degree provides more prestige, 
and as a result, more opportunity to succeed the men in the larger 
school districts if they possess the doctorate degree. 
Principals at all levels expressed less concern with the prestige 
of the Educational Specialist degree. They are afforded more position 
opportunities than superintendents and therefore competition is some­
what less and it could be thought by this group that, at this time, one 
year beyond the master's is most adequate. 
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Position status 
All administrators were asked how they regarded the prestige of 
their position as compared to other administrative positions. In 
Table 21, it can be readily observed at all levels of administration, 
that there is a high degree of satisfaction with the associated pres­
tige of administration. The dissatisfaction with status is dispropor­
tionately large in the levels of elementary and junior high administra­
tion. 
Table 21. Attitudes of administrators: My present position lacks the 








N Percent Total 
Superintendents 3 3.4 . 8 9.1 77 87 .5 88 
H.S. principals 5 5.0 7 7.1 87 87 .9 99 
Jr.H. principals 24 21.2 11 9.8 78 69 .0 113 
Elem. principals 84 26.5 27 8.5 206 65 .0 317 
Totals 116 18.8 53 8.6 448 72 .6 617 
Cal. = 40.376 .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
The calculated chi square was greater than the appropriate tabled 
values and the null hypothesis was therefore rejected. The differences 
were significant at both the .01 level. 
Superintendents and high school principals associated a high level 
of prestige with their position when considering the responses of the 
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entire group. In most school systems there is only one superintendent 
and one high school principal, while there can be multiple numbers of 
junior high principals and elementary principals. Beyond this, some 
consideration must be given to the attention given the superintendent 
as the chief administrator and his public exposure with all the ele­
ments of elementary and secondary education. The high school principal 
being the administrator of the "showcase" of the public school system 
is perhaps attributed more prestige for that reason. Salaries also 
measure prestige and this study bears witness to the fact that superin­
tendents and high school principals are the better paid administrators 
in most school districts. 
An assessment of attitude toward salary received in present posi­
tion in relationship to responsibilities as compared to other administra­
tive positions by the administrator-respondents was sought. Table 22 is 
a summary of their responses. 
The calculated chi square was less than the appropriate tabled 
values and the null hypothesis was not rejected. (There were no dif­
ferences in the attitudes of elementary principals, junior high princi­
pals, high school principals and superintendents toward their salaries 
in present position compared to other administrative positions.) 
The majority, 51.1 percent, of the superintendents felt their 
salaries were adequate compared to other administrative positions. High 
school principals were in more agreement with the statement than superin­
tendents. It was difficult to know vÉiether they felt they should be paid 
at a significantly higher rate than elementary principals and junior high 
127 
Table 22. Attitudes of administrators: Salaries for my present posi­
tion are not commensurate with my responsibilities, com­
pared to other administrative positions 
Administrative 
level 
Agree Undecided Disagree 
N Percent N Percent N Percent Total 
Superintendents 31 35.2 12 13.7 45 51.1 88 
H.S. principals 47 47.5 16 16.1 36 36.4 99 
Jr.H. principals 46 40.7 20 17.7 47 41.6 113 
Elem. principals 156 48.0 48 14.8 121 37.2 325 
Totals 280 44.8 96 15.4 249 39.8 625 
Gal. = 7.499 X^ .05, 6 d.f. = 12.592 X^ .05, 6 d.f. = 16.812 
principals or whether they should draw salaries more in line with superin­
tendents . 
The principals at junior and senior high levels felt that they 
should have salaries that were more in line with their duties and res­
ponsibilities, but compared to what remains an unknown quantity. 
The total percent of all administrators favored salaries more com­
mensurate with their duties and responsibilities. It must be noted that 
39.4 percent felt their salaries were in line with their duties and 
responsibilities as compared to other administrative positions and that 
15.4 percent were undecided, apparently not greatly concerned with the 
matter either way. 
Decision making 
A series of two statements designed to assess the attitude of prin­
cipals as they view their role in decision making were included for the 
128 
principal-respondents. The results were presented in Tables 23 and 24. 
Two additional statements seeking an assessment of decision making were 
asked of superintendents as well as of all principals. The responses to 
these statements were presented in Tables 25 and 26. 
Table 23. Attitudes of administrators: (principals only) The superin­
tendent does not consider my professional judgment in deci­
sion making 
Administrative Agree Undecided Disagree 
level N Percent N Percent N Percent Total 
H.S. principals 5 5.0 5 5.0 90 90.0 100 
Jr.H . principals 6 5.3 12 10.6 95 84.1 113 
Elem . principals 27 8.1 49 14.7 258 77.2 334 
Totals 38 6.9 66 12.1 443 81.0 547 
Gal. = 10.158 X^ .05, 4 d.f. = 9.488 X^ .01, 4 d.f. = 13.277 
The calculated chi square was greater than the appropriate tabled 
values, therefore, null hypothesis was rejected. There was a signifi­
cant difference in the attitudes of principals at the .05 level. The 
difference in attitudes was not significant at the .01 level and was 
therefore not highly significant. 
As a group, the principals, 81.0 percent felt that their judgment 
was considered in decision making. The high school principal, 90.0 per­
cent, possessed the most confidence, compared to the junior high princi­
pal, 84.1 percent, and the elementary principal 77.2 percent. This 
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indicated a high degree of rapport between administration at all levels 
concerning the superintendent's consideration of the principal's judg­
ment in decision making. Elementary principals differed somewhat in 
their attitude but not to a degree that was highly significant. 
A second statement concerned with decision making involved the at­
titude about being given an opportunity to attend board meetings on a 
regular basis. 
Table 24. Attitudes of administrators: (principals only) I think that 
I should have the opportunity to attend board meetings on a 
regular basis 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
H.S. principals 50 52.1 11 11.5 35 36.4 96 
Jr.H. principals 53 47.3 24 21.4 35 31.3 112 
Elem. principals 163 49.9 71 21.7 93 28.4 327 
Totals 266 49.7 106 19.8 163 30.5 535 
Gal. = 5.925 X^ .05, 4 d.f. = 9.488 X^ .01, 4 d.f. = 13.277 
The calculated chi square was less than the appropriate tabled 
values, therefore the null hypothesis was not rejected. 
An inspection of Table 24 will show that the percentages of princi­
pals falling into each category were about the same. About 50 percent 
felt they should have the opportunity, 19.7 percent were undecided and 
30.5 percent did not feel they should participate on a regular basis. 
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Administrators were asked to express their attitudes about the 
direction of the flow of decisions. These data were presented for ob­
servation in Table 25. 
Table 25. Attitudes of administrators: Administrative decisions flow 
down from the top more than they should 
. , . . . Agree Undecided Disagree 
Administrative —:—— 
level N Percent N Percent N Percent Total 
Superintendents 15 19.8 17 20.9 48 59.3 81 
H.S. principals 14 14.1 8 8.1 77 77.8 99 
Jr.H. principals 22 19.8 14 12.6 75 67.6 111 
Elem. principals 70 20.9 57 17.1 207 62.0 334 
Totals 122 19.5 96 15.4 407 65.1 625 
Cal. = 11.517 X^ .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16. 812 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There was 
no difference in the attitudes of administrators at all levels toward 
the flow of decisions from the top down.) 
Possibly the significance of this test of independence was affected 
by the responses of the superintendents. In Table 25 it can be observed 
that there were more superintendents and elementary principals that 
were undecided. The responses to agree and disagree were quite evenly 
distributed. High school principals indicated they had a high partici­
pation in decision making and disagree with the statement with a 
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percent of 77.8. 
Each administrator-respondent was asked to reveal his attitude 
about his personal role in decision making in his own, school system. 
Table 26 summarizes these responses. 
The calculated chi square was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. The differences 
were significant at the .01 level. 
Table 26. Attitudes of administrators: I have sufficient opportunity 









N Percent Total 
Superintendent s 78 97, .5 2 2, .5 0 0 80 
H.S. principals 86 86. 0 9 9, .0 5 5, .0 100 
Jr.H. principals 85 74, .6 13 11, .4 16 14, .0 114 
Elem. principals 234 70, .0 40 12, .0 60 18, ,0 334 
Totals 483 76. ,9 64 10, ,2 81 12, .9 628 
Gal. = 35.557 .05, 6 d.f. = 12.592 .01, 6 d.f. = 16.812 
The information presented in Table 26 revealed that the highest 
percent of satisfaction was held by the superintendent. This is logical 
because superintendents generally seek this position because of their 
desire to play this role. 
The percent of administrators agreeing that they have sufficient 
132 
opportunity to make decisions in their own school system declined with 
the levels of administration. Senior high school principals agreed 
86.0 percent, junior high principals agreed 74.6 percent and the ele­
mentary principals agreed 70.0 percent. It was perhaps further evi­
dence that these last two groups felt more removed from the central 
decision making process than did superintendents and high school princi­
pals. 
Outside agencies influencing administrators 
Four statements were presented to assess the administrator's atti­
tude toward the influence of outside educational agencies. The calcu­
lated chi square for Table 27 was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. The differences 
were significant at the .01 level. 
Table 27. Attitudes of administrators: Federal aid to the public 
schools has restricted my freedom to develop instructional 
programs 
Agree Undecided Disagree 
Administrative — 
level N Percent N Percent N Percent Total 
Superintendents 20 24.4 13 15. 9 49 59.7 82 
H.S. principals 22 22.0 21 21. 0 57 57.0 100 
Jr.H. principaIs 13 11.6 16 14. 3 83 74.1 112 
Elem. principals 35 10.3 75 22. 2 228 67.5 338 
Totals 90 14.2 125 19. 8 417 66.0 632 
Cal. = 20.694 .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
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The responses to this statement differed primarily with superin­
tendents and high school principals. Of the superintendents, 59.7 per­
cent disagreed and 57.0 percent of the high school principals disagreed. 
It was assumed that this impact of planning programs became a very 
great addition to the "paper work" handled by those administrators. On 
the other hand it could be interpreted to mean that principals in junior 
high and the elementary schools accepted the "paper work" in lieu of 
the opportunity to develop new programs with new funds they had not 
had access to in the past. Very often the principal at this level is 
only concerned with the operation of the program and is not burdened 
with the forms and reports necessary to satisfy the many other require­
ments of federal programs. It should be noted that there was quite a 
high, 66.0 percent, disagreement with the statement and that a two-
thirds majority of the administrators apparently welcomed the oppor­
tunity to participate in federal aid. 
An assessment of the attitude held toward the Iowa Department of 
Public Instruction and its affect on administration was summarized in 
Table 28. 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There were 
no differences in the attitudes of administrators toward the Department 
of Public Instruction.) 
The attitudes of administrators did differ in regard to this state­
ment but they did not differ significantly. It was somewhat surprising 
to note that 51.2 percent of the superintendents disagreed with this 
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Table 28. Attitudes of administrators: The State Department of Pub­
lic Instruction makes my job as an administrator more dif­
ficult than is necessary 
Administrative Agree Undecided Disagree 
level K Percent N Percent N Percent Total 
Superintendents 24 29.3 16 19.5 42 51.2 82 
H.S. principals 40 40.0 23 23.0 37 37.0 100 
Jr.H. principals 35 31.6 36 31.6 42 36.8 114 
Elem, principals 109 32.4 84 25.0 143 42.6 336 
Totals 209 33.1 159 25.1 264 41.8 632 
Cal. = 7.973 X^ .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
statement. The superintendents have the greatest contact with this de­
partment and would seem to have more cause to feel that there are activi­
ties required by the department that would make their job more diffi­
cult than other administrators. Superintendents, it appears, know the 
important role of the State Department of Public Instruction and have 
undoubtedly accepted this as an integral part of administration. 
It is also understandable that the new federal assistance programs 
and the Card Pac program, a student information service recently re­
quired of elementary schools, has caused a new involvement of principals 
in Department of Public Instruction activities. This could very well 
justify their rather high percent of agreement with the statement. 
The overall impact of federal assistance was felt to have caused 
administrators to form an attitude toward those programs and its rela­
tionship to the task of administration. 
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Table 29 summarizes the responses of the administrators. 
The calculated chi square was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. The differences 
in attitudes of administrators was found to be significant at the .01 
levé1, 
Table 29. Attitudes of administrators: Educational administration 
has become a less rewarding task since the many federal 








N Percent Total 
Super inte ndent s 23 29. 5 14 17, .9 41 52.6 78 
H.S. principals 34 35, .8 25 26, .3 36 37.9 95 
Jr.H. principals 25 21, ,9 33 29, .0 56 49.1 114 
Elem. principals 62 18. ,9 88 26. 7 179 54.4 329 
Totals 144 23. 4 160 26. ,0 312 50.6 616 
Cal, = 17.139 X ^ .05, 6 d.f. , = 12.592 X2 . 01, 6 d.f. = 16.812 
As a group, the administrators disagree with the statement 50.6 
percent. High school principals disagreed the least and agreed the 
most. They also had a large percent that were undecided. Superintend­
ents, junior high principals and elementary principals took approximately 
the same position on disagree but the superintendents tended to have 
made a clearer decision on whether they agreed or disagreed. Nearly 
30.0 percent of the superintendents agreed that the federal programs 
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made administration a less rewarding task. This was a rather high level 
of dissatisfaction with the impact of federal aid. One can speculate 
that this was primarily caused by the "paper work" and restrictions 
placed upon the use of the funds. 
Administrators * attitudes toward the influence of state and federal 
agencies were presented in Table 30. 
Table 30. Attitudes of administrators: I am considering leaving the 
field of education because of the demands placed upon me 
from outside agencies such as, Department of Public Instruc­
tion and U.S. Office of Education 
Administrative 
level 
Agree Undecided Disagree 
Total N Percent N Percent N Percent 
Superintendents^ 2 2.5 3 • 3.7 76 93.8 81 
H.S, principals^ 6 6.1 12 12.3 80 81.6 98 
Jr.H. principals^ 2 1.8 10 9.0 99 89.2 111 
Elem. principals 5 1.5 29 8.9 292 89.6 326 
Totals 15 2.4 54 8.8 547 88.8 616 
^Expected values were less than five and a chi square test of 
independence is not considered valid when any cell has a value of less 
than five. The table is treated only as a report of the responses of 
the various levels of administration. 
A very high disagreement with this statement was held by all ad­
ministrators. There was quite a strong disagreement by all levels that 
this influence was at times an interference with their tasks but was not 
an intolerable influence. The position of agreement was held by a very 
small minority, 2.4 percent. 
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To assess the over-all attitude of administrators, they were asked 
to react to a statement which would reveal how they might influence a 
son in his decision to enter a career in educational administration. 
The responses to this statement were presented in Table 31. 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There were 
no differences in the attitudes of administrators toward encouraging 
their sons to pursue a career in educational administration.) 
Table 31. Attitudes of administrators; If I had a son I would en­
courage him to pursue a career in educational administra­
tion 
Agree Undecided Disagree 
Administrative ————— 
level N Percent N Percent N Percent Total 
Superintendents 35 41.2 26 30.6 24 28.2 85 
H.S. principals 42 41.6 33 32.7 26 25.7 101 
Jr.H. principals 44 39.0 38 33.6 31 27.4 113 
Elem. principals 145 43.7 98 29.5 89 26.8 332 
Totals 256 42.2 195 30.9 170 26.9 631 
Cal. = 1.182 X^ .05, 6 d. f. = 12.592 X^ .01, 6 d.f. = 16.812 
The administrators as a group responded 42.2 percent that they 
agreed and 30.9 percent were undecided. This could be interpreted as 
meaning they would let the son make his own decision. Twenty-six and 
nine tenths percent of the administrators said they disagreed, or would 
not encourage their son toward an educational administration career. 
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Retirement 
Only one statement concerning retirement benefits was presented 
for response. It is generally known that public school educators do 
not have a very satisfactory retirement plan. The interest in this 
statement by the researcher was to confirm that the educational ad­
ministrator is dissatisfied and if he were to seek better retirement 
would he aspire to leave the field for other employment that would 
yield the benefits he desired. 
The calculated chi square for Table 32 was greater than the ap­
propriate tabled values, therefore, the null hypothesis was rejected. 
The differences in aspiration were significant at the .05 level. The 
differences were not found to be highly significant and the null hypothe 
sis was not rejected at the .01 level. 
Table 32, Attitudes of administrators: If I were to leave the field 
of education I would seek employment that would yield a 
more satisfying retirement benefit 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 41 51.3 21 26.2 18 22.5 80 
H.S. principals 74 75.5 11 11.2 13 13.3 98 
Jr.H. principals 77 68 .2  11 9.7 25 22.1 113 
Elem. principals 222 69.1 42 13.1 57 17.8 321 
Totals 414 67.6 85 13.9 113 18.5 612 
Cal. = 18.074 .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
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The differences in the responses were those given by the superin­
tendent. His response of 51.3 percent agree was considerably lower . 
than the other levels of administration. The superintendents were quite 
undecided in this matter as 26.2 percent responded that way. Their de­
cision may have been more difficult because of the rather high salary 
they enjoy. Perhaps they feel they will be able to offset retirement 
by investing their higher gross income in other retirement income 
yielding sources. 
Adminis trative advancement 
Principals' aspirations to become superintendents were presented 
in Table 33. 
The calculated chi square was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. The differences 
in aspirations were significant at the .01 level. 
Table 33. Aspirations of administrators: (principals only) I aspire 
to become a superintendent of schools 
,J . . ^  ^. Agree Undecided Disagree 
Administrative 2 — — 
level N Percent N Percent N Percent Total 
H.S. principals 11 11. 0 21 21 .0 68 68,  .0 100 
Jr.H. principals 12 10. 6 15 13 .3 86 76. 1 113 
Elem. principals 10 3. 0 27 8 .2 294 88. 8 331 
Totals • 33 6. 1 63 11 .6 448 82. ,3 544 
Gal. = 28.844 x2 .05, 4 d.f. = 9.488 x2 .01, 4 d.f. = 13.277 
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The primary difference in the response to this statement was that 
of the elementary principals. This group held little in the way of 
aspiration to become a superintendent of schools. Only ten (3.0 per­
cent) of the 331 elementary principals responding indicated an interest 
in this level of administration. Slightly more than ten percent of the 
high school and junior high principals had a present or a future in­
terest in becoming a superintendent. From within the entire group 
responding, only 33 (6.1 percent) had an aspiration for this position. 
Table 34. Aspirations of administrators: I aspire to assume a 
superintendency in a larger school system with greater 
opportunity in the area of prestige, salary, working 
conditions and challenge 
. , . . . Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 30 34.5 22 25.3 35 40.2 87 
Totals 30 34.5 22 25.3 35 40.2 87 
Cal. = 2.966 X^ .05, 2 1
1 5.991 X^ .01, 2 d.f. = 9.210 
The calculated chi square was less than the appropriate tabled 
values, therefore, the null hypothesis was not rejected. (There was no 
difference in the aspiration of superintendents to become employed in 
larger school systems.) 
A little more than one-third of the superintendents aspired to a 
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new superintendency in a larger school system, while 40.2 percent indi­
cated they were comfortable where they were. About 25 percent were un­
decided about this statement. Several factors such as tenure, age, com­
munity satisfaction, educational preparation and many others could af­
fect this decision. On the basis of the information in Table 34 it 
could be said that about two-thirds of the superintendents in this study 
were rather content in their present superintendency. 
The principals were asked to respond to a statement of aspiration 
of advancement to a larger system. Their responses were summarized in 
Table 35. 
The calculated chi square was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. There were dif­
ferences in aspirations of principals for advancement to larger systems. 
Table 35= Aspirations of administrators; (principals only) I aspire 
to assume a principalship in a larger school system with 
greater opportunity in the area of prestige, salary, working 
conditions and challenge 
Agree Undecided Disagree 
Administrative — 
level N Percent N Percent N Percent Total 
H.S. principals 28 28.3 21 21.2 50 50.5 99 
Jr.H. principals 24 21.2 24 21.3 65 57.5 113 
Elem. principals 66 20.0 36 10.9 228 69.1 330 
Totals 118 21.8 81 14.9 343 63.3 542 
Cal. = 16.473 X^ .04, 4 d.f. = 9.488 X^ .01, 4 d.f. = 13.277 
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At least 50 percent of the principals responding disagreed. This 
would tend to indicate that at least one-half did not wish to take on 
the principalship in a system larger than the one in which their present 
position was located. The high school principal indicated he was the 
one that had the greatest desire, as 28.3 percent agreed that they would 
like to advance to bigger jobs. The elementary principal was most def­
inite of all administrators as only 10.9 percent were undecided and 69.1 
percent definitely did not have this aspiration for the present. The 
junior high principal followed the pattern of the elementary principal 
quite closely. 
The calculated chi square was less than the appropriate tabled 
values, the null hypothesis was not rejected. (There were no differences 
in the aspirations of administrators to become college professors.) 
Table 36. Aspirations of administrators: I aspire to become a college 
professor 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 16 20.2 22 27.9 41 51.9 79 
H.S. principals 13 13.4 20 20.6 64 66.0 97 
Jr.H. principals 23 20.2 24 21.0 67 58.8 114 
Elem, principals 54 16.4 80 24.2 196 59.4 330 
Totals 106 17.1 146 23.5 368 59.4 620 
Cal. = 4.786 X^ .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
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The aspiration to become a college professor was held about equally 
by administrators, however the smallest percent of interest in response 
to agreement was that of the high school principal and the elementary 
principal. Superintendents showed the greatest interest, 20.2 percent. 
This was likely as this group was the most qualified, using the advanced 
degree as a measure. The junior high principal showed an equal amount 
of interest in the college professorship. It can be said that it was 
considered as a possible goal by many administrators. 
College administration was not an aspiration held by large numbers 
of public school administrators. The data summarized in Table 37 re­
vealed that only a total of 47 (7.6 percent) of the administrators con­
sidered this as a career possibility. 
The calculated chi square was greater than the appropriate tabled 
values, therefore, the null hypothesis was rejected. There was a sig­
nificant difference in the aspirations of administrators for college 
administration at the .01 level. 
Table 37. Aspirations of administrators: I aspire to become a college 
administrator 
Admini strative Agree Undecided Disagree 
level N Percent N Percent N Percent Total 
Superintendents 5 6.3 20 25.0 55 68.7 80 
H.S. principals 15 15.3 17 17.3 66 67.4 98 
Jr.H, principals 12 11.0 21 19.3 76 69.7 109 
Elem. principals 15 4.6 37 11.3 275 84.1 327 
Totals 47 7.6 95 15.5 472 76.9 614 
Cal. = 27.847 x2 .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
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The senior high school principal indicated the strongest interest 
and the junior high principal was second in interest. As a group, 76.9 
percent disagreed that they had an aspiration for college administration 
and 15.5 percent had an undecided interest. It would appear from the 
data that interest in college administration stems from an association 
with higher education rather than from the public school administration. 
Area community colleges and vocational school districts, were 
authorized by the Iowa legislature in 1965. Since that time many ad­
ministrators have moved into these new positions from administrative 
positions in the public schools. The aspirations of other administrators 
in public elementary and secondary education was of interest in this 
study as a career opportunity. 
The responses to this aspirational statement were presented in 
Table 38. 
Table 38. Aspirations of administrators: With the development of the 
area concept in Iowa, I am studying career opportunities in 
this field of education and would leave elementary and 
secondary education for a position in the area schools 
Agree Undecided Disagree 
Administrative — — 
level N Percent N Percent N Percent Total 
Superintendents 19 23.4 31 38.3 31 38.3 81 
H.S. principals 30 30.6 26 26.5 42 42.9 98 
Jr.H. principals 26 23.2 35 31.2 51 45.6 112 
Elem. principals 55 17.0 91 28.2 177 54.8 323 
Totals 130 21.2 183 29.8 301 49.0 614 
Gal. = 15.026 X^ .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16. 812 
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The calculated chi square was greater than the appropriate tabled 
value at the .05 level. Therefore the null hypothesis was rejected for 
the .05 level. At the .01 highly significant level the null hypothesis 
could not be rejected as the calculated chi square was less than the 
appropriate tabled value at that level. 
The high school principal responded quite differently to this as­
piration than did superintendents, junior high principals, and elemen­
tary principals. It is possible that the high school principal would 
consider either a teaching position or an administrative position in 
an area school. The motivation is unknown but salary and the interest 
in higher education expressed by high school principals could be reasons. 
Superintendents were the most undecided group responding to this 
career aspiration. They undoubtedly saw a limited number of opportuni­
ties for themselves as there are currently only 15 areas that are opera­
tional and only one remains to be formed. 
The elementary principals apparently saw little opportunity for 
themselves and remained undecided or disagreed that they held this as­
piration. 
As life space changes, so does one's aspirations, according to 
Starbuck (60), A summary statement was responded to by the respondents 
as a reassessment of their aspirations in retrospect. 
Table 39 summarizes the administrator-respondents' current assess­
ment of that reassessment of aspirations. 
The calculated chi square was less than the appropriate table 
values, therefore, the null hypothesis was not rejected. (There were 
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Table 39. Aspirations of administrators: If I were now preparing for 
my vocation as an undergraduate student it would be in the 
field of education, with an ultimate goal of administration 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 53 62.4 17 20.0 15 17.6 85 
H.S. principals 62 63.9 16 16.5 19 19.6 97 
Jr.H. principals 64 56.1 19 16.7 31 27.2 114 
Elem. principals 207 62.2 61 18.3 65 19.5 333 
Totals 386 61.3 113 18.0 130 20.7 629 
Cal. = 4.046 .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16.812 
no differences in the aspirations of administrators toward their duplicat­
ing their careers if they were just starting their career preparation 
as undergraduates.) 
The administrators at all levels seemed quite well satisfied that 
they had made a good career choice, 386 (61.3 percent) agree. It must 
be recognized that one-fifth, 20.7 percent, disagreed and from this 
response, they would now, in retrospect, choose a different career. The 
18.0 percent that remained undecided also represented a large group and, 
added to the 20.7 percent that disagreed, totaled 38.7 percent that may 
have had some serious doubts. The group indicating the least satisfac­
tion were the junior high principals. From within that group, there 
were a number of former high school principals and superintendents who 
could have some lingering doubts. It would appear that three out of 
147 
every five administrators presently have some question about the wisdom 
of their choice. 
Promotion routes 
The next five tables represent an attitude that is closely associa­
ted with an aspiration. They have been categorized as such because they 
contain questions involved with career planning and must be considered 
by those either in administration or those planning to enter the field 
of administration. 
Tables 40, 41, 42, 43 and 44 are similar in purpose but each in­
volves a different level of administration. Table 40 is a summary of a 
generalized promotion route for all levels of administration. 
Table 40, Attitudes of administrators: I believe that promotion 




Agree Undecided Disagree 
N Percent N Percent N Percent Total 
Superintendents 30 35.1 25 30.1 28 33.8 83 
H.S. principals 39 39.0 34 34.0 27 27.0 100 
Jr.H. principals 44 38.9 43 38.1 26 23.0 113 
Elem. principals 159 48.3 108 32.8 62 18.9 329 
Totals 272 43.5 210 33.6 143 22.9 625 
Gal. = 13.012 X^ .05, 6 d.f. = 12.592 
1—I o
 6 d.f. = 16. 812 
The calculated chi square was greater than the appropriate tabled 
value at the .05 level, therefore, the null hypothesis was rejected. At 
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the .01 level of significance the calculated chi square was less than 
the appropriate tabled value and the null hypothesis was not rejected. 
The significance of this statement is, then, only 95 percent better than 
chance and should be considered as such. Elementary principals respon­
ded somewhat differently. It should be pointed out that the principals 
from the 25 largest high schools represented approximately one-half of 
the total number of elementary principal respondents in the study. They 
could have had a definite bias toward internal promotion and this could 
represent the primary difference in the results. 
The undecided group illustrates that internal promotion in the 
large school districts is the surest way to administration. There was 
no conclusive evidence from this data that there is a best way to enter 
administration in Iowa's 100 largest school districts. Individuals 
seek positions in all size school districts from within and without the 
particular school system. 
Table 41. Attitudes of administrators: Most elementary principals go 
into administration from the elementary classroom 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 42 49, .4 22 25, .9 21 24, .7 85 
H.S. principals 42 42, .4 29 29, .3 28 28, .3 99 
Jr.H. principals 54 47, ,4 37 32. 4 23 20, .2 114 
Elem. principals 181 55, ,2 59 18. ,0 88 26. 8 328 
Totals 319 51, ,0 147 23. ,5 160 25. ,5 626 
Cal. x2 = 14.436 .05, 6 d.f. = 12.592 .01, 6 d.f. = 16.812 
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The calculated chi square was greater than the appropriate tabled 
value at the .05 level of significance, therefore, the null hypothesis 
was rejected but not found to be highly significant at the .01 level. 
Administrators tended to agree that entry into this position was 
most often accomplished from the classroom teaching experience. The 
heavier weight of opinion came from the elementary principal, 55.2 per­
cent, and this opinion was held by 49.4 percent of the superintendents. 
High school principals agreed only 42.4 percent, while the junior high 
school principal was the most undecided about the promotion route. 
Table 42. Attitudes of administrators: Most junior high school 
principals go into that position from the classroom at 
either the junior high or senior high school level 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 72 84.7 10 11.8 3 3.5 85 
H.S. principals 83 83.0 12 12.0 5 5.0 100 
Jr.H. principals 93 81.6 13 11.4 8 7.0 114 
Elem. principals 255 78.2 51 15.7 20 6.1 326 
Totals 503 80.5 86 13.8 36 5.7 625 
^The expected values were less than five and a chi square test of 
independence is not considered valid when any cell has a value of less 
than five. The table is treated only as a report of the responses of 
the various levels of administration. 
The heavy weight of opinion of all administrators was agreement 
with the statement that most junior high principals come from either 
the junior high classroom or the high school classroom. Administrators 
agreed 80.5 percent to this statement. Only 5.7 tended to disagree. 
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Table 43. Attitudes of administrators: The senior high principal has 
a much better chance to become a superintendent than does 
an elementary or junior high school principal 
Agree Undecided Disagree 
Administrative 
level N Percent N Percent N Percent Total 
Superintendents 75 88.2 6 7.1 4 4.7 85 
H.S. principals 79 79.0 15 15.0 6 6.0 100 
Jr.H. principals 78 68.4 22 19.3 14 12.3 114 
Elem. principals 250 75.3 55 16.6 27 8.1 332 
Totals 482 76.4 98 15.5 51 8.1 631 
Cal. = 12.139 X^ .05, 6 d.f. = 12.592 X^ .01, 6 d.f. = 16. 812 
The calculated chi square was less than the appropriate table 
values, therefore, the null hypothesis was not rejected. (There were 
no differences of opinion among administrators that the high school 
principal has a better chance to become a superintendent than do other 
principals.) 
There seemed to be agreement that chances of becoming a superintend­
ent are best if one has been a high school principal. This position 
was held by 88.2 percent of the superintendents and 79.0 percent of the 
high school principals. In least agreement was the junior high principal 
and it could be that he felt he had an equally good chance. Elementary 
principals also felt the high school principalship was the best way to 
the superintendency. As a group, only 8.1 percent disagreed. 
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Table 44. Attitudes of administrators: Most superintendents go into 
that position from the high school principalship 
Agree Undecided Disagree 
Administrative ; 
level N Percent N Percent N Percent Total 
Superintendents^ 71 84.5 11 13.1 2 2.4 84 
H.S. principals 76 76.0 21 21.0 3 3.0 100 
Jr.H. principals 86 75.4 26 22.8 2 1.8 114 
Elem. principals 267 80.9 52 15.8 11 3.3 330 
Totals 500 79.6 110 17.5 18 2.9 628 
^The expected values were less than five and a chi square test of 
independenceis not considered valid when any cell has a value of less than 
five. The table is presented as a report of the responses of the various 
levels of administration. 
The agreement to this statement was 79.6 percent of all administra­
tors and only 2.9 percent disagreed with the statement. The two groups 
most undecided were the high school principals and junior high princi­
pals. Superintendents and elementary principals were above 80.0 per­
cent in their agreement with the statement. 
Summary 
The findings that have been presented were considered to be of the 
most value and were incorporated into the study. There were two sources 
of information that were not treated due to the vagueness of the res­
ponses. These were information about intended undergraduate major and 
first position held following the completion of the undergraduate degree. 
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Generally speaking the administrator responded that he intended to 
major in the area of his undergraduate degree and that his first posi­
tion was teaching. 
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SUMMARY 
The general problem of this study was: 1) to determine the career 
preparation of the practicing elementary principals, junior high school 
principals, senior high school principals and superintendents in the 100 
largest high school districts in Iowa according to high school enrollment; 
2) to, assess the attitudes held by these professional administrators 
toward their (a) present career preparation, (b) need for additional 
career preparation, (c) past professional experience, (d) present posi­
tion, (e) professional advancement; 3) to determine the aspirations held 
by these individuals as related to their (a) present position, (b) pro­
fessional advancement, (c) professional growth, (d) retirement objec­
tives . 
The most salient findings are presented in summary below. 
Career Preparation and Characteristics 
Age 
The average male administrator was ten years younger than the fe­
male administrator. Superintendents had the highest average age of all 
administrators, 50.1 years. The senior high school principal had an 
average age of 44.8 years and the junior high school principal had an 
average age of 44.3 years. The elementary principals had an average 
age of 45.8 years. The woman elementary principal, on the average, was 
a much older person, having an average age of 55.4 years, while the male 
elementary principal had an average age of 42.6 years. 
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Sex 
The predominant sex in school administration in this group of 
schools was male. Only in the elementary principalship were women func­
tioning as administrators. 
Present degree status 
The predominant degree earned by school administrators was the 
master's degree which was held by 565 (87.6 percent) of the adminis­
trators. Only 41 (6.4 percent) held only the bachelor's degree. The 
Educational Specialist, Doctor of Education and Doctor of Philosophy 
degrees have been earned by a total of 39 (6.0 percent) of all adminis­
trators. Eighty-one percent of the doctorates were earned by adminis­
trators in the 25 largest districts. 
Tenure in present position 
The elementary principal seemed to enjoy the longest average tenure. 
As a group the average tenure was 8.5 years, however the average tenure 
for women elementary principals was 12.0 years. Superintendents and 
high school principals had approximately the same average tenure, 7.9 
and 8.0 years respectively. The junior high principal had an average 
tenure of 7.0 years. Considering administrators as a group, the tenure 
seemed to be longest in the 25 largest school districts. The one excep­
tion was the woman elementary principal. Her tenure was greatest in 
the second and third quartiles. 
Promotion routes 
The promotion route with the highest frequency for the person 
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entering the superintendency for all size districts was from the high 
school principalship with 62 (72.1 percent) entering from that position. 
The second most popular route, 15 (17.3 percent), was entering the 
superintendency from the classroom, 
^ The high school principal most frequently entered that position 
from the secondary classroom, 53.6 percent, and his second most popular 
route was from the junior high school principalship, 23.7 percent. 
The junior high school principal exhibited a less definite pattern 
for entry into that position. The most frequent pre-junior high prin­
cipal experience was the classroom, but it was much less frequent than 
that found in the case of high school principals. Only 28.9 percent 
of the junior high principals reported this route. The second most 
frequent route was from the assistant principalship and from other ad­
ministrative positions such as superintendent and elementary principal. 
Seventy-one and nine-tenths percent of all elementary principals 
entered that position from the classroom experience. The second most 
popular pre-principal experience was reported to be the superintendency. 
Other administrative experience 
The administrators studied reported a wide array of experience 
in other administrative positions. Eighty-three principals at all 
levels reported they had been superintendents of schools for one year 
or more at some point in their careers. One hundred forty persons 
not currently serving as high school principals reported they had been 
former high school principals. Fifty-nine administrators had been 
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former junior high principals, while only 31 persons not currently serv­
ing as an elementary principal had ever served in that capacity. 
Salaries 
Administrators receiving the highest salaries were superintendents 
and within this group of superintendents, those serving in the 25 largest 
districts were consistently the highest salaried. The mean salary for 
superintendents dropped with each quartile in the study. The salary 
range for all superintendents was from $11,000 to $26,000. The average 
salary for all superintendents was $15,029. 
Senior high principals were paid, on the average, higher salaries 
than other principals. The average salary paid all high school princi­
pals was $11,076. The principals in the largest 25 schools were paid 
the highest average salary of $12,506. The progression of salaries was 
downward with each quartile. 
Junior high school principals had an average salary of $10,393. 
The highest average salary was in the first quartile but those in the 
fourth quartile had a higher average salary than the middle 50 school 
districts. 
The elementary principal's salary pattern follows that of all 
other administrators. Those in the first quartile were those with the 
highest average salary, $10,745. In this group, those in the fourth 
quartile had a higher average salary than the average in the middle 50 
school districts. 
The length of contract was longest for superintendents and shortest 
for elementary principals. 
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Classroom experience 
All administrators had some classroom experience, however, there 
were a few of the older administrators who began their careers as 
combination classroom teachers and administrators. 
Superintendents, as a group, reported the fewest number of years 
as classroom teachers with an average of only 4.5 years. The.high school 
principal reported an average of 7.0 years and the junior high principal 
reported an average of 7,1 years. 
The average number of years of classroom experience was not com­
puted for elementary principals. The data were not clear in regard to 
classroom teaching, as several elementary principals had been teaching 
principals for many years. 
Subject matter area while teaching 
Superintendents, high school principals and junior high principals 
reported social studies as the leading subject matter area, 40.1, 40.6, 
and 27.2 percent respectively. The second most often reported teaching 
area for superintendents and high school principals was physical educa­
tion with 13.7 percent and 11.9 percent respectively. The six most 
often reported classroom teaching assignments were social studies, 
physical education, business education, science, mathematics arid in­
dustrial arts. 
Many administrators had been athletic coaches. Of the administrators 
who had been athletic coaches, 43.9 percent of the superintendents, 37.6 
percent of the high school principals, 24.6 percent of the junior high 
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principals and a very few elementary principals reported this as a part 
of their career background. 
Undergraduate preparation 
The most popular area of concentration as an undergraduate was the 
area of social studies, except with elementary principals. Their con­
centration was primarily elementary education. 
Physical education was the second most popular major and the 
sciences, business education and mathematics followed as areas of con­
centration mentioned most often. 
Undergraduate institution 
The administrators in Iowa's 100 largest school districts were 
primarily undergraduates from Iowa institutions. Thirty-three and two-
tenths percent were from Regents' institutions and 48.1 percent were 
from private Iowa colleges and universities. Only 18.7 percent had gone 
out-of-state for their undergraduate degrees. 
Advanced degree preparation 
Only four superintendents majored outside the field of administra­
tion in the graduate program at any level. The high school principals 
reported several master's degree majors outside of educational adminis­
tration. History and physical education accounted for more than half 
of these. Seventy-eight and eight-tenths percent of the high school 
principals majored in administration at the graduate level. 
The junior high school principal was basically an administration 
major, or 80.7 percent majored in administration at the graduate level. 
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All other majors were in educational subject matter areas. 
The elementary principals, 91.3 percent, reported administration 
as their graduate major. All others were in subject matter fields ex­
cept one who was a religion major. 
Master's degree institutions 
These administrators had earned the master's degree at either a 
Regents' institution, 43.7 percent, Drake University, 24.5 percent, or 
in a non-Iowa graduate college, 31.8 percent. In Iowa, the leading 
producer of master's degrees in administration was the State University 
of Iowa located at Iowa City, with 34.9 percent of all administrators 
in this study having earned their degrees at that institution. Drake 
University led all other institutions either public, private or non-Iowa, 
with 24.5 percent of all the master's earned in administration. 
Years between degrees 
Administrators in all categories averaged 6.0 years to earn the 
master's degree following their undergraduate program. 
The degree beyond the master's took even longer. For superin­
tendents the average time lapse for the next degree after the master's 
degree was 11.5 years. For all administrators the average time lapse 
between master's and the next higher degree was 8.6 years. 
Aspirations 10, 20 and 30 years 
This was an open-end question and the response were varied. 
The superintendents responded to ten years as follows: still a 
superintendent or retired. Many said they would be in some kind of 
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educational administration. 
In 20 years the majority hoped to be retired and only 14 expected 
to be superintendents. In 30 years nearly all would be retired and 
only two expected to be in the superintendency. 
The high school principal followed the same basic pattern as the 
superintendent. In 30 years only one expected to be a high school prin­
cipal. Among this group, several planned to move into staff positions 
in colleges and universities. 
The junior high principal basically wanted to continue to be a 
junior high principal or to move into staff positions in public schools 
and colleges. They would all be retired or near retirement in 30 years. 
Elementary principals exhibited a high interest in college teaching. 
Retirements will be heavy among the women in the next ten years and in 
30 years less than 40 elementary principals believed they would be active 
in education. 
It was interesting to note that there was very little interest in 
the entire group in moving up the so-called "ladder" of promotion lead-
i ng eventually to the superintendency. It was somewhat apparent that 
high school principalships and especially superintendencies were not 
greatly coveted by administrators at other levels. 
Obstacles for advancement 
Lack of advanced education and specifically either the Doctor of 
Philosophy or Doctor of Education degree received the highest mention 
as the most deterring factor for advancement in educational administra­
tion. 
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The factor of age received second mention as the greatest obstacle 
for advancement. 
The lack of personal desire was expressed by 73 administrators as 
an obstacle for advancement. 
One interesting factor mentioned by six female elementary princi­
pals was their feeling that because of sex they would have little chance 
for advancement. 
Dream job 
This question proved to yield little meaningful information. The 
only inference that could be drawn would be one of a tendency to want 
administrative positions that demanded less decision making. Many ad­
ministrators' "dream" of college or university work seems unrealistic 
at this point in time. 
Institution preference for next degree 
Administrators indicating some place for further graduate study 
preferred Iowa colleges and universities, A very limited number looked 
beyond the state of Iowa for this preparation. This leads one to be­
lieve that Iowa institutions have gained in prestige and respect among 
administrators and the administrator will continue his education in Iowa. 
Administrators' Aspirations and Attitudes 
A series of thirty statements were submitted by questionnaire for 
the respondents to answer in one of three ways: agree, undecided and 
disagree. The respondents did not always respond to every question and 
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the results were displayed in tabular form with the number and.per­
centage responding according to the level of administration of the 
respondents. 
The chi square test was used at the five percent level and the 
one percent level of significance to test the null hypothesis. 
Master's degree preparation 
There were no significant differences in the attitudes of ad­
ministrators toward their master's degree preparation. Administrators 
were generally satisfied with the master's program. 
Administrators were also asked if their graduate program prepared 
them well for the new administration i.e., in theory, behavioral scien­
ces and personnel management. Administrators expressed greater dis­
satisfaction with this phase of their master's preparation, but their 
responses were not significantly different and the null hypothesis was 
rejected. 
Advanced degree preparation 
Administrators were asked to express their attitude regarding the 
personal pressure they felt toward getting a degree beyond the master's 
to maintain their present position. There was a significant difference 
in the responses. Superintendents and high school principals expressed 
a concern about this matter. 
An assessment of administrator attitude toward the requirement of 
a foreign language in the Doctor of Philosophy program was sought. 
There was no significant difference in their attitudes and it was 
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apparent that approximately the same number agreed as disagreed. 
The residence requirement for a Doctor of Philosophy was posed as 
a reason for hesitancy to seek this degree. There was no significant 
difference in the attitudes of the administrators. The null hypothesis 
was not rejected. More than half of the administrators agreed this was 
a reason they hesitated to pursue the degree. 
Attitudes toward the status of the Educational Specialist degree 
as an academic goal was assessed. There was a significant difference 
in the attitudes of administrators and the null hypothesis was rejected. 
Superintendents, 57.2 percent, felt that this degree lacks prestige as 
an academic goal. 
Position status 
Administrators were asked to reveal their attitude toward the 
prestige associated with their present position as compared to other 
administrative positions. There was a significant difference in the 
attitudes of the administrators, therefore, the null hypothesis was 
rejected. The elementary and junior high principal tended to feel 
that their position lacked the prestige of other administrative posi­
tions. 
Another attitude was sought regarding the salary of an administra­
tor in his present position and whether he felt it was commensurate 
with his responsibility as compared to other administrative positions. 
There was no significant difference in the attitudes of administrators 
on this statement. The null hypothesis was not rejected. 
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Decision making 
Principal-administrators were asked if they felt their judgment 
was considered by the superintendent in decision making. There was no 
significant difference in the attitudes of the principals. The null 
hypothesis was not rejected. Most principals generally agreed that 
their judgment was considered. 
Principals were also asked if they thought they should have an 
opportunity to attend board of education meetings on a regular basis. 
There was no significant difference in the principals' attitude. The 
null hypothesis was not rejected. At least 30 percent felt they should 
have the opportunity. 
All administrators were asked if they felt decisions flow down 
from the top more than they should. There was no significant dif­
ference in the attitudes of administrators toward the flow of decisions. 
The null hypothesis was not rejected. 
Each administrator-respondent was asked to reveal his attitude 
about his personal role in decision making in his own school system. 
There was a significant difference in the attitudes of administrators. 
The null hypothesis was rejected. Superintendents expressed the highest 
level of satisfaction with their roles. 
Outside agencies influencing administrators 
Administrators were asked if they felt that federal aid to public 
schools had restricted their freedom to develop instructional programs. 
The difference in attitudes was found to be significant, therefore, 
the null hypothesis was rejected. Superintendents and high school 
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principals were the most sensitive about the impact of federal aid. 
Administrators were asked to express how they felt about the State 
Department of Public Instruction as related to making their job as an 
administrator more difficult. There were no differences in the atti­
tudes of the administrators concerning the Department of Public Instruc­
tion, therefore, the null hypothesis was not rejected. 
An attitude about all federal assistance programs initiated in the 
past eight years was asked of the administrators. The differences in 
attitude of administrators were significant, therefore, the null hypothe­
sis was rejected. Superintendents were more definite in their attitudes 
on this subject. The high school principals had a stronger feeling than 
other principals on the subject of federal programs making administra­
tion a less rewarding task. 
Administrators responded to a statement assessing their attitudes 
on the impact of outside educational agencies and whether or not this 
was sufficient cause for them to leave educational administration. 
The response was so great in disagreement with this statement that 
chi square could not be applied. Almost 90 percent did not feel this 
would be cause in itself for them to leave administration. 
The administrators were asked to express an attitude about encourag­
ing a son to enter educational administration. There was no significant 
difference in the attitudes of administrators, and the null hypothesis 
was not rejected. 
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Retirement 
If I were to leave the field of education, I would seek employment 
that would yield a more satisfactory retirement benefit. The attitudes 
of administrators were significantly different on this statement, there­
fore, the null hypothesis was rejected. Principals at all levels ex­
pressed strong agreement with this statement. 
Administrative advancement 
Principals were asked if they aspired to become superintendents. 
The differences in aspirations of principals about becoming a superin­
tendent were significant. The null hypothesis was rejected. Elementary 
principals were least interested. 
Superintendents were asked if they aspired to a position as superin­
tendents in larger school systems. Their responses were not significant­
ly different, and the null hypothesis was not rejected. 
Principals were asked if they aspired to assume a principalship 
in a larger school system. There was a significant difference in their 
aspirations, therefore, the null hypothesis was rejected. High school 
principals indicated the highest percent of aspiration to a larger 
principalship. 
All administrators were asked if they had aspirations to become 
college professors. There were no significant differences in their 
responses, therefore, the null hypothesis was not rejected. 
The administrators were asked if they aspired to become college 
administrators. There was a significant difference in their aspira­
tions, therefore, the null hypothesis was rejected. Junior and senior 
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high school principals seemed to aspire to this career objective sig­
nificantly different than superintendents and elementary principals. 
With the introduction of area vocational schools and community 
colleges in Iowa in 1965, it was of interest to determine public school 
administrator aspirations for the new positions created by this new 
educational entity. The responses to this statement differed signifi­
cantly at the .05 level, but were not found to be highly significant 
at the .01 level. 
If I were now preparing for my vocation as an undergraduate student 
it would be in the field of education, with an ultimate goal of adminis­
tration. The responses to this statement were not significantly dif­
ferent, and the null hypothesis was not rejected. 
Promotion routes 
Five statements were offered to assess the attitude of administra­
tors concerning the promotion routes for entry into administration and 
for future advancement, 
I believe that promotion routes are best in the large school system 
for any level of administration. The responses to this statement were 
significant at the .05 level but were not highly significant at the .01 
level. Elementary principals agreed more than other administrators. 
Most elementary principals enter into administration from the 
elementary classroom. The responses to this statement differed sig­
nificantly at the ,05 level but were not highly significant at the .01 
level. Elementary principals had a much higher level of agreement with 
this statement than other administrators. 
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Most junior high school principals enter that position from the 
classroom at either the junior high or senior high level. There was 
such high agreement that the expected values for disagree were less 
than five and a chi square was not considered valid with data of less 
than five. 
The senior high principal has a much better chance to become a 
superintendent than does an elementary or junior high school principal. 
To this statement, the differences in responses were found to be in­
significant, and the null hypothesis was not rejected. 
Most superintendents enter that position from the high school 
principalship. There was such high agreement with this statement that 
the expected values for disagree were less than five and a chi square 
is not considered valid with data of less than five. 
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DISCUSSION AND CONCLUSIONS 
Overview 
Career preparation 
The career preparation of the administrators in this study did 
not appear to be greatly different at one level of administration as 
compared to the others. The typical administrator was a male between 
45 and 50 years of age who earned his undergraduate degree in an Iowa 
college or university. Most often his undergraduate program was in 
some aspect of social studies except the elementary principal who was 
typically an undergraduate in elementary education. 
The master's degree was almost universal for all administrators 
in this study and typically it was earned at an Iowa Regents' institu­
tion or Drake University at Des Moines, Iowa. The major area of con­
centration was administration and supervision. 
Promotion routes 
The superintendent typically had been a senior high school princi­
pal prior to entering the superintendency or he had gone directly into 
that position from the classroom. 
The high school principal entered most often into the principalship 
directly from the classroom. One notable exception was in the 25 largest 
schools. Often these principals had served in the capacity of an 
assistant principal. 
The junior high school principal showed a somewhat different pre-
junior high principal service. Only about one-third came directly from 
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the classroom. The second most predominant pre-service was from other 
levels of administration. Several junior high school principals in the 
25 largest schools were assistant principals. A large number of others 
had served in other administrative roles. It would appear that several 
of the former superintendents could be the products of displacement due 
to reorganization. 
Elementary principals most often began their careers directly from 
the classroom. Many of the elementary principals reported they were 
still doing some teaching. 
One other aspect was the number who reported they had been former 
coaches. The number were below 50 percent in all categories but were 
large enough to give an indication that successful coaches also might 
possess the qualities necessary to be a successful administrator. 
Salaries 
Salaries varied with school size. The highest salaries were paid 
to administrators in the largest school districts and the lowest sala­
ries were paid to those in the smallest districts. There were some 
glaring exceptions in all quartiles and the salary an administrator 
commanded possessed many other variables besides experience, age, educa­
tion and size of school district. 
One conclusion can be drawn quite clearly. Those who possessed 
the doctorate were primarily in the largest school districts and were 
commanding the highest salaries. 
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Classroom experience 
Classroom experience as a criteria for entry into administration 
appeared to be a lesser consideration than experience and education. It 
appeared from the data in this study that the experience necessary to 
gain proper certification of the credential desired is sufficient. 
Aspirations 
Administrators in this study did not seem to express a high level 
of aspiration to move into positions of more challenge, prestige and 
responsibility. The notable exception was the high school principal. 
He indicated that he was ambitious and wanted to move to bigger and 
more challenging things. 
It was quite evident that the high school principalship and es­
pecially the superintendency was not highly coveted by other administra­
tors. The indications from this study were that, as a group, adminis­
trators wanted to move toward "non-combatant roles". If the data was 
interpreted correctly, most administrators seemed to have a comfort 
level in their present positions and were not expressing eagerness to 
take on more responsibility. This assumption was drawn basically from 
the responses of their aspirations for the future. 
Attitudes 
It has been enlightening to become aware of the concert of attitude 
of all levels of administration. The several statements did reveal some 
significant differences in attitude but administrators at all levels had 
a high level of agreement. 
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There was little question that the elementary and junior high 
school principals were sensitive about a lower level of prestige. The 
high school principal and superintendents seem to have been bestowed 
greater prestige. What are the measures? Salaries and length of con­
tract are two obvious reasons pointed out in this study. 
The movement toward graduate training beyond the master's seemed 
to be in the minds of a great many administrators and apparently tended 
to make them somewhat insecure. While only 6.0 percent of the adminis­
trators responding to this study possessed degrees beyond the master's, 
this represented a dramatic increase in the past ten years. 
The practicing administrator expressed a great deal of concern 
with the residence requirement at the doctorate level. It is perhaps 
for this reason that we have witnessed several pursuing the Educational 
Specialist, which does not require a residence. It will be of interest 
to observe the growth in numbers over the next few years that pursue 
this as an academic goal. Currently, superintendents do not feel that 
it is a worthwhile credential. 
Generally, administrators felt they had a comfort level in the de­
cision making process. Only the elementary principal expressed uncer­
tainty in this role. 
Administrators accepted the influence of outside educational agencies 
yet one out of four felt that these agencies provided a loss of personal 
influence and were unsure that the roles were desirable. 
Retirement was a concern of administrators. They would seek a 
better retirement program if they had the opportunity. 
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Administrators seemed to understand the promotion route system. 
Their ideas of how it was done corresponded well with lAat actually has 
happened with this group. The only uncertain question was whether it , 
was best to seek administration in the larger system or in any system. 
The administrators at the elementary level felt the large system was 
the best. It must be noted that about 50 percent of the elementary , 
principals in this study were in the 25 largest districts, which could 
have created some bias on the results. Other administrators were evenly 
divided in opinion and the data did not offer any clear answer. 
Counseling Possibilities 
Colleges and universities 
The study revealed that there is going to be a need to train many 
new administrators at all levels in the next ten years. There seemed 
to.be little aspiration for the superintendency and the high school 
principalship. 
As was indicated by the data, the most reported motivating factor 
in the past for going into administration was salary. Today salaries 
are moving up rapidly for the classroom teacher and others in special­
ties of staff category. Is the motivation for administration now some­
thing else besides salary? It must be a factor, as this study did not 
indicate much interest in a high school principalship or superintendency 
by other administrators. 
The colleges and universities offering graduate programs, there­
fore, must establish a recruitment plan with the assistance of practicing 
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administrators, A system of selection should be established that would 
identify those persons demonstrating an interest, aptitude and desire to 
become administrators. 
The method of recruitment should incorporate a preceptorship plan 
that would allow a potential graduate student in administration to be­
come familiar with the real experiences and roles of an administrator. 
This preceptorship could be handled by a cooperative system between in­
stitutions and school districts during the school year or summer months. 
No administrators responding to this study indicated an internship 
experience. It would seem practical that a cooperative agreement be­
tween universities and school districts for this experience could also 
be worked out. 
The internship should become a condition of certification for any 
level of administration. 
The programs for all levels of administration should be similar 
and should offer specialization at the post master's level. 
The program for training administrators should be inter-discipline 
in nature and should follow the recommendations of the literature which 
emphasizes behavioral sciences, administrative theory, evaluation 
techniques and personnel management. 
Superintendents 
If one desires to become a superintendent he should consider a 
master's program qualifying him for at least the high school principal-
ship as soon as he has had a minimum of classroom experience. It is 
by way of the high school principalship that most entries to the 
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superintendency are made. In the largest districts it could be by way 
of an internship of at least one year. The individual will have to 
choose his own beginning level i.e., the small, medium or large school 
sys tem. 
In Iowa, the master's degree plus 30 semester hours of educational 
administration courses are required to qualify for a certificate. This 
may eventually elevate the status of the Educational Specialist degree. 
Principals 
The study revealed that to enter the principalship at any level, 
the best route is by way of classroom experience. The certification 
requirements in Iowa for all principalships are quite similar. The 
master's degree is the present educational requirement coupled with 
four years of successful teaching experience. 
The principal will also have to decide his place of entry. The 
opportunity seems to be in the larger school system. The elementary 
principal-aspirant should seek successful elementary classroom ex­
perience and junior and senior_high principals should seek experience 
in the classroom at their respective levels. The study indicated that, 
currently, even junior high school principals could profit from secondary 
level classroom experience. 
In conclusion, the administrators in Iowa's 100 largest school 
districts are well educated, the best salaried, and have the feeling 
they have the proper opportunity to participate in the administrative 
role they have been selected for without undue restriction or complica­
tion. 
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As a group, the administrators do 
of administration" but are looking for 
of staff nature and will take them out 
not aspire to move up the "ladder 
jobs in the future that will be 
of the "hot seat". 
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RECOMMENDATIONS 
The following are recommendations that might be considered by in­
stitutions offering graduate programs in educational administration. 
1. That institutions with graduate programs establish a system of 
selection and recruiting of administrators at the time a master's pro­
gram is begun. 
2. That a system of cooperative internship be established for 
future administrators at the master's degree level. (This could be 
established in many school districts during the summer months.) 
3. That an active recruiting program be established to bring the 
female into administration, most significantly at the elementary level. 
4. That the foreign language requirement be reviewed as to its 
validity as a research tool. (Internship could be more meaningful to 
the success of administration.) 
5. That if the Educational Specialist degree is to become an 
academic goal, its status should be awarded some attention and this 
should be communicated to school boards. 
6. That all administrators be involved in an introduction to two 
new fields of impact, namely, the media of communication and data proces­
sing. 
7. That graduate programs should apply the statistical methods 
to practical field problems. 
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RECOMMENDATIONS FOR FURTHER STUDY 
As a result of this study the following have occurred to this re­
searcher as subjects for further study. 
1. Explore the reasons \Aiy we have the vanishing female adminis­
trator. 
2. A comparison of present graduate programs which include the 
behavioral sciences, administrative theory and personnel management 
with those of the 1940's and 1950's. An interview-problem approach 
seems feasible. 
3. A follow-up study on administrators who have left the field 
for other occupations. 
4. A regional study on internship programs at the various levels 
of administration. 
5. A state-wide study on the creation of supporting staff i.e., 
assistants, business managers, curriculum coordinators, counselors, 
supervisors and others. A purpose could be to see if this has had an 
effect on the over-all administrative job. Has the chief school ad­
ministrator's role changed? 
6. The findings of this study reveal that a high motivation for 
administration is money. A study could be made to find out if this is 
now a cause for fewer numbers wanting to go into administration. Are 
other salaries now attractive enough to offset an earlier motivation? 
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APPENDIX A: IOWA SCHOOL DISTRICTS USED IN THE STUDY 
Ranked from largest to smallest of the 100 largest school dis­
tricts according to total high school enrollment exclusive of junior 
colleges. 
1. Des Moines Independent Community 
2. Cedar Rapids Community 
3. Davenport Community 
4. Waterloo Independent 
5. Sioux City Independent 
6. Council Bluffs Independent 
7. Dubuque Community 
8. Ottumwa Community 
9. Mason City Independent 
10. Burlington Community 
11. Clinton Community 
12. Fort Dodge Community 
13. Bettendorf Community 
14. Cedar Falls Community 
15. Marshalltown Community 
16. Iowa City Community 
17. Newton Community 
18. Ames Community 
19. Muscatine Community 
20. West Des Moines Community 
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21. Fort Madison Community 
22. Keokuk Community 
23. Oskaloosa Community 
24. South Tama County Community 
25. Atlantic Community 
26. Mt. Pleasant Community 
27. Albia Community 
28. Charles City Community 
29. West Delaware Community 
30. Centerville Independent 
31. Webster City Community 
32. Fairfield Community 
33. Red Oak Community 
34. New Hampton Community 
35. Boone Community 
36. Davis County Community 
37. Howard-Winneshiek Community 
38. Independence Community 
39. Osage Community 
40. Clear Lake Community 
41. Allamakee Community 
42. Spencer Community 
43. North Scott Community 
44. Anamosa Community 
45. Indianola Community 
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46. Perry Community 
47. Chariton Community 
48. Grinnell-Newburg Community 
49. Cherokee Independent 
50. Estherville Community 
51. Sac Community 
52. Washington Community 
53. Waverly-She11 Rock Community 
54. Central Clinton Community 
55. Oelwein Community 
56. Jefferson Community 
57. Audubon Community 
58, Southeast Polk Community 
59. Shenandoah Community 
60. Winterset Community 
61. Creston Community 
62. Clarinda Community 
63. Pella Community 
64. Harlan Community 
65. Western Dubuque Community 
66. Glenwood Community 
67. Saydel Consolidated 
68. LeMars Community 
69. Sheldon Community 
70. Knoxville Community 
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71. Hampton Community 
72. Denison Community 
73. Algona Community 
74. Vinton Community 
75. Lewis Central Community 
76. North Fayette County Community 
77. Iowa Falls Community 
78. Monticello Community 
79. Clarke Community 
80. Eagle Grove Community 
81. Storm Lake Community 
82. Marion Independent 
83. Spirit Lake Community 
84. Maquoketa Community 
85. West Marshall Community 
86. West Sioux Community 
87. Central Lee Community 
88. Missouri Valley Independent 
89. Mediapolis Community 
90. Mount Ayr Community 
91. Belmond Community 
92. Ankeny Community 
93. Humboldt Community 
94. College Community 
95. Williamsburg Community 
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96. Lake Mills Community 
97. Avoha Community 
98. Decorah Community 
99. Central Community 
100. North Linn Consolidated 
190 
APPENDIX B: QUESTIONNAIRE 
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Dear Pel-low Administrator: 
I am conducting a research, study in cooperation 
with Dr. Richard P. Manatt of Iowa-State University 
to determine the career preparation, aspirations and 
attitudes of school administrators in Iowa's one-
hundred largest public high school districts. 
This study requires the participation of the 
total population of these administrators and the 
responses from elementary principals, junior high 
school principals, senior high school principals, 
and superintendents. 
After a compilation of the responses to this 
questionnaire has "been completed, it is my intention 
to present them in my doctoral dissertation. 
In part one of the study, your response should 
be as short and concise as possible. Part two requires 
that you circle only one response to the statement 
that best describes your judgment about the statement. 
A self-addressed stamped envelope has been enclosed 
for your convenience. Tour participation in this study 
is sincerely appreciated. Thank you. 
Respectfully, 
304 Prospect Street 
WEBSTER CITY, IOWA, 50595 
John F. Fields 
Superintendent 




PART I. PERSONAE- DATA 
1. Age 
2. Male Female 
3. Highest degree earn.ed_ 
4. Title of your present position_ 
5. Hum.ber of years in this position in this school system_ 
6. Total number-o-f years in a position of this title 
7. List in descending order the various educational positions 
you have held. Place number 1 in space "by present position, 
number 2 in the position held preceding number 1 and so On 
as it applies. 
Superintendent number of years 
High school principal number of years 
Junior high principal number of years 
Elementary principal number of years 
Classroom teacher number of years_ 
Other years 
8. Present salary in hundreds of dollars 
9. Length of contract (number of calendar months)_ 
10. Tour subject matter teaching area while a classroom teacher 
CAEEEE PREPARATION AND ASPIRATIONS 
1. Bachelor's degree - major 
University granting degree_ 
2. Master's degree - major 
University granting degree 
3. Ph. D. degree - major 
University granting degree 
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4. Ed.D, degree - major_ -
University granting degree 
5. Educational Specialist - ma j or_ 
University granting degree . 
6. When you enrolled in college the first time what was your 
intended major area of study for the "bachelor's degree? 
7. What was the first full-time position you accepted after 
receiving your "bachelor's degree? 
8. How many years after you received the bachelor's degree did 
you complete your master's degree? 
9o How many years after you received the master's degree did 
you complete your next highest degree? 
10. What was the most deciding factor in your decision to enter 
the field of school administration? 
11. What was the most deciding factor to cause you to leave the 
classroom and to enter the field of administration? 
12. What do you think you will be doing in the field of education 
or any other field ten years from now? 
13» What do you think you will be doing in the field of education 
or any other field twenty years from now? 
14-. What do you think you will be doing in the field of education 
or any other field thirty years from now? 
15. What do you consider to be the single most important obstacle 
for advancement from your present position? 
16. How do you feel your wife (husband) assesses your career plan? 
17. If I could have my choice of positions for which I consider 
myself qualified, my "dream job" would be 
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18. When I seek a degree or certificate above the master's 
degree I plan to attend (give the name of the institution) 
Part II. 
Please answer the following statements as follows: If the 
statement is one with which you have agreement make a circle 
around the A; if the statement is .one with which you are un­
decided make a circle around the ÏÏ; if the statement is one 
with which you are in disagreement make a circle around the D. 
1. The master's degree has prepared me well for my present 
p o s i t i o n .  .  . . .  .  .  A  U  
2. My graduate program at the master's level did not prepare 
me well for the new administration, that is, in the theory 
of administration, the behavioral sciences and in person­
nel management. .. A U 
5. I feel a great amount of personal pressure to pursue the 
next degree if I wish to maintain my present position in 
t h e  n e x t  t e n  y e a r s .  . . . . . . . . . . . . . . . . .  A  U  
4-. The requirement of a foreign language at the Ph.D. level 
is one reason I hesitate to pursue that degree. . . . AU 
5. The residence requirement is one of the reasons I hesitate 
to pursue that degree. ............... A U 
6. The Educational Specialist degree lacks the prestige among 
the professionals with which I work to he very meaningful 
as an academic goal A IT 
7. My present position lacks the prestige that other admin­
istrative positions seem to possess. A U 
8. Salaries for my present position are not commensurate with 
my responsibilities, compared'to other administrative 
positions. . A U 
9. Principals only: The superintendent does not consider my 
professional judgment in decision making. AU 
10. Principals only: I think that I should have the opportun-
ity to attend board meeting on a regular basis. ... A Ù 
11. Administrative decisions flow down from the top more than 
they should. A U 
12. I have sufficient opportunity to participate in the deci­
s i o n  m a k i n g  p r o c e s s  i n  m y  o w n  s c h o o l  s y s t e m .  . . . .  A  U  
13. Federal aid to the public schools has restricted my free­
dom to develop instructional programs .. A U 
14-. The State Department of Public Instruction makes my job 
as an administrator more difficult than is necessary, . AU 
-4- 195 
15. Educational administration has become a less rewarding 
task since the marij: federal assistance bills have been 
passed in the last eight years. . . . . . . . AU 
16. If I had a son I would encourage him to pursue a career 
in educational administration. .......... AU 
17. I am considering leaving the field of education because 
of the demands placed upon me from outside agencies 
such as, Department of Public Instruction and U. S. 
Office of Education. ..... ...... AU 
18. If I were to leave the field of education I would seek 
employment that would yield a more satisfying retirement 
benefit. ..... A U 
19. Principals only: I aspire to become a superintendent of 
s c h o o l s .  .  .  . . .  A  U  
20. Superintendents only: I aspire to assume a superintend-
ency in a larger school system with greater opportunity 
in the area of prestige, salary, working conditions and 
c h a l l e n g e .  . . . . . .  A  U  
21. Principals only ; I aspire to assume a principalship in 
a larger school system with greater opportunity in the 
area of prestige, salary, working conditions and chal­
lenge. A U 
22. I aspire to become a college professor. ..... A U 
23. I aspire to become a college administrator. A U 
24. With the development of the area concept in Iowa, I am 
studying career opportunities in this field of educa­
tion and would leave elementary and secondary education 
for a position in the Area Schools A U 
25. If I were now preparing for my vocation as an under­
graduate student it would be in the field of education, 
with an ultimate goal of administration. ...... AU 
25. I believe that promotion routes are best in the large 
school system for any level of administration. ...AU 
27. Most elementary principals go into administration from 
the elementary classroom. ...... A U 
28. Most^ junior high school principals go into that position 
from the classroom at either the junior high or senior 
high school level. . A U 
29. The senior high principal has a much better chance to 
become a superintendent than does an elementary or 
junior high school principal. A U 
50. Most superintendents go into that position from the high 
school principalship. A U 
PLEASE RETURN THIS QUESTIONNAIRE TO: 
Mr. John P. Fields 
304 Prospect 
Webster City, Iowa 50595 
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APPENDIX C : JUDGMENT PANEL MEMBERS 
1. Supt. Leonard Gustafson 
Nevada Community Schools 
Nevada, Iowa 
2. Supt. Dale Grabinski 
Benton Community School 
Van Home, Iowa 
3. Supt. William Diedrichsen 
Tipton Community School 
Tipton, Iowa 
4. Phillip England 
High School Principal 
Benton Community School District 
Van Home, Iowa 
5. Mr. Clarence Bergman 
High School Principal 
College Community School District 
Route 2 
Cedar Rapids, Iowa 
6. Mr. Ellsworth Brooks, Principal 
Tipton High School 
Tipton, Iowa 
7. Mr. Howard C. Strong, Principal 
Linn-Mar Junior High 
8. Mr. Robert Reed, Principal 
West Delaware Community Schools 
Manchester, Iowa 
9. Principal Paul E. Phillips 
Mount Vernon Community Schools 
Mount Vernon, Iowa 
10. Principal Myrtle Staley 
Elementary School 
South 5th Avenue 
Mount Vernon, Iowa 
11. Kerrn Severtson, Principal 
Karen Acres Elementary School 
3500 74th Street 
Urbandale, Iowa 
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12. Mr. Clarence Yestness, Principal 
Franklin Elementary School 
416 9th Avenue 
Sibley, Iowa 
